=========================================================================
Date:         Thu, 1 Jun 1995 14:22:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      postmodern cynicism
 
I've been away from my terminal, and found 228 messages waiting,
the majority of them from WPA-L on postmodernism.  I contend that
not one of us really believes we are a "subject
position."  We were born, we need food and shelter to survive, we
will die, all as individual "subjects."  We all have our master
narratives, both of our lives and of our worlds, and even pomo
people have to resort to them in order to evaluate pomo itself.  I
seem to recall (and it was just a bit ago, though I deleted the
whole strand after reviewing it) that this all started with a
simple request for a definition, and as far as I can tell none was
really given.  Pomo is as pomo does, it seems, paraphrasing one of its
great spokespersons.  Can we just face the idea that postmodernism
is a failed terminology, one that does nothing whatsoever that is
not possible without it -- as its very form implies?  Can we then
talk more directly and sensibly about the competing master
narratives we value (and offer for evaluation) under its cover?
 
Keith Rhodes                             -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Thu, 1 Jun 1995 17:55:36 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I am not interested in any metanarrative, and that's why I appreciate PoMo.
 And I will not join the new traditionalist camp by even suggesting that
postmodernism envokes some overriding sense of cynicism.  Postmodernism is
easily defined by the technology that is used for its production.  Texts,
electronic or otherwise, become literally deconstructed when their residence
is hypertextual; black canons lose their validity when situated in
cyberspace; authorial voice is whimsical when place in a virtual community;
discourse communities are weakened when compared to even the most inane chat
area: Define an online community? What are its parameters? Are those the same
parameters thirty minutes later.  In short, print text is dead text.
=========================================================================
Date:         Thu, 1 Jun 1995 18:11:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Your posting smacks of Hairstonian Classicism.  I refuse to march to the
lockstep of process, the fabrication of the autonomous self, literary history
as a long and continuous refrain resembling Chinese soldiers marching into
the sea.  I believe as does Mark Poster, that "To the extent that the mode of
information constitutes a variety of multiple, dispersed, decentered,
unstable subjects with contest the culture of identity, a new political
terrain may be mapped." Your are, after all, communicating through an
electronic medium, now arent you?
=========================================================================
Date:         Fri, 2 Jun 1995 08:30:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Karin: the coporations.
 
Karin: you asked
 
Would you say that you're seeing something that you might describe as
an "apprenticeship" sort of thing, for exmple as the one person you're
following learns from the superior who does so much writing?  Or how
would you describe the "acquisition" process?
 
--Absolutely--but apprenticeship doesn't quit catch it.  John's (we'll
call him) supervisor is simply a very good model for John--and John knows
it.  He watches how Rick operates & writes--& relates to his supervisor
(and there's a very interesting story about how she bacame his
supervisor).  John also goes sideways, so to speak, to find out how do do
things (including writing reports) but his interpretation of the sideways
rather than the from above instructions are remarkably different (the
sideways people have been at a certain position in the hierarchy & they
are going to stay there.  John is on the way up).  There is too much to
tell you here.---
 
 
& you asked:
 
How have your observations shifted your beliefs/values/practices re:
writing instruction, as you noted in your earlier post?
 
--One: I have a much greater appreciation for the work the people do in
the corporations.  I would say I have been co-opted.  People at a very
high level in these organizations have been surprisingly willing to
cooperate w/ this kind of research that is, quite frankly, very nosey.
How has this shifted my beliefs?  hmmmm--Corporations and corporate
writing are no longer the bogeypeople & bogeyacts that I, with my sixties
perspective, have long imagined.  I am consequently more prone to consider
pedagogical projects based on a symbiotic relationship w/ area
corporations (of course Greg Colomb & Joe Williams have been doing this
for some time).
 
Two:  I am impressed with the kind of presence writing has in the
workplace.  Corporate people have a great appreciation (and, at times,
sophisticated) of this presence and, in particular, of how writing works
in specific rhetorical situations.  The rhetorical situations in corporate
writing are in general overfull (in contrast, I at times believe that the
rhetorical situations in academic writing [certainly most classroom
writing] are overempty).
 
Three: I am viewing claims made by the computer & writing community (of
which I am one) with some suspicion.  Hightech skills (e.g., being hip to
hypertext or hypermedia) are not really valued as much as I have caught
myself at times saying they are.
 
I could go on but . . .
 
Irv
=========================================================================
Date:         Fri, 2 Jun 1995 08:50:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      postmodern cynicism
 
People's takes on the postmodern wpa agenda promoted in the wpa recent wpa
article by Shamoon, Shcwegler, Trimbur, & Bizzell?
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 2 Jun 1995 08:59:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      postmodern cyn
 
On Thu, 1 Jun 1995, Joe Cunningham wrote:
 
> Your posting smacks of Hairstonian Classicism.  I refuse to march to the
> lockstep of process, the fabrication of the autonomous self, literary history
> as a long and continuous refrain resembling Chinese soldiers marching into
> the sea.  I believe as does Mark Poster, that "To the extent that the mode of
> information constitutes a variety of multiple, dispersed, decentered,
> unstable subjects with contest the culture of identity, a new political
> terrain may be mapped." Your are, after all, communicating through an
 
Joe:
It hasn't really been all that bad, has it?  I am frankly half in love w/
the fabrication of autonomous selves merrily mixing.
 
After all the electronic textualization of electronic text, I don't think
much has changed (will change) in what seems to amount to a hardwiring of
cultural practices.
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 2 Jun 1995 10:36:08 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
My God!  Faigley is right; it is indeed curious that compositionalists are
the remaining cultural vestige of a safe and comforting Darwinian worldview.
 Hardwiring?  You even have that wrong: Current theories on cognitive
organization speak of the brain's labile ability to reorganize despite
damaging lesions ie., brain processes are a networked phenomena and can't be
reified through limiting "switchboard" depictions.  Besides, the wetware of
humans is not bounded by its architechture: We have the ability to see
outside of our own perceptions to embrace multiple viewpoints.
=========================================================================
Date:         Fri, 2 Jun 1995 10:47:46 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: postmodern cyn
In-Reply-To:  Message of Fri, 2 Jun 1995 08:59:54 -0500 from
              <peckham@CWIS.UNOMAHA.EDU>
 
Irv's right: it hasn't been that bad.  A lot of fun actually.  Nice to
see Pomo Cyn heating up again.  I was afraid it had died down and I was
wondering how else I could spend my time.
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Fri, 2 Jun 1995 08:41:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Yvonne Merrill <YMERRILL@CCIT.ARIZONA.EDU>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L%ASUACAD.BITNET@ARIZVM1.ccit.arizona.edu
 
    But acess to that space is limited to those with institutional
contexts, like us, or technocratic yuppies.  Except for academics, the
most recent poll of internet users sayys they are all adolescent boys!
So, isn't that still the subject position of MCP?  Just asking.
 
Yvonne Merrill
University Composition Board
University of Arizona
=========================================================================
Date:         Fri, 2 Jun 1995 08:49:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: postmodern cyn
 
OK, Bob. If you've got all this time on your hands, I would like you to
attempt to anchor the discussion of pomo in a "fer instance." Part of the
difficulty (for me, anyway, with administrative brain rot) is that this
particular discussion is operating at a level of abstraction that makes us
bean counters dizzy (and I am being only a LITTLE disingenuous here). What
does it mean, operationally, to be a subject position, etc. We could establish
a first on WPA-L: a concrete discussion of pomo!
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 2 Jun 1995 10:24:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: postmodern cyn
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe,
 
        I would agree with you that Pomo (ists) embrace multiple viewpoints.
But how do postmodernists justify attacks  on views they disagree with?
 
Mark Wiley
=========================================================================
Date:         Fri, 2 Jun 1995 13:28:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
A simple video game is a postmodern narrative in which the participants
interact with a nonlinear, interactive, and vivid text at their leisure.
 Lacking the qualities of interactivity and vividness(a full array of
perceptual responses), print text is thereby dead text.  One question: "As we
combine text with verbal and animated graphic presentation, are we really
constrained to communicate in the same black-and-white typography that has
carried our intellectual freight since Gutenberg?"  Myron Krueger,
"Artificial Reality," 1983
=========================================================================
Date:         Fri, 2 Jun 1995 13:39:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      PoMo
 
What does it mean to be a subject in a postmodern age?  Simply place yourself
in any online ecology and you'll have your answer.  As you flit from one
lobby to another, one chat area to the next, you'll have a literal experience
being a fragmented, diffuse, unstable postmodern author.  Discourse or
interpretative community? Hah!  Each pales to the virtual space of a viral
community composed of electronic text.  Listen, two million people each night
gather together to create temporal narratives unbounded by any print
conventions--a phenomena equivalent to the literacy boom following the
introduction of the printing press. If you'll remember, the creation of
broadsheets, bulletins, pamphlets and the like spawned a rate of literacy in
15th century England approaching 80% of the population.
=========================================================================
Date:         Fri, 2 Jun 1995 10:54:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      PoMo
 
I don't remember much from the 15th century. Somehow, although I write in a
bunch of different spaces and media on a daily basis, I don't feel the
fragmentation or instablility you suggest. Maybe I should and am just
insensitive. Without arguing for any real esstential me at the core of my
being, I have the experience of being a fairly coherent individual who is
using language strategies to serve different purposes and audiences, someone
who is capable of enjoying the differnt ethoi I have marching around in print
and cyberspace--all my creatures. See, you can't have a notion of
fragmentation, instability, and diffusion if you haven't bought into the stuff
about authentic voice, real me, ad nauseum.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 2 Jun 1995 16:02:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      PoMo
 
Okay, let us pull the veil aside that obscures the PoMo debate and make one
thing clear: The philosophy of discourse production--at any period in
time--is undergirded by the prevailing technology used in its employment.  To
whit, it is no accident that both postmodernism and wordprocessors came upon
the scene at about the same time.  The rhetoric of postmodernism is a visual
rhetoric, one composed of pixels, logos, tv screens, videos.......If you
continue to disbelieve in destruction, then simply read a hypertextual
novel.....if that ain't deconstruction then I give up on all you mossybacks!
=========================================================================
Date:         Fri, 2 Jun 1995 15:51:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Re: PoMo
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506021838.NAA15066@batch1.csd.uwm.edu>
 
When I think of subject positions, I use the idea of roles.  While I
understand how virtual communities can be (and are) postmodern, I tend to
think more of "real" situations in which I occupy particular positions,
particularly in the sense that only fragments of my subjectivities carry
over from one position to another.  I'm thinking, for example, of the
roles I occupy in any given day:  mother to 4-year-old, mother to
8-year-old, mother to 16-year-old, spouse, nurse, composition teacher,
graduate student studying for prelims (guess what I should be doing now),
graduate student member of virtual community of wpas, grad student member
of virtual foucault community, grad student composition theorist
focusing on writing assessment, typist, student advocate, cook, master of
all I survey, servant of all within hollering distance, etc.  (I could go
on.)  Because most of you "know" me only in this context, the subject
position I occupy for you is significantly different than those I occupy
in other contexts, even with those of you who have "actually" met me, or
who like Chuck Schuster and Alice Gillam are professors I work with
regularly.  It's not that I wear a different hat; it's more that I
forward various aspects of my subjectivities in various combinations,
and the reception of these aspects varies and in turn influences how I
forward myself.  It's not a jigsaw puzzle of personalities; it's various
emphases and fronts.
 
I long-winded way to offer my interpretation....
 
Patricia LaCoste
plc@alpha2.csd.uwm.edu
University of Wisconsin-Milwaukee
=========================================================================
Date:         Fri, 2 Jun 1995 20:29:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         DRUBIN@MECN.MASS.EDU
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Thanks, Keith.  Since I asked the original question, I've been following
the discussion eagerly, yet quizzically, hoping, praying, that I hadn't
missed the definition in all of the turmoil.  Quite frankly, I was trying
to get up the courage to say "This has all been so intersting, but I'm
still not able to define the term clearly."  What a relief, then, to hear
you say that nobody had actually come up with a clear answer.  I guess I'll
resort to a question a former (and quite vexing) colleague used to ask
whenever his frustration level reached its peak: Can this term be defined
in one sentence, and if so, what would that sentence be?  Then he's stand,
tapping his foot impatiently, until the poor student/victim would either
sink through the floor or heroically come up with a version that pleased.
However -I'm- not impatient.  Just genuinely curious.
 
Donnalee Rubin                        drubin@mecn.mass.edu
English Dept.
Salem State College
Salem, MA 01970
=========================================================================
Date:         Fri, 2 Jun 1995 23:37:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Why this unyeilding quest for a pat definition?  Can you define Classicism in
one sentence?  Are there variant interpretations of that definition? Does
that definition merge or lap over into other periods? Do all authorities
agree with that one defintion? I guess you believe in postmodernism or you
search for one encompassing definition.
=========================================================================
Date:         Fri, 2 Jun 1995 23:51:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
Wetware?
 
 
 
...a thoroughly puzzled (and slightly damp) Rich Bullock
=========================================================================
Date:         Sat, 3 Jun 1995 00:05:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
Joe C. says video games are nonlinear;  seems like all my kids' Nintendo
and Sega games are hopelessly linear and ultimately boring, and lead
to a point at which the player "wins."  Doesn't strike me as particularly
postmodern.  "Myst," on the other hand, does, but it's hardly "simple."
 
Also, I have difficulty with Joe's characterization of print text as
"dead."  The value-laden nature of that term seems unfairly pejorative;
couldn't it be argued that print text gains its power from the demands
it makes on readers to complete it?  (as in, to extend the death metaphor,
putting flesh on its bones?)  I mean, I don't want to get into a fight
about which media are better than others;  the assertion that one is
superior to another in the absence of a context for its use seems
silly to me.
 
Rich Bullock
=========================================================================
Date:         Sat, 3 Jun 1995 07:11:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Re[2]: staffing question
In-Reply-To:  <01HR5XQHDYWY96YBS2@crcvms.unl.edu>
 
On Wed, 31 May 1995, Joe Cunningham wrote:
 
> The distain flows upwards as well.  As a former public school teacher, I can
> say that many of us chafed against forms of pedgogy researched and developed
> by college professors that was never investigated as to its effectiveness.
>  Formulating classroom practices while staying out of the classroom is not a
> workable policy. Also, we especially looked down upon college professors who
> lamented over the amount of their contact hours--less than half of what
> public school teachers encounter.  Finally, being responsible for 12 grades
> per grading period as a public school teacher overshawdows the one grade
> professors usually collect--if they don't misplace their students' papers.
 
A reproduction of class warfare here (and for good reason).  We're also
seeing it in the CC verses 4yr conversation.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 3 Jun 1995 07:17:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: postmodern cyn (fwd)
 
joe:
wetware.  I liked that, too.  Made me feel a little slurpy this morning.
Irv
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 3 Jun 1995 07:19:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: postmodern cyn
In-Reply-To:  <01HR87RVFGO296YQM8@crcvms.unl.edu>
 
David, let me try.
A subject position.  Hmmmmm.  What's left when the body is dead?
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 3 Jun 1995 07:23:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: PoMo
In-Reply-To:  <01HR8GO607G296YL53@crcvms.unl.edu>
 
On Fri, 2 Jun 1995, Joe Cunningham wrote:
 
> whit, it is no accident that both postmodernism and wordprocessors came upon
> the scene at about the same time.  The rhetoric of postmodernism is a visual
 
okay.  who did this thing to us?  who did all this intending?
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 3 Jun 1995 08:42:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: PoMo
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506021824.AA65512@rs6000.cmp.ilstu.edu> from "Joe Cunningham"
              at Jun 2, 95 01:39:49 pm
 
It seems that the question/challange to "define" postmodernism is somewhat
disengenuous (sp...).  While there isn't much agreement about what
postmodernism IS, there is a fairly large body of similar-thinking theory--be
it Jameson, Lyotard, Foucault, Hassan, McHale, Newman, Hutcheon, Faigley,
Schilb, Aronowitz and Giroux, Berlin or any of the other dozen or so people who
are taking from poststructuralist literary theory, architecture, economics, or
political science.  Can it be defined in a sentance?  Probably not (incredulity
towards master-narratives comes to mind, but then we could talk ourselves blue
in the face about what THOSE are...).  But do we want it to be defined in a
sentance?  Begs a larger response.  Can modernism be defined in one sentence?
What about romanticism, facism, Marxism?  Do we like and admire such theories?
And while I (and my dissertation committee) believe in Dr. Johnson's dictium
(simplify...well you get the rest) there are some things that need to be
problamatized.  One of the few things I enjoyed about the fraternity hazing
ritual known as MLA was the WPA section on the first night where several people
got up and challanged WPA's to problamatize their roles--in departments, in
universities, even in their own writing programs.  If there is a person on
campus with more subject positions than the WPA I'm not sure who it is:  the
WPA (and/or the writing program) intersects with so many different
people/subjects that they are in effect a true crossroads of the university.
The best stuff on subject positions and subjectivity is in (well, in my
opinion) Paul Smith's "Discerning the Subject." (U of Minnesota P).  It's a
great crib on marxism, Lacan and Kristeva as well...
 
 
Regards;
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
"Life is Nasty, Brutish, and Short."  Thomas Hobbes.
=========================================================================
Date:         Sat, 3 Jun 1995 13:43:04 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: community college/class warfare/disdain
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199505302039.QAA18248@umd5.umd.edu>
 
 Having sifted through the messages generated by my response to dennis,
i'm going to try to respond to the thread on this issue.
 
Irv's designation of the attitude we sometimes have toward our various
colleages being that of "class warfare" seems to point toward some of the
language we use about each other.  Joe--rightfully- used the word
'disdain' and noted that our k-12 colleagues are not infrequently
dismissive of the research findings of people who've not been the primary
teacher in the classroom environment which they are investigating.  And
it's hard to have much sympathy (or empathy) for colleagues whose
workload, as measured by the number of courses and number of students in
those courses, appears to be a field of dreams for others of us.  my
point here is that few of us ever walk in another colleague' s shoes and so
have little understanding of the environments in which we work, so it's
easy to be disparaging.  i can be critical of my colleagues in high
school for not adequately preparing students for my composition classes
at the community college; they can dismiss me for not having the
paperwork they have; our four year colleagues can disparage those of us
for whom research findings appear to be inappropriate.... while i am not
so naive as to discount the very real distinctions between and among us,
perhaps if we have less a sense of righteousness and more a focus on
students, then perhaps we'll begin to look less to ourselves and
outsiders as the academic version of the former yugoslavia.
 
dennis also questions whether we should have 'different approaches to
writing.'  perhaps the real question here is different approaches to
teaching.  even students within an institution are different; certainly
none of us would argue that one method, one technique, one pedagogy will
work for every student.  having taught full time at both two year schools
(including the gila river reservation, dave) and four year schools
(including a state university and a fairly expensive private university),
i know that i would be remiss as a teacher if i didn't accommodate the
differences both within and between classes.  different writing
situations require different kinds of writing.  shouldn't different
students require differences in teaching?
 
David raises the question of who teaches composition.  i'n not ancient,
but i've never been in a college where faculty trained in literature are
clamoring to teach undergraduate comp.  my freshman comp teachers were a
non-tenured instructor and a doctoral student.  both left me with
lastingly wonderful memories.  in our move to create a theory,
discipline, and profession of composition instruction, it seems to me
that we've reinforced our unwillingness to trust instruction of
composition to those trained in literature and literary research.  so,
given that most community colleges actively seek faculty who truly want
to teach composition in that environment, aren't we simply extending
quite logically the move toward composition as a discipline separate from
literature.  the title of our department is 'english composition and
literature.'
 
richard points out (and if i over-generalize here, i apologize) that most
of us who teach primarily composition are exploited.  well, maybe yes,
maybe no.  regardless, that's a battle we as a profession are not going
to win.  in fact, it's probably going to get worse.  at least within the
community college--and it sounds similar at some four year schools--more
classes will be staffed with adjuncts.  i'm not going to fight battles i
know i'll lose.  so i'd like to refocus this issue of exploitation.   if
our goal is student learning, how can we best support the faculty who do
the teaching?  what resources do we as wpa's need to support the growing
numbers of adjuncts?  how do we mentor, monitor, supervise, partner?
 
finally, given this sense of 'class warfare', of 'disdain', of
'relegating', are we already so balkanized that fruitful, productive,
concrete discussion and action are beyond our means?  if not, what might
that discussion and action encompass?
 
judy pearce
montgomery college
rockville, maryland
=========================================================================
Date:         Sat, 3 Jun 1995 23:40:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Come on! Subject position is the relationship/reference the composer has to
the discourse environment in which she or he is composing.
=========================================================================
Date:         Sat, 3 Jun 1995 23:49:38 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Context has virtually nothing to do with this argument.  It is simply a
question of meeting the demands of a generation weaned on a visualized
discourse. Newspaper readership has gone down; publishing houses are
publishing less books; more encyclopedias on CD-ROM are currently being sold
than print.  Is there anything happening here? Merely coincedence? The old
tried and true worked for me, so I'll force it down the throats of a
generation whose narrative of choice is television.
Let me make another simple point: tests on standardized test scores have gone
down not because students arent capable, its because those tests have no
connection to their lifeworld.  You've already confused them by delivering
process models that conflate process with stage.  You talk about reader
response but give them tests looking for univocal responses.  You warmly
evoke the notion of discourse communities while they go home and log online
with a vast virtual community.  Why in the hell should they listen to
anything emanating from any university composition community?
=========================================================================
Date:         Sat, 3 Jun 1995 23:51:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
You people really are technologically illiterate, aren't you?  Wetware is a
fairly common technophobe term, so why the reaction?
=========================================================================
Date:         Sun, 4 Jun 1995 07:40:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe,
 
        Are you defining the difference between "live" and "dead" text by
degree of interaction, eg video games are highly interactive and print not
(in your description)?
 
        If so, how do we account for individual readers who do get
"absorbed" in a particular text they are reading?  Aren't your criteria
for pomo texts highly empirical, i.e. "vividness," the amount of visible
activity the participant engages in?
 
Mark Wiley
=========================================================================
Date:         Sun, 4 Jun 1995 08:05:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: PoMo
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe,
 
        In one sense pomo experiments were going on in the fifties and
sixities--Norman O. Brown immediately comes to mind, and way before him
and not in the same league was Joyce.
 
        You are right--computers increase exponentially the degree of the
self's "saturation" to borrow a term from Kenneth Gergen.  The number
of potential narratives we can become involved in and with is indefinite.
 
        You evidently want to celebrate this shift in how we can represent
ourselves (and in turn be represented), and your depiction of others who
don't as "mossybacks" suggests that this shift represents "progress."
Do you see this progress as a celebration of subjectivity, as a
democratization through technology that renders all participating voices
(and their various narratives) as equal?  And, finally, is not the celebration
of subjectivity an extension of romanticism?  (We might call it pomoro!)
 
Mark Wiley
=========================================================================
Date:         Sun, 4 Jun 1995 08:17:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: PoMo
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Patricia,
 
        Your description of the various roles you play can probably be
multiplied ad infinitum by each of us.  In a sense this has always been
the case, although technology and shifts in economics have multiplied the
number of possible roles we can each play.
 
        Do you think we are more conscious now of those roles because of the
potential (and reality) of conflict between and among them?
 
        I think we all recognize the multiplicity of roles we play.  It is
our "reality."  I think what disturbs people is given this consciousness
of these various roles, should wqe strive to maintain any consistency of
thought and action across these contexts, or is such a question a holdover
from modernist thinking and should not even be a concern?
 
        I have probably loaded this double question.  We have
to maintain some
consistency otherwise no one would recognize us as the same person
from one context
to
another.
 
I think what we do is emphasize our personal style (personality), so
though we can change our minds and act differently in various situations,
our personalities generally  remain stable.
 
We are all good actors; otherwise we are schizophrenics(?)
 
Mark
=========================================================================
Date:         Sun, 4 Jun 1995 08:23:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: postmodern cynicism
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Gee, Joe,
 
        for a post modernist it seems you engage in a lot of either/or
classicist thinking.  either we believe or we don't;  you make pomo sound
like religious doctrine
 
Mark
=========================================================================
Date:         Sun, 4 Jun 1995 08:21:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: postmodern cynicism
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Donnalee,
 
I'll play the role of your student:
 
POSTMODERNISM IS THAT PHENOMENON THAT CANNOT BE DEFINED IN ONE SENTENCE AND
STILL BE TAKEN SERIOUSLY, EVEN THOUGH IT ESCHEWS "SERIOUSNESS."
 
        Mark
=========================================================================
Date:         Sun, 4 Jun 1995 11:48:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Mark, as a former public school teacher at the middle-school level, I'm no
longer seeing the ability of print text to absorb the attention of
adolescents.  Even my "A" students are, quite simply, not reading. The only
reason I'm interested in electronic text because it my belief that it can
pull students back into the literate fold.  I am in no way a technophobe
intranced with computer literacy. But I do want my pedagogy to match the
lifeworld of my students.  And to call print reading "interactive" or to call
a textbook's table of contents the "menu," as was done in a book adoption
committee I attended, is one more half-measure that fails to recognize the
radical transformation occurring in literacy.
=========================================================================
Date:         Sun, 4 Jun 1995 11:48:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: PoMo
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Yes Mark, I like to entertain and embrace all those motifs.  And I know I'm
being naive, but I'll take my naivete over the refusal to do anything
concerning the literacy explosion that is happening at this moment.
=========================================================================
Date:         Sun, 4 Jun 1995 10:31:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Seachange
 
The monk in his scriptorium must of felt like your do; or even earlier, a
scop in a meadhouse, each watching as their form of literacy escaped into
someone else's hands.
Print text is dead text.
Each year as I began my eighth grade Language Arts class, I'd ask the
students what they'd read for the summer.  I'd ask for hands to discuss their
readings, but through the years fewer hands were raised.  Now, no hands are
raised.
Given the comments I've read in this space, I've come to realize that the
pedagogy and research of composition has changed barely a whit at the college
level in the face of this dramatic transformation.
There is a literacy explosion occurring, but it's not in your classroom.
 Every night a few million souls gather around their electronic fireplaces to
discuss and write online. But your reaction is the "castor oil" approach to
literacy: This won't taste good, but I know you need it because, after all, I
took it too."
Print text is dead text.
=========================================================================
Date:         Sun, 4 Jun 1995 11:57:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: PoMo
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I like to visualize (visualization drives the experience) postmodernism
through the use of the following: a water-filled ballon being jostled in a
paper bag.  As we know from chaos theroy, though some object may careen out
of balance, there is still a "strange attractor" that eventually brings this
object or movement back to stability.  I think new traditionalists like to
provoke fear in others over postmodernism by evoking an experience that is
out of control with no boundaries....but that is surely not the case.
A postmodern text is transitory and immediately subject to radical change by
multiple authors, but that is not to say that in some point in time, the text
coheres and momentary agreement is achieved.
=========================================================================
Date:         Sun, 4 Jun 1995 11:59:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I'll subsume your thinking for a moment, Mark, and mull it over. Parts of it
I'll discard, reconfigure it to agree with my own thinking, and then forget
the text tomorrow.
=========================================================================
Date:         Sun, 4 Jun 1995 12:04:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Why does a movement have to have a residence? some manse on a lonely
hillside? Do you need to hold it in your hand and feel it before you
determine its reality? Let me quote Sartre here: "...I can think of the
concrete essences in a single act of consciousness; I do not have to
re-establish the appearance, i have no apprenticeship to serve." I am not
serving an apprenticeship; I believe in the reality of postmodernism and its
incorporeal discourse.
=========================================================================
Date:         Sun, 4 Jun 1995 12:02:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: Postmodern Cynicism
In-Reply-To:  Message of Sun, 04 Jun 1995 11:48:06 -0400 from <JoeCham@AOL.COM>
 
I *really* don't want to get caught in the middle here, but a couple of
observations:
 
I taught 8th grade Language Arts twenty years ago, and kids said they weren't
reading then--and some of them weren't.  Most of them, however, were in
fact reading, texts that they thought didn't "count": motorcycle magazines,
teen screen kinds of books and magazines, and so on.  Of these, they couldn't
get enough.
 
Today I have a daughter who just completed 8th grade; she and her friends
read.  Why?  Because they are expected to.  In May, they receive a list of
texts they must have completed (last year's list included _All's Quiet at the
Western Front_) as well as the list of possible assignments; they choose
from this list and are required to submit the assignments at the end of the
first week of school.  (Yes, this is a public school.)
 
To a certain extent, we get what we expect.  I'd like to see us expect
engagement with both print and electronic text, but I think we have to be
realistic about how soon the latter will come.  It's certainly true that
millions are working in/with electronic text, but it's also true that many
high schools not 50 miles from here have a single computer in them: an XT
used by the secretary.The students in those schools, generally speaking,
are the geographical cousins of the ones I taught twenty years ago.  And
the problems they have with text, as far as I can tell, aren't much
different.
 
Kathleen Yancey
=========================================================================
Date:         Sun, 4 Jun 1995 11:14:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Re: PoMo
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506041516.KAA00145@batch1.csd.uwm.edu>
 
Mark,
 
Thanks for responding (I was beginning to wonder if my posts were dying a
lonely death in some dead e-mail office).
 
I agree that the effectively infinite roles we can take on have in some
sense always been there.  The difference, I think, is how we perceive and
deploy those roles.  Modernism, I think, sees the roles attached to a
unified subject who puts on different faces, but all faces are part of
the subject.  PoMo sees the roles attached to historical context,
situated both in time and as an effect of time (akin to social
constructionism).  In other words, the modern me is based on my notion of
my self; the pomo me is based on my situation.
 
I don't know that we are more conscious of the roles we occupy, but I do
think that we are more accepting of the contradictions and paradoxes among
them.  The modern me has to be logically consistant, integrity regardless
of context.  The pomo me accepts that consistency is contextual.  For
example, I am more consistant from class to class when I teach than
between class and home.  There are, however, some consistencies.  This is
one of the places I get ambivalent about postmodernism.
 
I think pomo does some good and necessary work.  I think I live in a
world that is largely and often postmodern is many ways.  I do not,
however, think that it is only pomo, nor necessarily should it be.
Modernism is so much better at explaining and forwarding ideals of
universal equality, for example, than pomo.  So, I see pomo as an
important tool and a major societal factor, but I'm not convinced that it
is the way the world "is" or even the way it "should be" (utopian moves
are, as I see it, very modern, and I want to be able to keep making them).
 
Finally, you wrote that we must be good actors or else we would be
schizophrenics.  In a way, I think we are schizoids (which are people
with multiple personalities; "schizophrenic" more technically means a
person who has lost or loses touch with "reality").  I am not the same
the same person at home and in the classroom.  Each bears some
resemblance to the other, but they are different.  Pomo lets me more
effectively analyze, for example, why at home nurturing is more important
and why at school I tend to avoid that posture.
 
In short, I think that postmodernism is a tool.  A very useful and
productive tool, but I am not convinced on pomo as a way of living in the
world.
 
Sorry for the long post again.  My mother always told me I could only say
yes or no in a paragraph or longer.
 
Patricia LaCoste
plc@alpha2.csd.uwm.edu
University of Wisconsin-Milwaukee
=========================================================================
Date:         Sun, 4 Jun 1995 12:56:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: PoMo
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
PoMo certainly believes in the existence of a "situational self" or
environmental self.
=========================================================================
Date:         Sun, 4 Jun 1995 22:11:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      mo pomo
 
I guess what worries me about the new kind of "literacy" that Joe talks about
is 1) it isn't really "literacy" but some sort of post literate communication;
2) most post-literate communication is controlled by people who are themselves
quite literate in a more traditional sense; and 3) our students are as
helpless in the face of post-literate communication as they are with
traditional texts. We're not really going to be able to control the way people
choose to get their information or misinformation, but, as a marginally
reformed neoclassicist, I am having trouble imagining how complex goal
oriented conceptualization can occur in a post-literate environment. In fact,
I'd kind of like to dump the term post modernism for a moment in order to hear
what people have to say about post-literacy. POLIT, POLITE?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 5 Jun 1995 03:11:32 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: mo pomo
In-Reply-To:  <9506050514.AA26390@mace.cc.purdue.edu>; from "David E. Schwalm"
              at Jun 4, 95 10:11 pm
 
'David E. Schwalm' writes in an earlier message
 
>I guess what worries me about the new kind of "literacy" that Joe talks about
>is 1) it isn't really "literacy" but some sort of post literate communication;
 
Okay. I'll admit my ignorance.  Since I, like Joe, read stuff that
talks about print literacy and electronic literacy (ranging from Jay
Bolter to the fairly conservative David Reinking --"Electronic
Literacy" (Perspectives in Reading Research) as well as stuff such as
Patrick Shannon's "Becoming Political: Readings and Writings in the
Politics of Literacy Education," which talks about 'critical
literacy,' I'd like to know where the term 'post literate
communication' comes from.  My gut reactions (possibly a part of some
modern narrative *I'm* clinging to) is that I don't like the term.
 
Someone please help me out?
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 5 Jun 1995 08:00:04 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Wetware
 
Joe Cunningham asks (in a message dated Sat 3 Jun 1995):
 
> You people really are technologically illiterate, aren't you? Wetware is a
> fairly common technophobe term, so why the reaction?
 
Is it a technophobe term?  It's used by the neural-netting crowd and
was coined by Rudy Rucker in one of the novels, _Wetware_ or perhaps
he first used it in _Software_.  To refer to the human brain as a
Wetware-based computer doesn't seem very technophobic to me.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
   "Guns don't kill people, movies do"   -Senator Robert "ProudlyOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Mon, 5 Jun 1995 08:09:14 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      University composition community emanations
 
On Sat, 3 Jun 1995 at 23:49:38 EDT Joe Cunningham <JoeCham@AOL.COM> wrote:
 
> Let me make another simple point: tests on standardized test scores have gone
> down not because students arent capable, its because those tests have no
> connection to their lifeworld.
[. . .]
> Why in the hell should they listen to
> anything emanating from any university composition community?
 
What is the relationship between the ETS and the "university
composition community?"  The published statements by composition folks
argue that the standardized test fails for many of the reasons you
mention.  The problem with standardized testing is one reason that
composition programs have tried to find *better* ways to place and
advise students coming into college programs.  Your posting is
taunting and bitter.  Why have you chosen this approach in responding
to the list?
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
   "Guns don't kill people, movies do"   -Senator Robert "ProudlyOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Mon, 5 Jun 1995 09:54:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: mo pomo
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
"In the culture of the simulacrum where image has superseded reality" we will
increasingly attach more meaning to symbolic represenations. Perhaps Rudolf
Arnheim is right when he mentions that all thinking is perceptual in nature,
and that the dichotomy between seeing and thinking is false and misleading.
=========================================================================
Date:         Mon, 5 Jun 1995 09:56:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Wetware
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Kay Ballard has suggested that I temper my remarks, rightfully so, so I'm no
longer going to thump my chest and play king of the mountain.
=========================================================================
Date:         Mon, 5 Jun 1995 09:56:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Wetware
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Whoops! Thats Kim Ballard!
=========================================================================
Date:         Mon, 5 Jun 1995 10:04:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: University composition community emanations
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Dr. Royar, I've turned a new leave and will post less excitable remarks in
the future.  I think what I was referring to, as a former classroom teacher,
was the wealth of mixed messages students are receiving from well-meaning
composition researchers--messages that in themselves can muddy the waters of
composition.
I would be confused if you illustrated a process model to me that conflated
process and stages; taught me through a reader-response approach but insisted
on univocal answers on standardized tests; spoke of discourse communities
while I went home and wandered through cyberspace; extolled a black canon of
Great Books while I read a hypertextual novel.....etc.
My vitriol will be diluted in the future.....I promise
=========================================================================
Date:         Mon, 5 Jun 1995 09:39:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Postmodern Cynicism
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe,
Your own context-free messages are something of a postmodern experience in
themselves.  The effect, though, it a little confusing.  I can't tell to
whom you are replying if you don't include some sort of reference.
 
That said, your latest seems to play a bit fast and loose with the facts in
places, a dangerous move for a postmodern rhetorician to make--though a
common one.  If the rhetor pays little attention to the whole truth, in
full context and complexity, then the reader becomes, depending on the
reader, misled or disbelieving.
 
>Context has virtually nothing to do with this argument.  It is simply a
>question of meeting the demands of a generation weaned on a visualized
>discourse. Newspaper readership has gone down; publishing houses are
>publishing less books; more encyclopedias on CD-ROM are currently being sold
>than print.  Is there anything happening here?
 
Yes, several things are happening here, in addition to the factoids you
rely on.  First, publishing houses are not publishing fewer books--they are
publishing more books than ever, and selling more than ever.  At least they
were as of last summer.  And what's more, while the early boost, about five
years ago, resulted from fiction, primarily from various romance lists,
today's increase is in the non-fiction lines.  As for encyclopedia sales,
consider two obvious factors:  First, encyclopedias on CD-ROM are cheaper
than those on paper, and what's more, they often come included with a
computer purchase, a "sale" that is counted as if it were a sale
independent of any other purchase.  Second, as more and more people buy
home computers, they buy (or acquire, see above) resources that reside
on/in those computers.  I have a paper version of the Britannica and a
paper version of Compton's.  Soon, as the result of a CD-ROM bundle that
comes with the computer I'm purchasing, I'll have a CD-ROM Compton's.  Am I
more or less postmodern than I was last week?
 
Frontloading the facts is easy and convenient, but it doesn't lead to a
very useful understanding of phenomena, in my own experience.
 
>Let me make another simple point: tests on standardized test scores have gone
>down not because students arent capable, its because those tests have no
>connection to their lifeworld.
 
Maybe that's part of the decline, but the studies I've seen also mention
the fact that since the early 1960's, a much wider variety of people have
taken the tests than did before, and the wider pool also contributes to
what looks like a decline but is actually a more and more accurate retreat
from an artificially high average before that time.  In addition, you're
talking about scores that are more acurately indexed to the family's
socioeconomic standing than to any other factor, so how much do you want to
rely on that evidence?  Again, the issue is more complex than you're giving
it credit for.
 
>You've already confused them by delivering
>process models that conflate process with stage.  You talk about reader
>response but give them tests looking for univocal responses.  You warmly
>evoke the notion of discourse communities while they go home and log online
>with a vast virtual community.  Why in the hell should they listen to
>anything emanating from any university composition community?
 
Well, maybe because many of those communities are actively exploring the
very areas you claim we aren't.  In fact, many are leading the way into
those new agoras.  Again, the indictment just doesn't wash, because the
claims just don't hold, at least not as simplistically and as uncritically
and as universally as you've tried to state them.
 
Cheers,
Bill
 
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Mon, 5 Jun 1995 09:39:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: postmodern cyn
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Really, Joe, there's no need to be rude.  Someone wondered, so someone
asked.  Inquiry is valued here.
 
>You people really are technologically illiterate, aren't you?  Wetware is a
>fairly common technophobe term, so why the reaction?
 
Bill
=========================================================================
Date:         Mon, 5 Jun 1995 10:10:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: mo pomo
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Kim,
I think what David is referring to is the fact that we become literate as
we learn to read and write.  Then we pursue other, often more advanced
activities, using our literacy as the basis--thus, these are post-literate
activities.  In order to read a text online (or in any other context), one
must be able to read.  We are still acquiring our basic literacy skills,
more or less, in schools, during our 5th, 6th, and 7th years of life.  So
by the time anyone is confronted with an electronic text, a mail list, an
AOL bbs, a CD-ROM encyclopedia, or any of the other texts we've been
bandying about lately, that person is already literate, and the activity is
post literate.
 
>'David E. Schwalm' writes in an earlier message
>
>>I guess what worries me about the new kind of "literacy" that Joe talks about
>>is 1) it isn't really "literacy" but some sort of post literate communication;
>
>Okay. I'll admit my ignorance.  Since I, like Joe, read stuff that
>talks about print literacy and electronic literacy (ranging from Jay
>Bolter to the fairly conservative David Reinking --"Electronic
>Literacy" (Perspectives in Reading Research) as well as stuff such as
>Patrick Shannon's "Becoming Political: Readings and Writings in the
>Politics of Literacy Education," which talks about 'critical
>literacy,' I'd like to know where the term 'post literate
>communication' comes from.  My gut reactions (possibly a part of some
>modern narrative *I'm* clinging to) is that I don't like the term.
>
>Someone please help me out?
>
>--
>Kim Ballard
 
I don't think there's anything insidious in that, but I could be wrong.
Cheers,
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Mon, 5 Jun 1995 11:10:14 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Bill, I'm on a new path towards tempered language and thought ful
responses....those comments were from one of those "dispersed subjectivities"
who forgot his manners.
=========================================================================
Date:         Mon, 5 Jun 1995 11:11:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Bill, that comment was from one of my many dispersed subjects who thought his
comments merely wandered in cyberspace and didn't have the legitimacy of
print text. He is now properly and duly muzzled.
=========================================================================
Date:         Mon, 5 Jun 1995 11:07:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: postmodern cyn
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
I hope you won't feel muzzled, Joe.  I've enjoyed your comments, and I
think we need more, not fewer, K-12 voices in our discussions.  Many of us
(including me) have K-12 in our past experiences, and many of us (including
me) continue to do what our institutions, patronizingly, I think, call
"outreach."  I learn a great deal from that outreach.  All of us could
profit from a fuller understanding of the job teachers do in K-12.
 
>Bill, that comment was from one of my many dispersed subjects who thought his
>comments merely wandered in cyberspace and didn't have the legitimacy of
>print text. He is now properly and duly muzzled.
 
Cheers,
Bill
=========================================================================
Date:         Mon, 5 Jun 1995 09:15:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReTedium, po' me
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506050518.AA06780@wiley.csusb.edu> from "David E. Schwalm" at
              Jun 4, 95 10:11:50 pm
 
I teach crit theory and celebrate some of the advances of pomo, but I see
on this list a small version of what has been happening to pomo on the
national scened: a smaller and increasingly shrill group frustrated that
the rest of us don't immediately accept their theories as TRUTH, ingroupy
jargon as a virtue test, silly assertions such as "text is dead"
reiterated as if repetition were demonstration, a kind of religious fervor
that our time is different from all other times, and so on.  Let's
remember the ancient (Derrida is now ancient) sense that reading and
theory are a kind of play and our historical awareness that all theories
are of their time and will be replaced by other theories.  One reason I
don't watch TV evangelists is that they are BORING and have nothing to do
with my real life.  --Ed White
=========================================================================
Date:         Mon, 5 Jun 1995 12:26:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: mo pomo
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I'm enjoying David's invocation of "post literacy", but even "pre literacy
will work here, given Bolter's description of electronic literacy:
"Electronic writing turns out to be both radical and traditional.  It is
mechanical and precise like printing, organic and evolutionary like
 handwriting, visually eclectic like hieroglyphics and picture writing."
I don't know about you'all, but I've always have a problem distinguishing
sign from symbol, believing that signs have a deep phenomenology that every
reader explores and considers. With that in mind, I've always enjoyed
Hofstader's use of referential sentences that must be lifted off the page and
pondered contextually: "The reader of this sentence exists only while reading
me"; "Hey, out there - is that you reading me, or is it someone else?"; "I
have nothing to say, and I am saying it."
=========================================================================
Date:         Mon, 5 Jun 1995 09:30:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: PoMo
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe,
 
        For me, I think when it comes to literacy, we are all naive.  I guess
what I don't understand is why you assume all the rest of us are doing nothing.
 
Mark
=========================================================================
Date:         Mon, 5 Jun 1995 11:42:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: University composition community emanations
In-Reply-To:  <9506051405.AA56176@showme.missouri.edu>
 
Joe & Robert are both onto something I think, though they superficially
appear to disagree some. It's true that composition, as a field, has been
making effort to put distance between its approaches to assessment and
those of ETS, et al., but Joe's right that the distance is not as great
as we'd like to believe.
 
One thing Joe mentioned has been bugging me for some time: Our
problematic allegiance to 'process' pedagogies that really remain only
thinly veiled product-orientations. Focus on 'stages' of composition, on
drafting and revising, on the absurd notion of 'pre-writing', is a false
step away from traditional product oriented pedagogies, but for a long
time we seemed to think we'd made a dramatic leap, a paradigm shift,
even.
 
A real shift toward process emphasis would make writing a more pomo-sorta
thing, I think. I mean, think about a productless writing environment (not
always the easiest conceptual feat).  What's left but the conversation?
What's conversation but interactions of subject positions occupied by people
who may play roles like they were musical instruments?
 
Yeah, composition is already putting distance between itself and testing
procedures that are utterly irrelevant to writing assessment, but how
would we assess a more radically process oriented writing practice?
 
I reckon we got a ways to go on that one.
 
--Eric
 
 
--> Eric Crump         wleric@showme.missouri.edu
*** Online Writery     http://www.missouri.edu/~wleric/writery.html
*** RhetNet            http://www.missouri.edu/~wleric/rhetnet/rhetnet.html
*** CWC95 Online       http://www.utep.edu/~cwc95
                     -----*/*-----
"The right map is the one that tells you the lies you need to know."
                       --O.B. Hardison
=========================================================================
Date:         Mon, 5 Jun 1995 12:44:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Bill, I suppose what irked me about the trend towards site-based management
is that it runs athwart your type of outreach programs.  I cetainly don't
think all decisions need to be made at an individual school site, unless that
site is a school without walls, figuratively.
But schools are really sites of isolation where efforts are made to keep the
public out.  Folks talk about the information highway, yet 94% of American
schools aren't even wired for telephones.  I often wondered: Why can't I talk
with my fellow teachers? Why don't I have a phone so I could contact a
parent? Why doesn't my classroom have the relatively simple technology of a
PC and modem?
=========================================================================
Date:         Mon, 5 Jun 1995 09:43:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe,
 
        I agree with you that computers have radically changed and will
continue to change ways of reading and writing and interacting with texts
of all kinds.  Perhaps we should dig out our McCluhan's (which I can't even
recall if I am spelling correctly [a print holdover, I know], and see what he
had predicted.  I know that any technological change of the scale such as the
printing press had far-reaching ramifications and inforeseen consequences
throughout all areas of society.  Computers are doing (and will do) no less
and probably more.  But print will continue to exist, too.
 
My son is just completing middle school and my ex-wife is the principle
of one.  Only a few of the kids have computers and the schools do not have
enough to allow for the sort of sustained interaction that I think would allow
for the sorts of transformations you have been describing in previous posts.
 
The distribution of technology and the ways it is used (and misued?) can just
as easily create a newer model of a class-based literacy.  We know the
info superhighway is supposed to be accessible to all, we also know it isn't
and won't ever be.  Is our technology also creating an elite technologically
expert class?
 
BTW, my son who like many adolescents, does not like to read much, but he does
read what interests him.  And he uses those texts to serve his immediate needs.
That is  also a very print-like behavior, one also suitable to computers.
What I think we need to understand is how computers interact in ogoing
socail relations, and in turn how those relations are modified.
 
Mark
=========================================================================
Date:         Mon, 5 Jun 1995 09:50:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: postmodern cynicism
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe, some texts are valuable for getting us to change the ways we read and write
some are not
 
We can continue to read new texts in old ways.  We can continue to make those
texts think like us.  And of course we don't really need any texts to do
that.
 
Mark
=========================================================================
Date:         Mon, 5 Jun 1995 12:56:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: ReTedium, po' me
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Yes I've been shrill, and I'll refrain from that in the future, but my
comments have always been engendered by concern for my students in which I
see a lack of proper fit between their lifeworld and that of composition
instruction.
Would students be beckoned back into the literate fold if Moby Dick was read
on a laptop? I'm convinced they would be, given that their narrative of
choice is the television.
I'm am just barely computer literate, and simply use my computer to further
text-based goals: writing, reading, and conversing with an audience who
enjoys communication in every and any form. But I've never indicted the
student for their lack of fluency, prefering to see their lack of interest in
print text as a preferenct for a more vibrant text.
=========================================================================
Date:         Mon, 5 Jun 1995 09:57:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Kathleen,
 
        Your reply is similar to the one I posted.  I think what has always been
at issue (and this is true of print and computers) is how these "literate"
activities fit into the individual and collective lives of our students
(and our own children).  My son does the same sort of reading you describe.
recently he had to read a book for his English class--I think they had
free choice.  He was looking through my stack and decided to read Tim O'Brien's The THings They Carried.  I did not know if he would get through it.  I told
him it might be difficult.  I think that motivated him to complete it.
 
One of his friends saw him reading it at school and wanted to read it when
he finished.  The reasons for reading are various, aren't they.
 
Mark
=========================================================================
Date:         Mon, 5 Jun 1995 12:59:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: ReTedium, po' me
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Oh Ed, I've never said "text is dead." I said "Print text is dead text" after
being inspired by Bolter's comment that: "Today we are living in the late age
of print. The evidence of senescence, if not senility, is all around us." I'm
a convert, but maybe one who's being too messianic.....
=========================================================================
Date:         Mon, 5 Jun 1995 10:08:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: PoMo
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Patricia,
 
        I enjoyed your post, and I understand the distinction you were drawing
between the modernist me and the pomo me.  I wonder though how "different"
these personalities actually are in each context.  I mean don't you feel some
connection between the way you are at work and at home?  Maybe there are aspects of yourself drawn out at work that are never drawn upon at home, but if you
could not account for those differences in some way (and those around you who "know" you), you would probably not feel like you are the same person, and I think
we all work very hard at establishing a consistency across contexts, even
though and because we are different in each context.
 
Perhaps modernism is the habit of creating an autobiography to explain our
actions while pomo is more conscious of the fact that we are doing our
own composing.
 
Mark
=========================================================================
Date:         Mon, 5 Jun 1995 13:28:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Charles A. Baldwin" <cab7599@IS.NYU.EDU>
Subject:      Aspects Alternatives?
X-To:         wpa-l%asuacad.BITNET@CUNYVM.CUNY.EDU
 
Hello world, I'm a new on the list and requesting assistance. I teach
in the Expository Writing Program at NYU, and have just assumed the role
of assisting in coordinating all writing classes taught with computers.
Right now we are using two rooms with networked Macs, mostly geriatric
models, but we are upgrading to some forma Performa over the summer.
 
My question is twofold. First, I'm interested in any information people
can pass on about interactive or chat programs for the Mac. The one I'm
most familiar with is the Daedalus Interchange, which I've used
extensively on IBM machines. I've heard that there is a Mac version: has
anyone used it? What results? I've also seen Aspects and heard good
things about it. What do you Aspects users out there think? I'd also
appreciate any and all information on similar programs for the Mac. I'm
trying to gather as much on the many options before making a decision.
 
I'd also appreciate any general comments from those using similar
configurations (Macs, writing classes, etc.). Feel free to send replies
directly to my mailbox (CAB7599@IS.NYU.EDU). Thanks in advance!
 
Sandy Baldwin
=========================================================================
Date:         Mon, 5 Jun 1995 10:34:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: postmodern cyn
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe,
 
        Isn't is funny how print--even on a computer screen--can still
discipline us to become singular, mild-mannered and polite subjectivities!
 
Mark
=========================================================================
Date:         Mon, 5 Jun 1995 13:39:04 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: Aspects Alternatives?
In-Reply-To:  Message of Mon, 5 Jun 1995 13:28:24 -0400 from
              <cab7599@IS.NYU.EDU>
 
Sandy,
You asked about Dedalus Interchange for the Mac.  We use it at the University
of Rhode Island, and we like it a good deal.  From what I have heard, it
is quite similar to the IBM version.  Aspects was disappointing to us because
we have twenty machines in the classroom and it was limited to something like
fifteen machines at a time.  In addition, our version ran from machine to
machine rather than through a server, so it Aspects was incredibly slow--
too slow to be effective.  My colleague Linda Shamoon may be able to answer
your questions in more detail since she is our WPA and may know how others
felt about the software.  She is on this list, so I will let her know about
your concerns.
 
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Mon, 5 Jun 1995 14:21:04 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Richard Long <RLONG@UBVMS.BITNET>
Subject:      Re: Aspects Alternatives?
 
Sandy,
 
My experience with Aspects is quite different from Bob's. Here at Daemen I
have a classroom with 15 Mac's networked via AppleTalk, so the limit that
Bob mentions has never been a problem. Yet, I'm certain you could have
several groups of 2-16 writers.
 
Nor has speed been a problem. A copy of Aspects is on each machine, so it
seems that such a set up would be quicker than everyone accessing a server.
Anyhow, messages have always appeared in the chat box almost
instantaneously.
 
I've never used Dedalus. I think the complete package of it has a mail
module, though if you school is networked for email, then that should make
of for the missing mail function of Aspects.
 
I've been happy with Aspects, so have the students, I think.
 
Richard
=======
Richard Long
Daemen College
rlong@ubvms.cc.buffalo.edu
=========================================================================
Date:         Mon, 5 Jun 1995 14:06:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      K-12 and college connections
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
I have never thought about site-based management in these terms, Joe,
though I have noticed that SBM, around here at least, tends to be the
practice in more affluent districts, whereas the poorer districts, rural
and urban, are much more centrally administered.
 
>Bill, I suppose what irked me about the trend towards site-based management
>is that it runs athwart your type of outreach programs.  I cetainly don't
>think all decisions need to be made at an individual school site, unless that
>site is a school without walls, figuratively.
>But schools are really sites of isolation where efforts are made to keep the
>public out.
 
Now THIS is have noticed.  Most of the "efforts" I've seen and experienced
as a parent have been shams.  At conferences, for example, where the
language from teacher and school expressly invite parents to
attend--indeed, make us feel somehow neglectful if we even contemplate NOT
attending--teachers are never really willing to talk about education.  They
will discuss grades, of course, but what goes on in the school is not open
for discussion or question.  That is the apparent policy of the school
district, not of the teachers, by the way.  But there are many mechanisms
for making teachers toe the line.
 
>Folks talk about the information highway, yet 94% of American
>schools aren't even wired for telephones.  I often wondered: Why can't I talk
>with my fellow teachers? Why don't I have a phone so I could contact a
>parent? Why doesn't my classroom have the relatively simple technology of a
>PC and modem?
 
It probably doesn't help to know that these problems are common to K-12,
though the times are a-changin' (slowly, and in one district at a time).  I
see the same thing in Detroit, where I often help out, and in Saline, where
I live and where my children are in school.
Bill
=========================================================================
Date:         Mon, 5 Jun 1995 14:20:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Re: PoMo
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506051739.MAA28063@batch1.csd.uwm.edu>
 
Mark,
 
I understand your point, and I tend to agree that we aim for consistency,
even if we never get there.  I particularly like your last comment:
 
> Perhaps modernism is the habit of creating an autobiography to explain our
> actions while pomo is more conscious of the fact that we are doing our
> own composing.
 
and I would add that pomo is also more conscious of the ways in which our
situations compose us.
 
Patricia
=========================================================================
Date:         Mon, 5 Jun 1995 15:43:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: University composition community emanations
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Eric, my belief is that narratives are crafted in relationship to "realtime
intuitions" ie., paragraph structure takes shape in relationship to the
author's imperatives, not to some time honored prescription borrowed from an
oral culture.  I always hated telling my kids that a paragraph should be five
sentences or so when there were enough real examples out there to prove me
wrong.
=========================================================================
Date:         Mon, 5 Jun 1995 15:45:54 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Yes Mark, I love the comparison of old manuscripts and their vast amount of
marginalia and hypertextual novels with similiar textual linkages.
=========================================================================
Date:         Mon, 5 Jun 1995 15:58:03 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: PoMo
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Mark,  hubris got a hold of my better self and myriad others have taken me to
task......I'm a better man for it and future postings will be grounded in an
electronic, temporal reality.
=========================================================================
Date:         Mon, 5 Jun 1995 16:01:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Aspects Alternatives?
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Sandy, I'd check into Lester Faigley's book mentioning the same experience as
yours: "Fragments of Rationality."
=========================================================================
Date:         Mon, 5 Jun 1995 16:05:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Gosh Mark, I'm finding that incorporeal text invites heated invectives of the
worse sort -- usually from subadults (11 to 13 year-olds) whose only type of
interactive reading used to be graffiti! I guess anonymity breeds contempt!
=========================================================================
Date:         Mon, 5 Jun 1995 15:55:54 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Postmodern Cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
On McLuhan from Alan Kay, taken from "Virtual Reality" by Howard Rheingold:
"The intensely interactive and involving nature of the personal computer
seemed an antiparticle that could annihilate the passive boredom invoked by
television. But it also promised to surpass the book to bring about a new
kind of renaissance by going beyond the static representation to dynamic
simulation.  What kind of a thinker would you become if you grew up with an
active simulator connected, not just to one point of view, but to all the
points of view of the ages represented so they could be dynamically tried out
and compared?"
=========================================================================
Date:         Mon, 5 Jun 1995 14:26:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      post literacy
 
 What I meant by post literacy was the sort of literacy developed by reading
the Post. Ok Ok. No, a post literate culture is like a pre literate culture
except that there has been an interlude of literacy in which a major burden of
communication has been carried on in reading and writing. In a post literate
culture, the major burden of communication shifts to media that do not involve
reading and writing (television, GUIs, posters, images, oral communication
live and via mass media, graphics, etc.). Electronic text is probably
transitional, somewhere--as we have noted--between writing and speech. But
c-u/c-me, cell phones, cable and satellite TV, may well replace written
text--print or electronic. I have to go back to Doug Hesse's provocative post
a couple of weeks ago in which he lamented the difficulty his students seemed
to have in concentrating on text as readers or writers. Tip o' the iceberg.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 5 Jun 1995 18:16:34 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: post literacy
In-Reply-To:  <9506052127.AA05327@mace.cc.purdue.edu>; from "David E. Schwalm"
              at Jun 5, 95 2:26 pm
 
Thanks David and Bill for your discussions of post literacy.  As I
said when I admitted my initial ignorance of the terms (showing what
I've NOT been reading than I probably should have been), I wasn't sure
what the term meant, but I had a gut-level negative reaction to it.
It seemed to smack of something hierarchical, and I know better than
to like anything hierarchical (I mean, Joe might find out and flame me
mercilessly ;-) ) ((Joe, that is a joke; word is you're a new,
non-flaming man)).
 
But seriously folks, I still think with the excellent aids David and
Bill gave me that I've been reading materials lately which don't tie
literacy to just reading and writing.  James Gee (?), a linguist and
ESL person, for example, talks about literacy in terms of understanding
and of understanding the context(s) as well as messages. He discusses
literacy also in terms of acquisition and learning (terms I'll define
later if folks want) and of secondary and primary literacy. I like Gee
fine, but I hadn't thought anything he said all that new or different
from my training in rhetoric and comp. Seems to me the post literacy
term still bugs me for the same gut-reaction I had at first: I haven't
known literacy to be confined to reading and writing for years.  Way
back in 1980s when I was a beginning teaching North Carolina, for
example, required in their state curriculum (which no one looked at)
teachers to help students with visual literacy.  Actually, they wanted
us to teach the rhetoric of TV, and to point out its potential evils
(of course, Jim and Tammy Bakker were still working out of Charlotte,
NC at the time and hadn't moved to SC yet or back to their home state
of MN).  I guess David and Bill, I'm wondering if post literacy is, in
fact, a kind of Mcculhanesque (sp) term, and one that was more in use
before folks started talking electronic and print text/literacies??
 
Sorry for the long post, my yearning for a historical stance, and
misspelled terms. Kim
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 5 Jun 1995 21:32:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: postmodern cyn
In-Reply-To:  <01HRAATIZFXU96Z6J3@crcvms.unl.edu>
 
On Sat, 3 Jun 1995, Joe Cunningham wrote:
 
> Come on! Subject position is the relationship/reference the composer has to
> the discourse environment in which she or he is composing.
 
what if she isn't composing?  Has she lost her position?
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 5 Jun 1995 23:36:04 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Hmmm? I don't know Irv, maybe I've hit a foul ball here.  Subjectivities are
dispersed, but I'm not always sure we're engage in literacy....nail biting
ain't literacy.
=========================================================================
Date:         Mon, 5 Jun 1995 23:21:25 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: post literacy
 
To my way of thinking, literacy becomes a trope when it is extended beyond
reading and writing. We have visual literacy, computer literacy, numerical
literacy (or, gasp, nummeracy), information literacy, cultural literacy,
scientific literacy, etc. If by "literate" we simply mean "knowledgeable
about" or somesuch, then post-literate is really loaded. But I am referring,
as I said, to a condition in which reading and writing are displaced as the
principle means of communicating and preserving knowledge/information. This,
in itself, gives me the creeps. It's not that text is dead or will be before I
am. But it's dying. But creepier still is that our students are not much more
hip to how they are being manipulated by non-print media than by print media.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 6 Jun 1995 10:02:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: post literacy
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
David's scenario, on its face, is rather daunting, more for what it does to
knowledge than for what it does to writing.  Knowledge, under a system in
which communication happens on cellular phones, TV, c-u/c-me networks, etc,
could become entirely transient--homeless, in a sense.
 
>But I am referring,
>as I said, to a condition in which reading and writing are displaced as the
>principle means of communicating and preserving knowledge/information. This,
>in itself, gives me the creeps. It's not that text is dead or will be before I
>am. But it's dying. But creepier still is that our students are not much more
>hip to how they are being manipulated by non-print media than by print media.
 
I wonder, though.  Is a society like the one David describes truly
textless?  What do people talk ABOUT on cell phones (I know!  Cakes with
files in them!)?  They talk about existing texts or texts that will exist
(Contracts, letters of agreement, deals, and other arrangements).  What
happens before a TV broadcast?  A script--and the most heavily scripted
thing in all the TV world, I'd bet, is one of those post-literate MTV music
videos.
 
What we may be moving toward is a society in which written text is no
longer dominant, in which written text takes its place in a pantheon of
texts.  And I think that's OK.  Various forms of written text (and I
include some forms of electronic text here, such as e-mail, hypertext,
texts published online, etc--all those where the written word, preserved in
whatever form, contains the meaning of the text) will still exist, and will
still give us the means to embody and preserve our knowledge, our culture,
our history, etc.
 
And, maybe, our jobs.  ;-)
 
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Tue, 6 Jun 1995 11:01:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      postmodern cynicism
 
        As to a definition of postmodernism, of course I was
expecting exactly the responses I got (but was hoping for better).
"That which we will not define" has the virtue of being consistent
with the position (note I do not say "idea") of postmodernism, of
course, but outside of that it could define anything (and so
does nothing).  If postmodernism is in fact such a valuable,
new way of perceiving what others could not without it, why is not
the central contradiction in the term itself better recognized?
That is, "post" indicates progress, that old modernist master
narrative.  Get rid of the idea of progress (which is indeed what
most offends me about the postmodern position) and all the term
has left is "not modernist."  Most other ways of thinking from
ather places and times fit this term as well.
         I like much of what is done under the banner of
postmodernism (one of my best and smartest friends in this
business continually rides me about being opposed to something
that best defines my own practice); I just find its terminology
useless and arrogant.  We'd get farther if we did not pretend not
to have central beliefs that construct our own pomo attitudes in
exactly the same ways "modern" beliefs constructed those of their
own times.
        Our "wetware" is indeed networked and holographic; it
always has been, which is why past patterns of cognition are often
as good as ours at recognizing what pomo theory pretends to be
discovering anew.  I'd recommend a networking of Covino's new book
on magic and literacy, Enos' recent volume on rhetoric's
"pre-history," and some basic (but thorough) neurology (Antonio
Damasio's article in _Cognition_ 33 (1989):25-62 would delight
many a postmodernist) for just a bit of tonic against postmodern
hubris.  I'd toss out that our "wetware" itself is exactly what
makes the postmodern "beau ideal" impossible -- wetware seems to
need master narratives if it is to work with language at all.
 
Keith Rhodes                             -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Tue, 6 Jun 1995 09:40:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: post literacy
 
The most interesting (and frightening) piece of this post-literacy thing is
the fact that non-literate media, as Bill suggests, are controlled by highly
literate people. Literacy is power. This is sort of what Ong called secondary
orality--speech on radio or TV that is underlain by writing.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 6 Jun 1995 10:10:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: postmodern cyn
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Joe,
 
        Perhaps "incorporeal text" is more compatible for articulating the
repressed in each of us.  Mark
=========================================================================
Date:         Tue, 6 Jun 1995 10:05:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: PoMo
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Aw, Joe, Confession is good for the soul, ain't it?  Mark
=========================================================================
Date:         Tue, 6 Jun 1995 10:34:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: post literacy
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
I think there are at least two senses in which "literacy" is being used:
 
The first is the more common one describing the ability to read and write.
 
The second refers to a habitual stance and attitude toward symbolic
representations of various kinds.  The students David is worried about
are literate to a degree in sense number one but not in number two which
carries with it a critical dimension to one's interaction with written symbols.
 
Students do not typically use their "literacy" to reflect and to know more,
ie, they do not typically use literacy to create more literacy, if that makes
sense.
 
Mark Wiley
=========================================================================
Date:         Tue, 6 Jun 1995 14:31:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Keith, you might read Damasio's--or Pribram, Lenneberg, and Lieberman--a bit
more carefully than you might have done.  Each neurobiologist now speaks of
brain organization in terms of modular, holographic, or networked phenomena;
terms not used prior to this century.  Even a casual reading of 19th century
texts on brain organization will reveal thoughts on "switchboard" or linear
theories that are a far cry from the watchword of "plasticity" that now
guides contemporary thought.
Nonetheless, "machine metaphors" have never been very helpful to me in
describing the processes of mind and matter. My preference is for more
natural phenomena such as the unfolding of viruses or, in general, chaos
theory. Though you may prefer to be a Newtonian and delight in the comfort of
that predictable worldview, no one in the field of research--other than
compositionists--speaks of such linearity in this age of quanta and chaos.
And I don't think scientists studying the phase space of naturally occurring
phenomena are pretending or posturing.
=========================================================================
Date:         Tue, 6 Jun 1995 14:34:23 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: post literacy
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
David, in a networked space such as an online ecology, voices that lack power
and are thereby marginalized have the opportunity to seek another electronic
venue.  In many ways, I think of text as a viral phenomena--with even the
dominant text having a viral subtext--that seeks its own, unique medium.
 Just as Lester Faigley is doing, I'm beginning to question the notion of
power as it relates to postmodernism .
=========================================================================
Date:         Tue, 6 Jun 1995 14:45:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Yeah Mark, and I like "pretext" as well!  But then I'd be speaking  of our
biological predisposition towards communication--the radical idea that all
experience isn't taught--and thereby would be labeled with the academic
epithet of "innatist."
Each of us carries around a pretext, one that process adherents ignore--that
seeks its resurrection in some discourse space.  In this way, communication
is an "epigenetic" experience involving a twining between biological and
social entities. Hey, if we're going to talk about networked phenomena, we
might as well extend the network to include our subconscious meanderings!
=========================================================================
Date:         Tue, 6 Jun 1995 15:13:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: postmodern cynicism
 
Regarding Joe's post about brain organization metaphors:  "Switchboard"
or linear processing vs. "modular," and "networked," an exellent,
very readable book is:  Michael Gazzaniga's THE SOCIAL BRAIN,
Discovering the Networks of the Mind.
 
I don't believe that compositionists speak of Linearity in the
way you suggest, Joe, in your reference to Newtonian metaphors
of "machine"  They're quite aware of non-linear processes, and
have been for a rather long time now.
 
Dona Hickey
=========================================================================
Date:         Tue, 6 Jun 1995 13:08:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReContest
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506062000.AA19532@wiley.csusb.edu> from "Joe Cunningham" at
              Jun 6, 95 02:34:23 pm
 
It's time for our annual contest, seeking the single most foolish thing
said at commencement this year.  We had some classics last year, but maybe
we can come up with some postclassics this year.  I think the prize should
be one subject position.  --Ed White
=========================================================================
Date:         Tue, 6 Jun 1995 17:28:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Thank you, Dona, for the update.
=========================================================================
Date:         Tue, 6 Jun 1995 17:49:22 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: ReContest
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I think the prize should be a free trip to some hermeticaly sealed
scriptorium where freeze-dried monks rail against the advent of the printing
press, angered that it will allow the hoi polloi to enter the literate fray,
enlarge the canon to include secular literature, and diminish the importance
of religious discourse authorities.
=========================================================================
Date:         Tue, 6 Jun 1995 17:22:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      postmodern cynicism
 
As the one who brought down the accusation of Newtonianism on
composition, perhaps I can clarify by adding that in works like
Covino's and Enos', we see models of "cognition" operating in past
times under guise of other terms.  Of course, it will be
interesting to see what future times see "cognition" as
indicating.  I certainly do not mean to say that past models of
brain were all as good as ours are now -- though it is interesting
the way models of brain track models of the rhetoric of reality in
every age.  In many past ages, though, it seems that it was
possible to think about reality in "postmodern" ways -- meaning
that those ways are capable of more substantial definition.  That
more substantial definition might be something of great value.
 
Keith Rhodes                             -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
816-562-1860                            | in our hearts."       |
0100710@Acad.NwMissouri.Edu             |     -- Charles Peirce |
=========================================================================
Date:         Tue, 6 Jun 1995 16:44:57 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Miraglia Eric <miraglia@MAIL.WSU.EDU>
Subject:      WAC Survey
X-To:         "WPA list (posting)" <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
(Over the next few days, we hope to post this message on WPA-L, WAC-L,
and the Writing Center listserve to reach as many people as possible; we
apologize if you are receiving it more than once!)
 
 
 
In 1987, Sue McLeod wrote to every college in the US and Canada inquiring
as to the existence and/or status of WAC programs.  The results of that
survey were published in various forms, including a _CCC's_ article
called "WAC: The Second Stage and Beyond."  Sue recently received a grant
from WPA to conduct a follow-up study, "Whither WAC?"; she will be
collaborating with me (Eric Miraglia) on this follow-up study in which we
hope to learn how WAC programs have changed in the eight years since the
first study.
 
We have two requests to make of those of you on the list.
 
1.  Due to the usual migration and remigration of WAC Directors and
others in charge of WAC programs, our eight-year-old list of names and
addresses is badly in need of updating.   We would like you to email the
name, title, address, phone/fax number, and email address of the person
at your institution who is in charge of your WAC program.  In exchange,
we will compile and sort the addresses and repost them to the entire list
in a manageable form so that everyone can have a copy of the updated
list.  (PLEASE SEND THESE RESPONSES TO miraglia@wsu.edu WITH THE SUBJECT,
"WAC ADDRESSES.")
 
2.  In conjunction with this second study, we would like conduct a new
survey over the internet; this has the advantage of being free and fast
and it simplifies the data-entry process, especially where open-ended
questions are being asked.  Our question for all of you is this:  What
questions are *you* interested in asking about WAC programs across the
country?  What do you want to know about the status of WAC today, and
what aspects of WAC programs would be interesting to study
diachronically?  We will use your answers to this question to help us
create a new electronic survey, which we will then post.  (PLEASE SEND
THESE RESPONSES TO miraglia@wsu.edu WITH THE SUBJECT, "WAC QUESTIONS.")
 
For those who are not familiar with the original survey, the text
follows; this may give you some ideas about other questions you'd like us
to ask in our electronic survey (PLEASE NOTE: THIS IS JUST FOR YOUR
REFERENCE; PLEASE DON'T SEND RESPONSES TO THIS)...
 
 
* * * * * * * * Begin text 1987 WAC Survey * * * * * * * *
 
NATIONAL SURVEY OF WRITING ACROSS THE CURRICULUM PROGRAMS
Conducted by the National Network Of Writing Across the Curriculum Programs
 
Please give the following information about the person who coordinates
the Writing Across the Curriculum (WAC) program at your institution (this
should be the person who fills out the survey):
 
Name:
Address:
Telephone:
 
Writing Across the Curriculum programs usually evolve; no two years are
exactly alike. If these questions are difficult to answer in exact terms,
give us your best estimate, and if necessary modify the options for
answers we have listed if they do not fit your situation. Please circle
the letters of your answers on all four pages.
 
1. How long has your WAC program been in existence?
a. We are just starting one
b. 1-2 years
c. 3-4 years
d. 5-6 years
e. 7-8 years or more (specify)
 
2. How is your WAC program funded? Please circle all that apply, and fill
in the years of each kind of funding).
a. External funding from (fill in source)
        Year(s)
b. English Department
        Year(s)
c. Writing Center (outside English Dept.)
        Year(s)
d. Dean's Office
        Year(s)
e. Central Administration (Provost, Academic Vice President)
        Year(s)
f. Other (Please specify)
 
3. What components make up your WAC program? Please circle as many as apply.
a. A faculty seminar (2 days or more)
b. Faculty workshops (1 day or less)
c. Follow-up interviews or meetings with faculty
d. Writing fellows or TA's assigned to specific courses as writing coaches
e. A resident writing consultant (faculty member)
f. An all-university writing committee
g. A WAC advisory committee
h. In-house WAC publications (such as a newsletter)
i. Informal but regular gatherings (such as brown-bag lunches) of WAC faculty
j. Outside speakers or consultants
k. A writing lab or tutorials for students
l. Collaborative faculty research projects
m. Other (please specify)
 
4. What curricular elements make up your program? (Circle as many as apply.)
a. A WAC Freshman Composition course
b. Upper-division writing-intensive courses such as Writing in the
Sciences) in the English Department or Writing Program
c. Upper-division writing-intensive courses taught in departments outside
the English Department or Writing program
d. Adjunct writing classes attached to courses in other disciplines, at
any level
e. Other (please specify):
 
5. What evaluation components are part of your program? (Circle as many
as apply.)
a. We have not evaluated our program.
b. Writing sample assessment
c. Faculty attitude surveys
d. Student attitude surveys
e. Collections of documents (assignments, course syllabi) showing impact
of the program
f. Expressive evaluations (workshops, letters)
g. Classroom practices surveys
h. Faculty interviews
i. Student interviews
j. Faculty case studies
k. Student case studies
l. Experimental studies (please specify)
m. Other (please specify)
 
6. What are your plans for the future of your program? Please summarize
below what you hope to add or change in the next few years.
 
7. Is there a unique feature of your program which our questions have not
brought out? If so, please describe it below. If you have a description
of your program or materials that will help us better understand what you
are doing, please attach these to the questionnaire. If journal articles
have been written about your project, we would appreciate the references
or copies of the articles.
 
8. In order for our survey to be complete, we need some demographic
information. Please tell us the following about your institution:
a. Number of students
b. Number of faculty
c. Number of faculty who have participated, one way or another, in your
WAC program:
 
9. Please circle the description that best fits your institution:
a. Community College
b. Four-year College
c. MA-granting University
d. Ph.D.-granting University
e. Other (please describe)
 
10. Please circle below whether your institution is:
a. Public
b. Private
 
11. Please circle all the writing courses generally required of students
in your institution:
a. Less than a year of Freshman Composition (one semester or one or two
quarters)
b. A year of Freshman Composition
c. Sophomore Composition
d. An upper-division writing emphasis course (in the major or in the
English Department)
e. Other (please describe)
 
* * * * * end text of 1987 WAC Survey * * * * *
=========================================================================
Date:         Tue, 6 Jun 1995 20:14:33 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Yes!  Bolter has an interesting chapter on the mind as writing space: "the
book and volume of my brain," sort of stuff.  Its also interesting that the
technology of a time period is used to represent the mind: the mind as
ossery, telelphone switchboard, trainyard; and yes, the mind as computer.
 Yet, in actual operations, the mind seems to defy such mechanistic
representation.
=========================================================================
Date:         Tue, 6 Jun 1995 20:34:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Okay Keith, this is getting weird but I've never been able to shake the
description of a bit-serial optical computer(BSOC) that I read about in an
old Scientific American.  The BSOC "stores and manipulates its instructions
and data as pulses of light."
The BSOC uses dynamic memory in which "infared pulses that make up its bits
zoom endlessly around a circuit of optical fibers at the speed of light." Its
inventor says "The information is always on the move; in a sense, it is being
stored wherever is happens to be in spacetime. The trick is to arrange
matters so that you get interaction of information in the same space at the
same time." Okay, I don't like machine metaphors used to describe human
behavior, but mind as optical computer sounds interesting.
=========================================================================
Date:         Tue, 6 Jun 1995 20:37:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: postmodern cyn
In-Reply-To:  <01HRD390NPN696ZF16@crcvms.unl.edu>
 
On Mon, 5 Jun 1995, Joe Cunningham wrote:
 
> Hmmm? I don't know Irv, maybe I've hit a foul ball here.  Subjectivities are
> dispersed, but I'm not always sure we're engage in literacy....nail biting
> ain't literacy.
 
neither is farming (and I suppose that was my point): but the activity is
_at least_ as important as academic discourse (people who are very busily
establishing their positions, subject, object, or otherwise).
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 6 Jun 1995 20:49:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      post-literate
 
Post literate sounds a lot like Ong's secondary orality.
 
I don't who the kids are who are pomo acculturated by being
online.  My kids (16 & 19) have had free access for several
years and have done only e-mail (and the younger has only done that
once).  Of course, they are both girls.  But the boys who hang
around aren't online either (or interested in being online).
It's not anything phobic--the one who's done e-amil but once has just
finished her second year of programming and will being using
CAD and doing robotics next year.  The internet isn't interesting
to her.  (Is anything more linear than programming?)
 
With my two girls, the one most pomo (the one who most appreciates,
for example, Slacker and Gen X-type novels, etc) is the most
oriented to tradfitional literature (read drama behind her
algebra book and read the gen-x classics: Kerouac and Robbins).
Computers are okay for stuff she had to polish, like papers for
school, but she'd rather do a cut and paste zine.  The other one,
the programmer, reads little beyond assignments (tho she does those
well).  She resists using the phone book.  She reads sports
schedules and notes I leave on the kitchen table (sometimes).  She
is pomo acculturated via tv.
 
There may be a couple suburbs and prep schools where kids get online
after school and cruise the internet (or surf it or whatever).
But tv is the big pomo acculturator as far as I can tell.
 
Put Moby Dick on computer screen and I guarantee that no one in
my house would read it.  Including me.  One daughter would read
Shakespeare in paper but not on screen because you can't curl
up on the couch with it.
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Tue, 6 Jun 1995 21:54:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: postmodern cynicism
 
I understood the public message to me:  "Thanks, Dona, for the
update," as sarcastic.  I regret now that I replied to this current
thread on pomo.  Some of it has been very interesting to read,
and I've appreciated the good-natured humor on both sides at times,
especially to counter what has seemed thinly veiled hostility.
 
Other spirited debates have not carried this tone, which I am certain
is an anomoly on this list, at least in my memory as a participant.
 
Dona Hickey
=========================================================================
Date:         Tue, 6 Jun 1995 21:23:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506070155.AA72281@rs6000.cmp.ilstu.edu> from
              "HICKEY%URVAX.BITNET@uga.cc.uga.edu" at Jun 6, 95 09:54:38 pm
 
I have been gone for a week and returned to find this discussion off in some
wacky places.  I'd like to posit a couple of things:
 
1.  Pomo's decided love of surface (Jameson) has infected this conversation; it
seems that we have gotten lost in discussion of "wetware," the question of
"print" (defining what is text is fun, but divirsionary) and whether or not
computers are indicative of the postmodern condition.  They are here.  Pomo is
here.  Are the two connected?  Perhaps, but pomo sprang from church doctrine
(the word was first used to describe a doctrinal movement in the 30s) and the
art world, both predating all but the most rudimentary computer systems.  Have
computers advanced pomo?  Perhaps, but then again, computers themselves (and
the advances in computer technology) are a very linear/organized/closed system,
nothing very pomo or fragmented about them.  In fact, are't advances in
operating systems largely created because people are looking for easier, more
linear, systems?
 
2.  My interest in postmodernism comes more along the lines of its political
implications--the move towards the acceptence and recognition of "other," the
move towards the recognition of different texts as legitimate bodies of work
worth studying as cultural artifacts.  The move towards recognizing the states
control and influence over discourse and the role that schools can play in
either replicating said discourse or encouraging students to counter it.
 
3.  For some reason people take pomo very seriously.  I have found it to be
suprisingly unreflexive (despite its calls for self-reflexivity); in fact,
pomos legitimation crises arises from the fact that it can't stand up to its
own critical apparatus.
 
Food for thought;
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
"Life is Nasty, Brutish, and Short."  Thomas Hobbes.
=========================================================================
Date:         Tue, 6 Jun 1995 22:52:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         DRUBIN@MECN.MASS.EDU
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Finally, Mark, a sentence that makes sense. :):):)
 
                  Donnalee
=========================================================================
Date:         Tue, 6 Jun 1995 22:59:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
"Reading the World," right Irv?
=========================================================================
Date:         Tue, 6 Jun 1995 22:58:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: post-literate
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Ever hear of a laptop, Joan?
=========================================================================
Date:         Tue, 6 Jun 1995 23:04:07 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Electronic discourse isn't imbued with emotion, even with emoticons, but my
reply was heartfelt.    =:O  <----Yikes! Joe does it again.
=========================================================================
Date:         Tue, 6 Jun 1995 23:15:48 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
1. The comment that postmodernism and wordprocessing arose at about the same
time was take from Lester Faigley. If I'm wrong, then someone should inform
him of his error.
 
2. No, computer systems are not always undergirded by ease-of-use. In fact,
they often are created in order to mimic human biological systems eg.,
parallel processors. And no, not all programs are based on closed loop
processing, but like humans are sometimes open looped ie., they learn from
their environment.
 
3. It's hard not to get angry when a discussion is labeled wacky and
diversionary.  Maybe future discussions should dwell on grammar trees,
sentence combining, and phonetics.
=========================================================================
Date:         Tue, 6 Jun 1995 21:13:04 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReHobbes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506070230.AA00564@wiley.csusb.edu> from "Kelly Lowe" at Jun 6,
              95 09:23:42 pm
 
Kelly, I appreciate what you had to say about pomo, but I do think the
Hobbes quote in your signoff is wrong.  My memory has him saying that life
in the state of nature is nasty, brutish, selfish, and short.  I will
resist making a connection between Hobbes and pomo.  --Ed White
=========================================================================
Date:         Wed, 7 Jun 1995 08:26:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Anger?
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506070315.AA48503@rs6000.cmp.ilstu.edu> from "Joe Cunningham"
              at Jun 6, 95 11:15:48 pm
 
I can see the comments about the anger of this exchange.  I meant to point no
fingers with my commentary about the divirsionary nature of the recent
discussion, just meant to point out that the substantitive issues that can/need
to be dealt with are not.  The comment about grammar trees was simply snotty,
arrogant, and uncalled for.  I've never met Mr. Cunningham, but I'll assume you
have a power problem and don't want a dialog, you simply want to be right.
Long live the master narrative old sport.
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
"Life is Nasty, Brutish, and Short."  Thomas Hobbes.
=========================================================================
Date:         Wed, 7 Jun 1995 09:27:20 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Dad <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: ReContest
In-Reply-To:  Message of Tue, 6 Jun 1995 13:08:02 -0700 from
              <ewhite@WILEY.CSUSB.EDU>
 
Ed,
I love the prize, and I wish I could compete.  Trouble is, I heard a
thoroughly Pomo address by Skip Gates, and it was really good--no howlers,
only some really good jokes.
 
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Wed, 7 Jun 1995 09:59:31 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: postmodern cynicism
In-Reply-To:  Message of Tue, 6 Jun 1995 21:23:42 -0500 from
              <kflowe@RS6000.CMP.ILSTU.EDU>
 
Interesting observations on Pomo, Kelly.  Is the relative absence of self-
reflexivity (except in an ironic stance that helps maintain the voice while
hiding it) a component necessary to maintain the critical power of pomo?
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Wed, 7 Jun 1995 08:14:04 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Anger?
 
In the grand tradition of MBU, and counter to the rather flamey nature of news
groups and (alas) many academic discussions, WPA-L attempts to provide an
environment in which all sorts of academic issues can be discussed with good
will and good intentions, where the focus is on ideas rather than individuals,
and where all voices can be heard. Recall one of the late episode of Northern
Exposure when two members of the university English Department came to Cicely
to give Chris in the Morning his Master's oral exam. One of the faculty was a
deconstructionist of some sort and the other a traditional critic of some
other sort. The conflict between the two over Chris's interpretation of "Casey
at the Bat" as a poem about the failure of late capitalism or somesuch
escalates and eventually comes to blows at a cocktail party at Maurice's
house. Maurice steps in between the combatants, saying, "For god's sake,
gentlemen. It's only literature!"In any case, I congratulate the discussants
of pomo on their efforts to get back to the good natured norms of WPA. We're
nice to each other because so few are nice to us.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 7 Jun 1995 11:20:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: ReContest
In-Reply-To:  <01HRE44K9GIY8Y9XOS@Gems.VCU.EDU>; from "Edward White" at Jun 6,
              95 1:08 pm
 
I can't enter the contest this year because we were fortunate to have Maya
Angelou as our speaker and instead of doing something foolish, like reading
his three-page introduction to Angelou, our president waited out a long
standing ovation for her and then said, "let me condense this a bit.  May I
present Maya Angelou."  I thought that one of the most intelligent things
I've seen at commencement in years.
=========================================================================
Date:         Wed, 7 Jun 1995 08:22:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      redirecting energy
 
A topic I would like to discuss at some point is WHY academic discussions, esp
ecially in the humanities and social sciences, seem almost inevitably to take
on an edge of anger (exceeding the ironic tone that most of us cannot resist),
contrary to our value for the free exploration of ideas. It's very
discouraging.
  I have been sitting in faculty meeting where what seems to be almost
gratuitous mean-spiritedness in discussion has made it almost impossible to
accomplish anything in the neeting. I have observed at several different
universities memo wars that are stunning in their personal attacks. What's the
deal?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 7 Jun 1995 11:28:38 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: ReHobbes
In-Reply-To:  <199506070418.AA29939@unh.edu>
 
It's poor, solitary, nasty, brutish, and short.  Or, as Pynchon mentions,
you can contact the State Street law firm of Poore, Salitieri, Nash, De
Brutus, and Short.
 
Bob C.
=========================================================================
Date:         Wed, 7 Jun 1995 08:31:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: ReContest
 
Our president makes the same speech every year and admits it, claiming also
that it is the shortest speech any university president makes. When the
applause dies down, he makes his two points: keep learning, help others. Not
bad. The rep from the Board of Regents built his speech around Yogi Berra's
description of right (or left) field in Yankee Stadium: "It gets late early
out there." Not bad either. The student speakers usually come up with some
clinkers, often metaphors that are extended to the breaking point. But this
year's speakers were just tedious (you know, "this is not an ending but a
beginning, etc.")
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 7 Jun 1995 09:54:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: postmodern cynicism
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506071438.AA06219@rs6000.cmp.ilstu.edu> from "Bob Schwegler" at
              Jun 7, 95 09:59:31 am
 
I have seen a degree of cynicism run through much of postmodern theory (as
opposed to the postmodern condition).  As I read the "primary" texts
(oxymoron?) (Jameson, Lyotard, Hassan, etc.) I found a touch of desperation in
many of their theories.  There is a part of me (and here my wife, a committed
feminist and I agree) that feels that much of postmodernism is the White Male's
attempt to stay at the vital center of the debate.  I CAN'T PROVE THIS.  NOR
HAVE I TRIED; but when I titled one of my posts Postmodern cynicism lo those
many moons ago, that's where I was heading.  There is a tendancy in SOME
postmodernism to silence the other is a far subtler (sp?) manner than before
(read bell hooks' "postmodern blackness" for a interesting take on this).  I
think there is a degree of cynicism that runs through the culture and that is
reflected in our theory.  One of the fun (read: game) parts of pomo is its
desire/attempt/necessity towards writing history AS IT HAPPENS, so reflection
is something that is difficult, and has to be done in a space that you carve
out on your own.
 
More kindling for the flames;
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
"Life is ... Nasty, Brutish, and Short"  Thomas Hobbes by way of Ed White.
=========================================================================
Date:         Wed, 7 Jun 1995 11:43:25 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: Anger?
In-Reply-To:  <01HRF4HXLWPU8YAM93@Gems.VCU.EDU>; from "Kelly Lowe" at Jun 7,
              95 8:26 am
 
>
> I can see the comments about the anger of this exchange.  I meant to point no
> fingers with my commentary about the divirsionary nature of the recent
> discussion, just meant to point out that the substantitive issues that can/nee
   d
> to be dealt with are not.  The comment about grammar trees was simply snotty,
> arrogant, and uncalled for.  I've never met Mr. Cunningham, but I'll assume yo
   u
> have a power problem and don't want a dialog, you simply want to be right.
> Long live the master narrative old sport.
>
> Kelly Fisher Lowe
> Illinois State University
> Voice: 309.438.2080
> Internet: kflowe@rs6000.cmp.ilstu.edu
> "Life is Nasty, Brutish, and Short."  Thomas Hobbes.
>
 
Thank you Kelly for this message, and thanks to Dona Hickey for her
observation about Mr. Cunningham's seeming sarcasm and the general sense of
veiled hostility.  I have been following this conversation, lurking, yes,
because the dynamics of it have been very weird for this particular list.
I have felt like I was reading a duel with swords and that Mr. Cunningham's
is far too often unsheathed.
 
Elizabeth Hodges
Virginia Commonwealth University
 
"A close look at the naive, 'innocent,' and spontaneous ways we use language
in our everyday lives, in our conversations with friends and intimates and at
work, would reveal, inchoate perhaps but definitely present, the same
strategies of persuasion and manipulation the professionals have at their
disposal."  Robin Laloff
=========================================================================
Date:         Wed, 7 Jun 1995 10:54:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: post-literate
In-Reply-To:  <01HREDSKTCZM96ZU8J@crcvms.unl.edu>
 
Ditto on what Joan LW said.  Both of my kids have had computers since the
word go.  They basically just use them for writing.  Internet couldn't be
duller.  They are also avid readers and have interesting real (as opposed
to virtual) lives.  So the descriptions of the non-reading visual gropers
doesn't fit the kids I know best (& quite a few other kids I know).
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 7 Jun 1995 09:28:31 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: redirecting energy
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506071614.AA09576@wiley.csusb.edu> from "David E. Schwalm" at
              Jun 7, 95 08:22:33 am
 
David, you are right to wonder about the nastiness which so often infects
academic discussions--and which until recently was blessedly absent from
this list.  After 35 years in academia, I tend to attribute it to some
form of personal insecurity, which, as Kelly pointed out, translates into
a desperate need to be RIGHT at all costs.  Intellectuals in America, for
all kinds of good social and historical reasons, have never been
particularly secure folk.
        As far as the contest goes, tedium just won't do; it is everywhere
and you can't give prizes to everyone.  No, the foolishness must have a
special quality, like that of our president giving profuse thanks to the
faculty members who have recently died.  --Ed
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Date:         Wed, 7 Jun 1995 09:36:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: ReContest
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506071352.AA06299@wiley.csusb.edu> from "Dad" at Jun 7,
              95 09:27:20 am
 
Is some kind of revolution going on in commencement speakers?  Gates,
Angelou, people like that!  Is my campus the only left keeping up the
tradition of well-intentioned celebrity mindlessness? Is nothing sacred?
                                                --Ed White
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Date:         Wed, 7 Jun 1995 10:01:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: redirecting energy
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
An immediate response, David, to your query re the tendency to be nasty
perhaps stems from the fact that those of us in the humanitities and social
sciences have no agreed upon method for answering our questions and for solving
our disputes.  We are always engaged in rhetorical acts ourselves and these acts
our value-laden--heavily so in many cases--and no one likes having
their values questioned, criticized, or otherwise held up to ridicule which
is precisely the response by others to values they don't value.
 
But do you think those in the "hard" sciences are much nicer to each other?
 
Mark (sometimes nice) Wiley
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Date:         Wed, 7 Jun 1995 10:58:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: redirecting energy
 
Actually, I don't suppose hard science types are much nicer to each other,
although they do tend to work better on team projects than we do.
Nevertheless, our field biologists seem to have a somewhat strained
relationship with the molecular types.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Wed, 7 Jun 1995 13:54:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Steven Youra <sjy3@CORNELL.EDU>
Subject:      Re: direction
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
David says:
 
>A topic I would like to discuss at some point is WHY academic discussions, esp
>ecially in the humanities and social sciences, seem almost inevitably to take
>on an edge of anger (exceeding the ironic tone that most of us cannot resist),
>contrary to our value for the free exploration of ideas. It's very
>discouraging.
>  I have been sitting in faculty meeting where what seems to be almost
>gratuitous mean-spiritedness in discussion has made it almost impossible to
>accomplish anything in the neeting. I have observed at several different
>universities memo wars that are stunning in their personal attacks. What's the
>deal?
 
It may have something to do with the proverbial (and only somewhat glib)
observation that in academe the politics and infighting are so high because
the stakes are so low.
 
Steven Youra
 
........................................................................
 
Steven Youra, Director
Engineering Communications Program
205 Carpenter Hall
Cornell University      Tel. 607. 255.7199
Ithaca, NY  14853       FAX 607. 255.9606
........................................................................
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Date:         Wed, 7 Jun 1995 13:11:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Seachange
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
>Given the comments I've read in this space, I've come to realize that the
>pedagogy and research of composition has changed barely a whit at the college
>level in the face of this dramatic transformation.
>There is a literacy explosion occurring, but it's not in your classroom.
 
Chill, Joe.  I know a number of people on WPA-L who are promoting
extraordinary changes in writing instruction in attempts to respond to
rapidly changing attitudes among our students.  Networked computer-based
classrooms, online writing centers, instruction based upon constructive
hypertexts and HTML, pedagogies based upon new comprehensions arising out
of Chaos and Complexity theory, technology-based cross-curricular
instruction, etc.  Although I consider myself a postmodernist and regularly
fire salvos at modernism and foundational, static instruction, I don't
believe one has to be a postmodernist or social constructivist to get the
message that things are changing, that traditional concepts of literacy and
of even knowledge itself are changing at a dizzying pace.
 
> Every night a few million souls gather around their electronic fireplaces to
>discuss and write online. But your reaction is the "castor oil" approach to
>literacy: This won't taste good, but I know you need it because, after all, I
>took it too."
 
Yeah, there's a lot of this going on in English classes, but I wouldn't
make the mistake of assuming that someone who balks at postmodernism is
ipso facto an E. D. Hirsch literary conservative.
 
>Print text is dead text.
 
Not yet.  Pale, perhaps, and breathing with some slight irregularity, but
still alive.  Attempts at a pre-mature burial of print leads to reaction
and unnecessary resistence.  It forces reasonable people into sometimes
unreasonable defensive postures.  Settle in for the long haul, Joe.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Wed, 7 Jun 1995 12:00:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Musgrove, Laurence E." <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Anger
 
It's good to know that "ethos" is alive and well and evident  in the
electronic "post-literate" textual universe.  It's also good to know that
no one seems to be arguing for a "post-rhetorical" one.
 
 
 
Laurence E. Musgrove
 
Director of Composition
 
Department of English
 
University of Southern Indiana
 
(812) 465-7143
 
lemusgro.ucs@smtp.usi.edu
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Date:         Wed, 7 Jun 1995 12:11:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: ReContest
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506071838.LAA15227@cheetah.it.wsu.edu>
 
Ed, we had the Chairman of the Joint Chiefs of Staff speak at WSU (his
son was graduating)--General Shalikasvili. As an old and unrepentent 60's
activist, I was all set to dislike his speech, but in fact he was
excellent, and I was moved.  Last year we had Sen. Patty Murray, and she
was also very good--the students did The Wave after she finished.  Maybe
commencement speakers are getting better, or the n here is so low that it
is meaningless.  (An alternative interpretation is that I'm getting more
soft headed as well as more soft-hearted in my old age).
 Susan McLeod, Associate Dean
 College of LIberal Arts
 Washington State University
 
On Wed, 7 Jun 1995, Edward White wrote:
 
> Is some kind of revolution going on in commencement speakers?  Gates,
> Angelou, people like that!  Is my campus the only left keeping up the
> tradition of well-intentioned celebrity mindlessness? Is nothing sacred?
>                                                 --Ed White
>
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Date:         Wed, 7 Jun 1995 14:39:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joyce Simutis <jasimuti@UX1.CSO.UIUC.EDU>
Subject:      Re: redirecting energy
 
>Actually, I don't suppose hard science types are much nicer to each other,
>although they do tend to work better on team projects than we do.
>Nevertheless, our field biologists seem to have a somewhat strained
>relationship with the molecular types.
 
The "nicest" response I've seen lately comes from _Understanding Practice_
by Chaiklin and Lave (yes, this is a printed text).  They encouraged
contributors to their volume to start "from their positive content, instead
of defending their views against or criticizing dominant traditions" (377).
Their point was that if we are to find positive new ideas, we can't spend
the majority of time writing about what is "wrong" or "limited" with
dominant views.
 
Joyce Simutis
University of Illinois at Urbana-Champaign
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Date:         Wed, 7 Jun 1995 14:49:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: ReContest
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
>Is my campus the only left keeping up the
>tradition of well-intentioned celebrity mindlessness? Is nothing sacred?
>                                                --Ed White
 
I think you're all alone, Ed.  Michigan had Marian Wright Edelman, and she
was superb.  Even the students listened, which is a real change for
Michigan, where there is a long and proud tradition of not being able to
hear the speaker for the rowdiness of the grads.
Bill
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Date:         Wed, 7 Jun 1995 16:13:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Beverly Wall <Beverly.Wall@MAIL.TRINCOLL.EDU>
Subject:      Re: redirecting energy
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
I remember reading that H.L. Mencken said something to the effect that
faculty arguments are so vicious because the stakes are so low.
 
 
___________________________________
Beverly Wall
Trinity College, Hartford, CT 06106
(203) 297-2459
Beverly.Wall@mail.trincoll.edu
http://www.trincoll.edu/writcent/aksmith.html
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Date:         Wed, 7 Jun 1995 17:27:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      laptops
 
Laptops cannot be curled up with on a couch.  They require the
reader to have a very specific physical angle on the screen and
a certain light from a certain direction and angle.  Not the
sort of thing one can easily change positions with.  Most people
I know find it hard to read a hard bound book curled up on the
couch.  Nope.  Laptops, in current technology, do not advance
traditional reading, especially, I repeat, if Moby Dick
is what a reader would find on the screen. I find even good screen
resolution hard to read and impossible to riffle.  It's a
totally different kind of reading.  I cannot open a file and
know that about 1/4 inch deep is the passiage I'm looking for,
on the right page about half way down.
.
I think there's something analogous to clocks.  I translate
digital time into a round cirle with lines in order to get
a meaningful sense of the time.  My kids look at a clockface
and translate it into digits in order to get a meaningful sense
of the time.  My kids are too old, I think, to find reading
books on a computer screen anything but tedious--as I would.
In fact, books on screen might be like putting the digital
display on hand-lines inside a circle with numbers aournd its
perimeter.  At some point, kind of studpid.  Computers and
books--well, it's a great transporting device, to get
a book text from, say, Virginia to here in Nebraska, without
delay or shipping changes.  But then, if it was really book
length, I wouldn't want to read it on screen.
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
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Date:         Wed, 7 Jun 1995 15:42:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      laptops
 
When I curl up on the couch to read, I usually fall asleep fairly rapidly (I
work so hard). I don't mind letting a book fall on the floor, but it's not
good for my laptop.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Wed, 7 Jun 1995 19:59:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: redirecting energy
In-Reply-To:  <01HRF9W08MJA8YADFS@Gems.VCU.EDU>; from "David E. Schwalm" at Jun
              7, 95 8:22 am
 
David--I am sure that mean-spiritedness has always existed in the academy,
but I have, over the last six years, watched at monthly faculty meetings as
anger intensified and at times got so overt and cruel and personal that
someone had to enter in as the voice of reason.  As an untenured person until
just this month, I have felt much in the same silence as the adjunct and TA
representatives who leavemeeting after meeting deciding that they don't want
to stay in the academy if it means channelling so much meanness.  I tell
them it doesn't have to be that way.  Some believe me; some do not.
 
I think, at least for my university and department, the anger is rooted in
budgetary matters and matters of change in the very nature of the academy.
There is not enough of anything to go around--material or psychological.  I
see a gap in spirit between the "older" faculty (those who have been around a
while, but in actuality range from late 30s to early 60s) and the "younger
faculty (who range from 28 to 52).  I guess older and younger here has to do
with tenured and just tenired and yet to be tenured and not on tenure track.
It's sad.  We all value what we do so very much, and we do very different
things, so much so that finding common ground is often difficult and that in
itself causes tension.
 
Then there's the whole public perception of academics as living in ivory
towers and doing self-satisfying, perhaps selfish work--and for good money
too.  That's so far from the truth, but rather than respresenting ourselves
to the public, we tend to burrow into anger and take it out on each other.  A
pity.
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Date:         Wed, 7 Jun 1995 14:31:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: redirecting energy
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
David says,
 
>A topic I would like to discuss at some point is WHY academic discussions, esp
>ecially in the humanities and social sciences, seem almost inevitably to take
>on an edge of anger (exceeding the ironic tone that most of us cannot resist),
>contrary to our value for the free exploration of ideas. It's very
>discouraging.
>  I have been sitting in faculty meeting where what seems to be almost
>gratuitous mean-spiritedness in discussion has made it almost impossible to
>accomplish anything in the neeting. I have observed at several different
>universities memo wars that are stunning in their personal attacks. What's the
>deal?
 
I have wondered about this for a number of years.  One of my first
reactions to academia (as a 19-year-old student at Northwestern) was that,
contrary to my expectations, highly educated and intelligent people seemed
LESS capable of genial discourse than others.  Since then I have
experienced time and again in faculty and other meetings (oh!  merit
committee meetings!) more visciousness (often couched in presumed verbal
wit) over the pettiest matters, and less ability to compromise, than one
might encounter in construction workers.
 
My general theory is that our "product" is too vague, that most of us
succeed or fail upon reputation alone.  We are constantly performing
(publishing) ideas that deny consistent and objective evaluation, and so
like actors and TV anchor persons, we suffer from insecurity and a
corresponding tendency to arrogance.  Our poor paychecks and a declinding
respect from society as a whole simply exacerbates a lack of
self-confidence that leads to jealousies, inordinate egoism, and rampant
one-ups-manship.  In English departments, too, that Romantic
"contact-with-the-muse" thing among the literature snobs doesn't help one
bit.
 
Those on the margins (writing program people, writing center people, those
who work with computers) seem less susceptible to arrogance and nasty
attitudes, but maybe that's just my perception.  While it is true that
postmodernists can seem arrogant (the arrogance of evangelists), cultural
foundationalists can likewise be quite brutal in their response to
"relativists" (the presumed jargon-ridden apostles of values smashing).
 
I am hopeful that the open communications of the Internet can slowly, very
slowly, create academic dialogues that mitigate the self-absorption and
even paranoia that fuels lack of civility.  Flaming and incivility on the
academic nets I belong to generally ends up in some communal
self-examination that, over time, lessens bullying and the tendency of some
academics to go down with the ship rather than admit a fault,
short-sightedness, or the possibility of compromise.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
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Date:         Wed, 7 Jun 1995 20:32:59 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
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              95 9:36 am
 
Hey, they have to toss in a good one once in a while or the faculty in
regalia parade will continue diminishing.  :)
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Date:         Wed, 7 Jun 1995 20:42:32 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
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WPA-L has certainly moved into MBU and ACW territory lately (privileging
digressive comments -- interesting but digressive), and I should know
better than fuel the trend, but Joan said several things below
that....well....I couldn't just ignore.
 
>Laptops cannot be curled up with on a couch.
 
I was doing it when I read this message.  I'm not sure what "curling up on
a couch" means to other people, but I've got the powerbook in my lap, my
feet up, my back against the arm rest.  I must confess I have "curled up"
more with my various powerbooks than I ever have with books.  It probably
is a learned behavior (as is everything with computers).  The screen angle,
lighting, etc., simply doesn't bother me.  I read my powerbook in this
fashion two to three hours a day.  I do it in bed, when the kids have
friends over and they're using the den for other purposes.
 
 
>Nope.  Laptops, in current technology, do not advance
>traditional reading, especially, I repeat, if Moby Dick
>is what a reader would find on the screen. I find even good screen
>resolution hard to read and impossible to riffle.  It's a
>totally different kind of reading.  I cannot open a file and
>know that about 1/4 inch deep is the passiage I'm looking for,
>on the right page about half way down.
 
Joan is right on the money here, for the first sentence.  Laptops do not
advance traditional reading.  What I read on a laptop is non-traditional
reading (email, web pages, e-text I'm writing, etc.).  But I have
absolutely no problem with the screen, "riffling" and page size.  I've
developed a whole series of personal tricks in using e-text with word
processors and Eudora that, to my mind anyway, provide me much easer use of
the text than I ever had with paper pages and paper manuscripts.
 
>I think there's something analogous to clocks.  I translate
>digital time into a round cirle with lines in order to get
>a meaningful sense of the time.  My kids look at a clockface
>and translate it into digits in order to get a meaningful sense
>of the time.
 
I'm not sure what I do.  Clocks, all kinds, work for me, and that's all I
consider.
 
>My kids are too old, I think, to find reading
>books on a computer screen anything but tedious--as I would.
 
I think most kids find reading "good stuff" in any medium tedious these
days (I said "most" kids).  My two are good readers, score very high on
standardized tests, but unlike me when I was their age, they will not read
books unless it's homework, or it's bedtime and we don't allow them to do
anything else.  Their lives are filled with information and knowledge
alternatives, much of it junk and some of it incomprehensible to me.
 
They are regularly forced in school to read things like The Scarlet Letter
and Moby Dick and Shakespeare this and that, and being fairly dutiful kids,
they struggle through the stuff, yanking out whatever they think their
teachers want them to yank out, but they do it more as a tiresome
obligation to the Completely Arbitrary Rules of the Universe than from any
sense of purpose or continuity.  I ache inside when I see them struggling
with some of the incredibly dumb things their astonishingly unimaginative
teachers ask them to do, but then I remember that smart kids need idiotic
institutions in order to discover themselves in opposition to.  If schools
were as smart and imaginative and innovative as most of the people on this
list are, then we would be co-opting our best students, stealing from them
their encounter with brainless bureaucracies and their consequent struggle
to Do Better.
 
Uh oh.  Feel myself starting to crank up, so it's a good time to summarize
and declare unilateral victory and exit.
 
In short, Joan, I think you're reasonable but wrong to define laptop
experiences in terms of your own predilections.  I'm really too old and fat
to "curl up" with anything on a couch, except with my wife, but I do it
regularly with the kind of electronic reading that I couldn't do otherwise
without the electronics.  If I could read email or web pages on a yellow
legal pad, I'd probably do it.  But I can't, so I've learned to use laptops
and passive matrix screens and all the rest of it with not only
functionality but considerable affection.
 
It's possible, of course, that I'm just a very weird person.
 
Fred Kemp
Director of Composition
Texas Tech University
ykfok@ttacs.ttu.edu
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Elizabeth's message moved me, and I feel ashamed for my discipline.  I
think, as she implies, that tenure is a major problem in academia, and is a
principal cause for that "gap in spirit" she accurately describes between
new and established faculty.  But without tenure, and given the sheer
subjectivity of what we do, power struggles would become vicious and the
power cliques would be firing people for terribly unfair reasons.  In other
words, I'm ambivalent about tenure.  If we had professional administrators
trained in management, instead of promoted scholars trained in erratic
brilliance, I would be more confident that my personal efforts would be
noted and rewarded.  As it is, people who have about as much understanding
of what I do for my department and university as laplanders have are making
decisions about whether I am benefitting society and the institution.
 
This doesn't mean, of course, that good people don't move up in
administration from the scholars' ranks, but it don't happen real often.
As a system, the process of putting well known and independent scholars in
charge of what amounts to small businesses smells.  What it takes to write
a good book is leagues apart from what it takes to manage a hundred highly
educated people.
 
So we have the right hand wrestling constantly with the left hand, and
nothing of substance getting done by either hand.  The senior faculty, who
have the clout and often a good amount of life bitterness and elitest
isolation, are countered by the new faculty who still believe that change
is good and that things can get accomplished with effort and enthusiasm.
The former see the latter as foolish opportunists, and the latter see the
former as previlege-protectors.  Tenure and the good old boy network
protects the former, and silence and suck up protects the latter.
Unhealthy, unhealthy.
 
Technology is going to change all this, y'all.  It's going to burn away all
that crusty old elitism that depends so much on arcane and unuseable
knowledge, and open up the secret corridors of information that have
previously benefitted the "wink wink, nudge nudge" kind of leadership that
thwarts bright and informed aggressive new people.
 
Overnight?  Nope.  And not without many many new arguments.  But the system
of power that currently exists in most universities stinks, and I have hope
that things will change.
 
Fred Kemp
Director of Composition
Texas Tech
ykfok@ttacs.ttu.edu
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Of course, various types of communication technologies can coexist in any
given time period.  The Greeks, after all, wrote on stone, paper and wax.
 What we have here, if you choose to entertain any aspect of postmodernism,
is a process of convergence not displacement. "Electronic writing turns out
to be both radical and traditional. It is mechanical and precise like
printing, organic and evolutionary like handwriting, visually eclectic like
hieroglyphics and picture writing" --Bolter.
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Subject:      Re: redirecting energy
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Perhaps we bicker because we feel safe in bickering.  Look at
legislative bodies for another model of bickering (in that case
couched in smarm).  Lawyers bicker in court, but must follow some
rules of feigned civility.  The average worker can't bicker because
doing so will get herim fired.  We are in a profession with just
enough job security to avoid that or at least to feel we can avoid
that.  The *Academy* began as a place to bicker.
  In the Academy we bicker; in the Agora we dicker.
 
I believe it was Fred who used the construction worker comparison, how
we fought in ways a laborer never would.  However, I've been friends
with many laborers, and they would fight over some issues--I'd suppose
those equivalent to the ones we fight over.  Of course we only need to
look back to the beginnings of the US labor movement to see evidence
of full scale conflict.  And any long-term strike usually leads to
divisiveness.
 
As academicians our hierarchy of needs privileges discourse and issues
related to discourse.  We tend to be peripatetic which means that
roots and steady income appear not to be as high on our list of needs
as they are on most other people's.
 
I wonder how architects talk out differences of opinion in their
firm's design meetings?
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
   "Guns don't kill people, movies do"   -Senator Robert "ProudlyOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Thu, 8 Jun 1995 07:22:52 MDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Brent <dabrent@ACS.UCALGARY.CA>
Subject:      Virus Warning
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506071835.AA30854@ds1.acs.ucalgary.ca>; from "Edward White" at
              Jun 7, 95 9:28 am
 
From daemon Wed Jun  7 12:32:52 1995
Received: from mcmail.CIS.McMaster.CA by ds1.acs.ucalgary.ca (AIX 3.2/UCB 5.64/4.03)
          id AA68608; Wed, 7 Jun 1995 12:31:44 -0600
Received: (from cuneo@localhost) by mcmail.CIS.McMaster.CA (8.6.9/8.6.9) id OAA23425; Wed, 7 Jun 1995 14:27:57 -0400
Date: Wed, 7 Jun 1995 14:27:56 -0400 (EDT)
From: Carl Cuneo <cuneo@mcmail.CIS.McMaster.CA>
Subject: PKZIP Virus
To: Carl Cuneo <cuneo@mcmail.CIS.McMaster.CA>
Cc: Carl Cuneo <cuneo@mcmail.CIS.McMaster.CA>
Message-Id: <Pine.3.89.9506071459.A18690-0100000@mcmail.CIS.McMaster.CA>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Status: RO
 
 
**************************** Important Notice *************************
Some joker out there is distributing a file called PKZ300B.EXE and
PKZ300B.ZIP.  This is NOT a version of PKZIP and will try to erase your
harddrive if you use it. The most recent version is 2.04G.  Please tell
all your friends and favorite BBS stops about this hack. Thank You.
 
Patrick Weeks Product Support PKWARE, Inc.
***********************************************************************
=========================================================================
Date:         Thu, 8 Jun 1995 07:59:06 MDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Brent <dabrent@ACS.UCALGARY.CA>
Subject:      Re: laptops
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506080046.AA37028@ds1.acs.ucalgary.ca>; from "Joan
              Livingston-Webber" at Jun 7, 95 5:27 pm
 
I agree that a laptop isn't a get reading tool--although my new
lightweight backlit mittle number isn't bad.  I've even read in bed with
it, though I'd rather have been reading in print.  The screen is part of
the problem--the other is the presence of the keyboard and its unpleasant
associations with work.
 
But we have to keep in mind that we're only musing about short=term
problems of transition.  I'm sure the Gutenberg Bible wasn't that easy to
curl up on the couch with either.  We are suggesting that pronouncements
about the death of print are highly premature, but not that they are
unwarranted.
 
Notice though that with very few exceptions, no commmunications
technology has knocked another out of existence.  Writing did not destroy
folk tales--but it put them into a very different role, where they were
no longer solely responsible for holding the knowledge of the tribe.  TV
didn't knock out radio, but relieved it of its responsibility for
dramatic entertainment.  Perhaps the most interesting question is not
when writing will die but what it will look like when electronic text
gets out of the incunabula stage and really affects the
_every-day_ communications landscape.
 
Doug
 
* * * * * *
 Doug Brent
 Director, Undergraduate Programme in Communications Studies
 Director, Effective Writing Programme
 
 Internet: dabrent@acs.ucalgary.ca
 Smail:    Faculty of General Studies
           2500 University Drive
           University of Calgary
           Calgary, Alberta, Canada
           T2N 1N4
 Voice:    (403) 220-5458
 Fax:      (403) 282-6716
=========================================================================
Date:         Thu, 8 Jun 1995 09:14:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Community
 
I want to through out my 2 cents regarding academic anger and this list.
This list is without question the most productive one I belong to.  Not
only do I get a ton of information (I save more of the messages from here
than anywhere else), but I also get a sense of the community I am
entering as a graduate student and future professor (market willing).  I
think part of what makes this list work is that the members here are
willing to ask questions and admit and probe their own ambivalence.  For
example, I do not have to appear as "expert" and committed here as I do
in my classes, even though I know that two of my professors read this
list.  This is a space for exchange and development, not knowledge
gathering, storing and preserving.  Here, I get to be ambivalent about
postmodernism (it's a good tool, but I don't think I want to live
there).  In other forums, I have to be able to define postmodernism,
preferably in a paragraph or less, and I will probably be told I am
wrong, unless I am talking to my students.  I don't have to worry about
that so much here.
 
Almost every time I read the posts from this list, I am reminded that I
am joining the type of community to which I want to belong.
 
Through with my Pollyanna imitation for the moment (although I find
myself slipping into this role more and more)....
 
Patricia LaCoste
plc@alpha2.csd.uwm.edu
University of Wisconsin-Milwaukee
=========================================================================
Date:         Thu, 8 Jun 1995 08:17:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: redirecting energy
 
I imagine that there are a number of reasons why we argue with such
incivility.
  First of all, because we can. Most of us know how to use language as a
weapon, and, whereas some people enjoy a good fist-fight of a weekend, we
can't resist a opening to insert the verbal blade. That, however, tends to
account more for snottiness than mean-spiritedness. The latter, I think,
arises not because (as the proverb goes) the stakes are so small but because
they are so large. Generally, we're never talking about what we're talking
about.To take an example from outside the academic arena: the argument over
abortion is only apparently or partly about abortion. It's really about whole
sets of values of which views on abortion are only a sample. And it's about
whose set of values is going to dominate. Something like that is true in
arguments about the canon, about essentialism, about the location of meaning,
etc. I don't imagine that many folks are really that invested in the canon,
but they may be quite invested in an ordered universe with universal values.
Just a thought.
 
Another thought on academic security. We have often wondered why the public
seems to be so hostile to college professors. The notion has been that they
think we are lazy (what, only teach 6 hours a week?), refusing to teach their
children so that we can travel to Europe, garden, or work on research of no
earthly value. The response has been to try to communicate to the public how
hard we work, what kind of labor goes on around those six hours in the
classroom, the time we spend interacting with students outside the classroom,
and so on and on. But somehow, this has had no positive effect. It is becoming
clear that what irritates the public is our job security (the public is not
really aware of the subtleties of tenure track, tenure, adjunct etc.) No one
alive in any other field has the job security that people think we have and
that many of us really do have. No one. Whatever our other working conditions
(and they have not deterioriated as much as the working conditions of middle
management), they are much better than working conditions in other fields. I
think tenure is still an important part of ensuring academic freedom and high
quality education, but we need to recognize that it makes us the equivalent of
nobles in a era of democratic revolutions and that privilege carries with it
an enormous obligation of service.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 8 Jun 1995 08:24:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: laptops
 
Here's an interesting tidbit. We're doing some re-engineering around here, and
we did focus groups with about 300 ASU students in order to find out how they
would like to get institutional information (e.g. the stuff in the directory,
catalog, and schedule of classes). Over 60% expressed a preference for Email.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 8 Jun 1995 12:51:36 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: post-literate
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@VTBIT.CC.VT.EDU>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@VTBIT.CC.VT.EDU>
In-Reply-To:  <01HRFA8N3U42001HXZ@VMS1.GMU.EDU>
 
I've been fascinatedly lurking on this discussion for the past couple of
weeks and have finally decided to throw in my two cents.  Two of my sons
(ages 15 and 12) seem to be of the variety that like both reading print
text and working electronically.  The 15-year-old regularly surfs the
internet, engages in discussions of favorite topics, downloads stuff from
the www, and plays games that he and friends have networked.  But he also
reads avidly, especially big books on his favorite subject, aviation
history.  The 12-year-old hasn't yet gotten into the internet, but he
plays lots of games and writes with the word processor.  He also likes to
read sci fi and fantasy, in addition to assigned school reading.  I asked
him this morning if his friends at school liked to read (he's not in a GT
class), and he said that all of them did.  I expressed some surprise at
his response, and he wondered why I was surprised.
        I don't doubt that people read less than they used to--that's certainly
true in my case--but I think it's way too early for anyone to predict the
results of the revolution, whatever it turns out to be.
 
Chris Thaiss
 
On Wed, 7 Jun 1995,
Irv Peckham wrote:
 
Ditto on what Joan LW said.  Both of my kids have had computers since the
> word go.  They basically just use them for writing.  Internet couldn't be
> duller.  They are also avid readers and have interesting real (as opposed
> to virtual) lives.  So the descriptions of the non-reading visual gropers
> doesn't fit the kids I know best (& quite a few other kids I know).
>
> -----------------
> Irvin Peckham
> University of Nebraska at Omaha
> peckham@unomaha.edu
>
=========================================================================
Date:         Thu, 8 Jun 1995 13:07:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: redirecting energy
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506081547.LAA24320@umd5.umd.edu>
 
David,
 
re: your comments on academic security/public perceptions/and our public
responsibility....WOW!
 
thanks for the reminder.
 
judy pearce
=========================================================================
Date:         Thu, 8 Jun 1995 13:21:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: laptops
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Percentage of talk show guests deemed illiterate by a Penn State sociologist
who recently studied 1000 hours of Oprah, Donahue, and Sally Jesse Raphael:
90.
=========================================================================
Date:         Thu, 8 Jun 1995 14:02:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: laptops
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
One hundred and fifty years after Gutenberg's epiphany we had the arrival of
"Don Quixote" ; twenty years or so after the invention of hypertext we have
Michael Joyce's "Afternoon", the first example of hyperfiction--the textual
landscape is changing rapidly.
=========================================================================
Date:         Thu, 8 Jun 1995 13:40:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irene Patterson Ward <iward@KSU.KSU.EDU>
Subject:      Feedback to TAs
 
And now for something completely different (practical).
 
What is the best and most efficient way to provide feedback to teaching
assistants on the comments they write on papers?
 
Irene Ward
Director of Expository Writing
Kansas State University
iward@ksu.ksu.edu
=========================================================================
Date:         Thu, 8 Jun 1995 14:03:23 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Greg Stratman <STRATMAN@UMRVMB.BITNET>
Subject:      Re: Feedback to TAs
In-Reply-To:  Message of Thu, 8 Jun 1995 13:40:45 -0500 from <iward@KSU.KSU.EDU>
 
Thank you, Irene, for a practical and helpful return to the intended purpose
(or so I thought ) of this list -- the exchange of professional, useful informa
tion -- NOT THE EXCESSIVE BANTERINGS OF A FEW PEOPLE WHO OBVIOUSLY HAVE TOO
MUCH TIME ON THEIR HANDS.
=========================================================================
Date:         Thu, 8 Jun 1995 15:43:20 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      Re: Feedback to TAs
 
The way we do it is to review the first set of graded themes from each TA
_before_ they are returned to the students. We instruct the TAs to write
their comments and grades in pencil in case changes are needed. Typically
we find 2 sorts of changes needed: marginal and final comments may be
insufficient or vague, and they may be unconstitutionally cruel. Less of a
problem is TAs grading too high. More of a problem is TAs grading too low.
I for one do NOT subscribe to the common practice of giving lots of Ds on
first writing assignments. I encourage TAs not to grade first assignments,
but simply to comment. Or if they must grade them, not to count the grade.
We are a large program, with as many as 40 new TAs a year.
 
We also run "grading sessions" throughout the year in which we address the
kinds of comments to give on papers, and we deal with the subject in our
orientation for a couple of hours (hands on practice using real student
compositions and live TAs).
 
I'd like to hear, too, how other folks do this. I do like to talk shop.
 
Dennis
--
 
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 8 Jun 1995 16:19:16 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Feedback to TAs
X-To:         Irene Patterson Ward <iward@KSU.KSU.EDU>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
There is a new article at 44 Journal of Legal Education 394 (1994)
about use of TAs in law school writing programs:  Julie Cheslik,
Teaching Assistants: A Study of Their Use in Law School Research and
Writing Programs.
 
Anyway, I think the most effective way to guide TAs comments on
papers is to, first, provide them with sample answers critiqued by
excellent TAs.  Then during the period in which they're reviewing
student papers, have a meeting with the TA about 1/3 of the way
through the stack.  Look at a critiqued good paper and a critiqued
poor paper.  Discuss each.  Ask the TA if he/she has questions.  Then
let him/her finish critiquing the papers.  (The comments should be
written in pencil, to facilitate changes.)
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Thu, 8 Jun 1995 14:54:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Feedback to TAs
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
>Irene, on the whole business of comments on student papers: keep your eyes
out for a book to appear any day now from Hampton press called Twelve
Readers Reading.  Proofs were displayed at CCCC.  The book is edited by Ron
Lunsford and Richard Straub and gives student papers with comments by 12
teachers of some prominence.    It should provide the context for the
discussion you want to have with TAs (with everyone?) about ways of
commenting on student writing.  --Ed White
 
BTW, the postings today on this list were unusually interesting and
thought-provoking.  Thanks Doug, David, and others.
=========================================================================
Date:         Thu, 8 Jun 1995 16:57:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Banter
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506082045.AA75415@rs6000.cmp.ilstu.edu> from "Greg Stratman" at
              Jun 8, 95 02:03:23 pm
 
1.  Why is a discussion of theory not a useful exchange of information?
 
2.  Why is a discussion that is protracted and tends towards the narrowly
focused interests of the discussants excessive bantering?  Is it not possible
to have several conversations (to pick and choose from as well as to keep up
with)?
 
3.  Why do you yell?
 
I was under the impression that this discussion list was for a myriad of
reasons.  I will take full responsibility for the postmodernism discussion,
since much of it dates back to my questions about a theory of program
administration and the attandent posting of the aims and goals for a pm writing
program.
=========================================================================
Date:         Thu, 8 Jun 1995 15:05:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Feedback to TAs
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506082154.OAA16846@cheetah.it.wsu.edu>
 
Here (WSU) we encourage TA's not to grade individual papers but to grade
portfiolos of student work--we have portfolio exit system for first-year
composition, which makes this a natural way to approach the grading
process.  TA's learn about feedback in two venues: verbal feedback (they
work as tutors in the writing lab their first semester with us) and
written feedback (discussed in norming sessions).  But it is still a
difficult issue;  one or two folks, no matter how many norming sessions they
take part in and how much feedback they get from the WPA, the Director of
the Writing Lab, and their peers, feel it is their job to copy-edit
student papers.  (Let me confide here that the students in my honors lit.
class last semester complained that I didn't give them enough feedback on
their papers, by which they meant their final drafts--since I had given
them much verbal and written feedback on early drafts.  So there is
always an issue of what students need and expect, even for those of us
who think we know what we are doing by now.)
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
=========================================================================
Date:         Thu, 8 Jun 1995 18:27:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      viscious academics
 
My experience is, like all of ours, limited, tho we do seem
to have similar stories to tell.  I wonder how things were
before the entrenchment of the 70's.  In the two departs I've
been in, it has seemed clear to me (after a great deal of, um,
personal research) that the greatest acrinomy also has involved
bitter personal fallings out years before, personal difficulties
deepend and crystallized by being acted out and continued in
department meetings, committee meetings, notes on ballots, etc.,
with others' various sympathies being seen as persoanl loyalty
tests.  I have tremendously admired those few who have been
able to retain some credibility from all sides (and sides
seem to have a center of stability with rather amorphous
boundaries of slightly shifting and somewhat predictable alligiences).
 
I have wondered--and this seems a good time to ask--if things
were as angry, as defensive, as, well, dreadful before people
were together in the same depart for 20+ years with little
new blood and virtually no turnover.  I have gotten to the point
of believing that in 10 or 15 years this wonderful core group
of intenured folk will probably be backbiting with the best.
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Thu, 8 Jun 1995 16:47:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Feedback to TAs
 
When I was WPA, I tried to teach TAs efficient and effective ways of
responding to student writing, discouraging them from excessive copy editing
or from writing comments longer than the paper. But it was really hard to give
them feedback on their feedback. We had 90 TAs, usually 25 who were brand new
but most only had a couple of years' experience. A member of the Composition
Committee reviewed a set of graded papers for new TAs once each semester.
Other faculty reviewed a set of papers for the more experienced TAs once a
year. This was something, but not much. The Composition Committee members were
pretty good at this, but the other faculty were very unevan in their ability
to review the papers and in their willingness to do so. And one response a
semester or year is lame. If a TA sought help, we provided it, but they were
often so insecure about their grading that they were afraid to ask for help.
And, frankly, if all who needed help had asked for it, we could not have
provided it. I think we gave good training in responding to papers, but our
followup was not good. This is a "hard problem."
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 8 Jun 1995 20:39:08 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Karin Evans <kevans@MACE.CC.PURDUE.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <9506081841.AA18961@mace.cc.purdue.edu>; from "Irene Patterson
              Ward" at Jun 8, 95 1:40 pm
 
>
> What is the best and most efficient way to provide feedback to teaching
> assistants on the comments they write on papers?
>
> Irene Ward
> Director of Expository Writing
> Kansas State University
> iward@ksu.ksu.edu
>
 
I'll tell you what I think is the "best" way--but it's not efficient.
 
 
My first year at Purdue, I was mentored by Janice Lauer in a group of
about 8 new students in rhet/comp (all but one at the doctoral level).
After we had completed the first couple of papers with our students,
Janice took up a sampling of our students' work with our comments on
it--the students' planning as well as 2 versions of their papers.  She
reviewed all these packets and then had conferences with each of us.
 
The conferences were a bit intimidating in anticipation but were quite
helpful and supportive in reality.  Janice's expectations were clearly
laid out when she trained us, and her feedback was clearly related to
those expectations.
 
This was a lot of work for her, no kidding.  But that's Janice.
 
Karin Evans
Purdue University
kevans@mace.cc.purdue.edu
=========================================================================
Date:         Thu, 8 Jun 1995 21:53:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: redirecting energy
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
Ed's comment about intellectuals' personal insecurity sounds right.
Wasn't it Mencken who said something like, "Academic politics are so
vicious because the stakes are so small"?
 
Rich Bullock
=========================================================================
Date:         Thu, 8 Jun 1995 22:07:09 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         DRUBIN@MECN.MASS.EDU
Subject:      Re: redirecting energy
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
When I started teaching, David, I was particularly struck by how cruel
many members of the faculty were toward each other.  This seemed especially
true of faculty in humanities, as you point out.  I thought it puzzling
that the very epople who were supposed to be teaching students how to form
a cohesive ethical and/or moral stance were the ones who were behaving so
badly toward each other behind the academic scenes.  Then I faced the
reality of my first paycheck.  Do you think that because there's so little
money involved, that power thenbecomes the unspoken issue?  Could that be
what the meanspiritedness you mention is all about?
 
Donnalee Rubin
Salem State College
drubin@mecn.mass.edu
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Date:         Thu, 8 Jun 1995 22:07:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: redirecting energy
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
I've been getting to my email about once every three days lately and reading
60-90 messages at a time.  What strikes me and impresses me is the degree
to which David S. exemplifies in his warm, kind, and witty (and thoughtful,
too, let's not forget that) postings the sort of people I'm grateful to
count myself among.  It's late, and I may have gotten lost in that
sentence, but:  Thanks, David.  You set just the right tone for this list.
 
Rich Bullock
=========================================================================
Date:         Thu, 8 Jun 1995 19:24:00 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: vicious academics
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506082333.QAA27388@sol.cwsl.edu>
 
Ah, I remember it well.  There I was, miserably working at a large law
firm, knowing I did not want to be a lawyer; wondering what I could
actually do with my life.
Then I saw it:  THE AD:  "California Western seeks instructor to teach
legal research and writing..."  I hastened to my boss: "Look!  This is
IT;  the job I have been waiting for."
 
Her reply:  Maureen - I am sure you will enjoy teaching;  and I am sure
you will be good at it.  The real question is:  will you be able to stand
dealing with academics?"  (She had some background with this in her
pre-law life.)
 
Fortunately, I am at an independent law school with what I understand is
an exceptionally collegial faculty.  Even so, there are faculty meetings
which puzzle and exhaust me (and others).
 
The exchange of brilliant ideas is a thrill - in my institution and over
this and other Internet groups;  lack of kindness, when it occurs,
disheartens me.  But - there's always that "delete" key...
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Thu, 8 Jun 1995 22:35:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: vicious academics
 
RE:  Wisdom from commencement speakers
 
Read this one today in the paper:
 
At New York University, Neil Diamond looked around at the array of
distinguished recipiants of honorary degrees and noted that probably
he had been selected because he was the only one who could carry a tune.
Then he whipped out his guitar and led the graduates--most of whom climbed
on their chairs to participate--in singing "Louie Louie."
 
(you don't have to carry a tune for that one, or even know the words.
Everyone sings different words to the verses.)
 
Dona Hickey
=========================================================================
Date:         Fri, 9 Jun 1995 07:39:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: postmodern cyn
In-Reply-To:  <01HREGA9WWQA96ZMXX@crcvms.unl.edu>
 
On Tue, 6 Jun 1995, Joe Cunningham wrote:
 
> "Reading the World," right Irv?
That's _our_ way of putting it.  I assume they think of us as plowing
through texts.
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 9 Jun 1995 09:23:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      Re: Feedback to TAs
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
>And now for something completely different (practical).
>
>What is the best and most efficient way to provide feedback to teaching
>assistants on the comments they write on papers?
>
>Irene Ward
>Director of Expository Writing
>Kansas State University
>iward@ksu.ksu.edu
 
The best method I use is (like Susan's) keyed to the portfolio evaluations
I have in place here. But it isn't at all efficient and not even very easy
to describe quickly on e-mail, so I'll tell you about my next-best (and
very efficient) method:
 
Our TAs are in a training seminar for a full year during their first year
of teaching. One of their assignments during those weekly meetings is to
bring to the seminar samples of their assignments and of student writing
(with teacher commentary) both on transparency. We use part of our time
each week to look at one or two of these samples and talk about them as a
group. We usually have someone from the writing center there, too, so that
person can give the writing center's perspective on how useful the
teacher's comments are for revision. And, I have a couple of more
experienced TAs who give their perspective. And, I ask TAs to ask their
students to list the kinds of comments they found most useful (and least
useful) on their papers. That way, we start building a list of the kinds of
comments that are useful and the kinds that aren't. As I say, that isn't
the only way we work with commentary, but it works in a seminar situation.
Hope that helps.
 
Diana George
 
 
 
         ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
         "No one has the right to sit down and feel hopeless.
                There's too much work to do."
                        Dorothy Day
 
     Diana George                                906-487-3233
     Department of Humanities                    FAX 906-487-3559
     Michigan Technological University           dgeorge@mtu.edu
     1400 Townsend Drive
     Houghton, MI 49931
=========================================================================
Date:         Fri, 9 Jun 1995 09:52:36 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: postmodern cyn
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Irv, I think "Reading the World" is a far sight better than isolated
discourse and interpretative communities.  Surely such "communities" appear
quaint in the face of a vast electronic ecology.
=========================================================================
Date:         Fri, 9 Jun 1995 09:20:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <01HRHPXFWJOI00AVHV@INDYVAX.IUPUI.EDU>
 
At the University of Michigan, I was mentored in much the same way that
Karin described, in a required seminar for people TAing upper-level
writing requirement courses (my training in the intro. comp program for
teaching the entry-level comp course wasn't such a happy experience,
unfortunately).  In the seminar, we were split into small groups, and
about 5 of us, all from the humanities, met with Helen Isaacson of the
English Composition Board to discuss different aspects of teaching--she
got to know us, and the courses we were teaching, and the different
experiences/philosophies we brought to our commenting and our teaching.
And she asked us to give her some sample papers that we'd commented on
and graded, and had conferences with each of us.  As Karin noted, this
isn't "efficient," but it was a terrific learning experience for all of
us, and as a new TA and a new student in the university, I felt
intellectually and personally cared for as I started a new job.  And it
provided a place for me to talk about any doubts I had about commenting,
and a relatively pleasant forum to get constructive feedback in.
 
Susanmarie Harrington
Indiana University Purdue University Indianapolis
sharrin@indyunix.iupui.edu
=========================================================================
Date:         Fri, 9 Jun 1995 11:50:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      ta grading
 
I did one initial workshop once with a group of new TA's and
new writing center tutors before the semester started.  I had
the ta's assume that the draft of student writing they read was
to be revised and make commetns accordingly.  When they were
done, they met with a new writing center tutor to hear how the
tutor interpreted the comments.  I told them that if a tutor
didn't understand the comments, then neither would a comp
student.  As I recall the new ta's had about a half hour--which
I told them was about 10 minutes more than they'd probably use
at the year's end.  The ta's weren't supposed to prompt the
tutors on figuring what the comment was for.  We had, of course,
talked about helpful/unhelpful comments, sarcasm, etc., drawing
on everyone's experience in getting their own texts returned.
 
After the semester started, we had the writing committee members
reviewing a set of graded papers, as someone mentioned also doing.
 
I think it worked to initiate the ta's and tutors together, for
a number of reasons.  And the workshop was helpful by all accounts.
Not sufficient by itself, of course.
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Fri, 9 Jun 1995 09:58:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Feedback to TAs
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506091509.AA07915@wiley.csusb.edu> from "Susan-Marie
              Harrington" at Jun 9, 95 09:20:56 am
 
At the risk of getting flamed for self-promotion, I mention my St.
Martin's book designed for those working with TAs: Assigning, Responding,
Evaluating (1995).  --Ed White
=========================================================================
Date:         Fri, 9 Jun 1995 10:02:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReContest
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506090241.AA01853@wiley.csusb.edu> from
              "HICKEY%URVAX.BITNET@uga.cc.uga.edu" at Jun 8, 95 10:35:56 pm
 
Dona, I think Neil Diamond's gem at NYU is now the leading contender for
this high honor.  --Ed White
=========================================================================
Date:         Fri, 9 Jun 1995 10:06:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: redirecting energy
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506090200.AA01171@wiley.csusb.edu> from "RICH BULLOCK,
              ENGLISH DEPT,WRIGHT ST.U,              DAYTON 45435" at Jun 8,
              95 09:53:49 pm
 
I wonder if anyone really knows who first said that often quoted phrase
about academic arguments being so vicious because the stakes are so small.
 I have heard Mencken, Trilling, Jesse Unruh, and Mark Twain cited; maybe
it began with Socrates--no, for him the stakes were pretty high.  Bob
Connors, are you there?  --Ed White
=========================================================================
Date:         Fri, 9 Jun 1995 13:37:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: redirecting energy
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Amen, Rich!
 
>I've been getting to my email about once every three days lately and reading
>60-90 messages at a time.  What strikes me and impresses me is the degree
>to which David S. exemplifies in his warm, kind, and witty (and thoughtful,
>too, let's not forget that) postings the sort of people I'm grateful to
>count myself among.  It's late, and I may have gotten lost in that
>sentence, but:  Thanks, David.  You set just the right tone for this list.
>
>Rich Bullock
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Fri, 9 Jun 1995 16:43:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: ReContest
 
>Dona, I think Neil Diamond's gem at NYU is now the leading contender for
>this high honor.  --Ed White
 
Oh, good.  Closest I've ever come to winning a subject position!
 
Dona Hickey
=========================================================================
Date:         Fri, 9 Jun 1995 15:20:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: WAC Addresses
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET%uga.cc.uga.edu@uga.cc.uga.edu>
In-Reply-To:  <9506062345.AA37170@ccserver>
 
WAC Director at New Mexico State University:
 
  Dr. Chris Burnham
  Box 3E, Dept. of English
  New Mexico State University
  Las Cruces, NM 88003
  E-mail: cburnham@nmsu.edu
  Phone: 505-646-3931
  Fax: 505-646-7725
=========================================================================
Date:         Fri, 9 Jun 1995 15:35:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: redirecting energy
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET%uga.cc.uga.edu@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET%uga.cc.uga.edu@uga.cc.uga.edu>
In-Reply-To:  <9506090211.AA55677@ccserver>
 
Rich and all,
 
  Let me ditto your comment about Dave S.  I'm amazed at his equanimity
and range.
 
  Cheers,  Chris Burnham
 
On Thu, 8 Jun 1995, RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U, DAYTON 45435 wrote:
 
> I've been getting to my email about once every three days lately and reading
> 60-90 messages at a time.  What strikes me and impresses me is the degree
> to which David S. exemplifies in his warm, kind, and witty (and thoughtful,
> too, let's not forget that) postings the sort of people I'm grateful to
> count myself among.  It's late, and I may have gotten lost in that
> sentence, but:  Thanks, David.  You set just the right tone for this list.
>
> Rich Bullock
>
=========================================================================
Date:         Sat, 10 Jun 1995 08:11:51 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: ReContest
In-Reply-To:  <01HRIC7AFIZQ8Y9S3C@Gems.VCU.EDU>; from "HICKEY@urvax.bitnet" at
              Jun 9, 95 4:43 pm
 
Dona--Do you get to define your own or does it come defined for you?
=========================================================================
Date:         Sat, 10 Jun 1995 17:32:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: ReContest
 
From Liz Hodges:
 
>Dona--Do you get to define your own or does it come defined for you?
 
Good question!  Ed, what's the scoop?  Is the subject position
already wrapped and waiting to be delivered, or does the winner
select (like the red or blue corvette in Publishers
Clearing House Sweeps), or is the position any one the winner
defines?
 
Dona Hickey
 
P.S. Might encourage some competition
=========================================================================
Date:         Sun, 11 Jun 1995 08:04:25 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506062250.PAA19306@sol.cwsl.edu>
 
Hello, all. I am collecting "pet peeeves" about the misuse of the
apostrophe. I would also like to read something about the apostrophe's
history.
If you have any information, or know anyone who might, I'd love to hear
from you.
 
Thanks.
 
 
PS - Jan L - sorry you have to read this message thrice.
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Sun, 11 Jun 1995 12:39:05 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joel Nydahl <NK_NYDAHL@APOLLO.COMMNET.EDU>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
My pet peeve about apostrophes is their misuse in contractions of "and"
in names of products and business establishments:  'n and n', instead of
'n'.  Glad to get that off my chest.
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06854
=========================================================================
Date:         Sun, 11 Jun 1995 14:55:36 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Subject:      Re: apostrophes
X-To:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
My major peeve about apostrophes is that they have been declared
politically incorrect in Quebec and that most businesses, even if
they did not need to according to our Language Laws (I'm not kidding;
we have those here), got rid of them in their names: e.g. Eaton's
Department Store became Eaton; Simpson's became Simpson (before it
went out of business) etc.
 
Mieke
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sun, 11 Jun 1995 12:22:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: apostrophes
 
Pet peeve? People are so hyper about apostrophes that they use them for
plurals as well as possessives and omissions. E.g. "Apple's for sale." Second
peeve is that people underuse them to signify omissions, as in "surf 'n turf"
as opposed to "surf 'n' turf." The apostrophe to signify omissions makes a
certain kind of sense, and we are usually consistent about it. Rumor has it
that the apostrophe to show possession developed by analogy to its use for
omission: e.g. John his book (still found on some book plates) becomes John's
book. Then it just reeled out of control in the hands nitpicky mechanics.
Death to the apostrophe, except as an invocation of the gods.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 11 Jun 1995 15:25:05 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Subject:      Re: apostrophes
X-To:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Maureen, I'm having trouble with this listserve's address.  Can you
tell me whether you received my reply re. apostrophes?  It certainly
did not appear on the list.  Thanks,
 
Mieke
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sun, 11 Jun 1995 15:25:51 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: Banter
In-Reply-To:  Message of Thu, 8 Jun 1995 16:57:17 -0500 from
              <kflowe@RS6000.CMP.ILSTU.EDU>
 
Kelly,
No need to take responsibility for the POMO discussion as if that were
something negative.  Rather take credit for it.  There are two power moves
in WPA discussions; one claims that the discussion is undertheorized; the
other claims that it is not practical enough.  We ALL make these moves at
one time or another in order to move the discussion in the direction we
want to go, and such moves are perfectly appropriate and useful.  I think
the pomo discussion had strong practical applications; of course, I've
been around long enogh to have heard just about everything praised
AND denounced.
Bob Schwegler
 
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Sun, 11 Jun 1995 15:56:32 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: apostrophes
In-Reply-To:  Message of Sun, 11 Jun 1995 08:04:25 -0900 from <mja@CWSL.EDU>
 
I've been doing some research into error (along with Chris Anson), and one
of the things that we have noted is that there are certain errors that
most people notice almost all the time and that are quite irritating--even
if these errors do not really impede communication.  What I'm interested
in is how these errors affect our image of the writer--or what kind of things
do we say about these writers under our breaths or in the hidden recesses of
our minds, things we would never say out loud because they would be pretty
disastrous pedagogically.  What I'm looking for are the emotional/value-
laden responses that lie behind our reactions to errors and that (I suspect)
give these reactions such force.  I suppose a lot of us say things like
"careless," "clumsy," and "really stupid."  Is this the case, or am I the
 
only one who gets really distracted and irritated by apostrophe problems
in texts I encounter (student and otherwise)?
=========================================================================
Date:         Sun, 11 Jun 1995 16:07:49 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Subject:      Re: redirecting energy
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I was always told it was Winston Churchill who said that academic
politics are so vicious because the stakes are so low.
 
Mieke
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sun, 11 Jun 1995 16:18:47 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Subject:      Re: Latin
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
    Am a new member on this list (experiencing some technical
difficulties)  and cannot say how much I have enjoyed your lively and
intense debates: reminds me of my undergraduate poli-sci days when we
used to carry on with great passion about marxism and existentialism.
 
    I realize you were having a little fun Ed, but at our institution
we actually promote the study of Latin (and ancient Greek!) to those
students who wish to learn the traditional terminology of grammar,
examine English from the perspective of another language, and develop
vocabulary.  The few students who take us up on this suggestion
always tell us how much their one year of Latin has helped them with
their English (of course hardly a scientific sample).
 
Mieke (wondering if this posting got through)
 
 
 
 
 
 
 
 
 
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sun, 11 Jun 1995 16:56:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Latin
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Mieke, it got through!
=========================================================================
Date:         Sun, 11 Jun 1995 16:59:33 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Subject:      Re: Latin
X-To:         Joe Cunningham <JoeCham@AOL.COM>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Joe, thanks for letting me know.  So I get every-one's posting but my
own.  That's fine.  Mieke.
 
> Mieke, it got through!
 
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sun, 11 Jun 1995 18:22:33 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Robert G. Wood" <rgwood@MTU.EDU>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506112002.QAA20550@mtu.edu> from "Bob Schwegler" at Jun 11,
              95 03:56:32 pm
 
I wonder if we aren't most irritated by those errors that we secretly
have the most trouble with ourselves (or at least did at one time).
Speaking for myself, I tend to notice most those mistakes that "expose" a
writer as somehow inexperienced, such as using the wrong word correctly
spelled (e.g., "They engaged in gorilla warfare"). This sends a clear
signal that the writer isn't really one of us (an "English" person), but an
imposter. Perhaps our irritation with such errors isn't all that trivial.
After all, how else can we distinguish between those who are in our elite
little club and those who are simply wannabes?
 
Robert G. Wood
Michigan Technological University
Houghton, MI 49931
rgwood@mtu.edu
=========================================================================
Date:         Sun, 11 Jun 1995 21:04:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I thought everyone was in the club.
=========================================================================
Date:         Sun, 11 Jun 1995 23:17:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
David Schwalm, my usual mentor in all things, says
 
>Death to the apostrophe, except as an invocation of the gods.
 
Ah.  I like the apostrophe.  Signifies the gaps in voice and thinkin' that
suggests real people conversing.  The problem is not in the stars or in
ourselves, but in the rules of the guidance counselers, who would seek to
lock us into regularity of expression.  I don't charge "Harley" David-son
of this, he of the MBU road warriers, but too many folk want to pin down
language to perfectly recognizable forms.  Apostrophes (not the invocatory
kind) give me a nice Bob Mitchum sense of language -- effective, tough,
dangerous, and vulnerable.  And slurry.  The Elizabethans had great
strength of language, using apostrophes just about every time they yawned,
and spelled all over the map.  Print hadn't yet nailed them into
correctness.  Electronic text is reinvigorating written language, what with
e-speak and such.  All hail the apostrophe, which exists in email even when
it isn't used.
 
Are they misused?  You bet.  They are a regular airlock into error, and gee
don't we groan about it.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Sun, 11 Jun 1995 23:39:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: apostrophes
 
We'll Ill yield to 'Fred on the apostophe thin'. Who know's when you're going
to need one? In a way, I like the li'l buggers. I used to use the apostrophe
rules to exemplify for students something they had studied repeatedly but
ne'er learn'd. Then I had 'em learn 'em as a c'lab'rative activity, and most
apostrophe errors dis'peared for the restada semester. Student's had a real
sense of accomplishment that they had learn'd something really useful in the
class. Thus, I should conclude with an apostrophe to the apostrophe: O,
Apostrophe, ye typographical hiccup, ye sign at once of what people own and of
what is not there, whyfor art thy ways so mysterious and illusive that even
your votaries call upon you or not in error? Why, after all, is it "Ole Miss"?
Help us to have compassion on those uninitiated in thy mysteries, and let
them have at least provisional membership in our club until we are certain
that their sins are wilfull. And, O mighty Apostrophe, could you also spread
the word about number and amount, less and fewer? I am your humble and
obedient s'rvant
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 12 Jun 1995 08:59:59 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Greg Stratman <STRATMAN@UMRVMB.BITNET>
Subject:      Re: apostrophes
In-Reply-To:  Message of Sun, 11 Jun 1995 12:39:05 -0400 from
              <NK_NYDAHL@APOLLO.COMMNET.EDU>
 
My favorite example:  The sports anchor at a television station in our state
capital (Jefferson City) invites viewers to send in pictures of their great
catches during fishing trips.  The segment's title?
 
                    Rod's Big 'ole Fish
=========================================================================
Date:         Mon, 12 Jun 1995 09:02:20 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Greg Stratman <STRATMAN@UMRVMB.BITNET>
Subject:      Re: apostrophes
In-Reply-To:  Message of Sun, 11 Jun 1995 14:55:36 EST from
              <MKTUCKER@ARUS.UBISHOPS.CA>
 
Another favorite?  A family named Barnes has a business, and the sign reads
Barne's Truck Plaza.
=========================================================================
Date:         Mon, 12 Jun 1995 10:05:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      apostrophes
 
Was it Hashimoto a few years ago in College English or CCC (maybe
about 1988?  87?  89?) who published a really entertaining
article looking at "rules" for possessive apostrophes in various
handbooks and found them at variance, in conflict even?  As I
recall, the article was humorous and telling on the old purist
who must linger in anyone who once decided to major in English.
 
The main use of the apostrophe in eye dialect is to make the speaker
appear stupid or lower class--not casual or informal or just
a nice guy.  In print, the apostrophe doesn't often suggest simply
downhome, but downhome and stupid--unless, of course, one wields
it in such a way as to appear merely quaint.  And quaint will
easily slide into quaint and silly eventually (given a sufficiently
long text).  (Well, let me hedge, there was The Sotweed Factor.  Then
again, maybe silly.)
 
Im all for getting rid of it altogether.  It rarely disambiguates
anything, but it does a fine job of distinguishing who has parsed
his or her text according to certain arcane rules of structure and
meaning.  That is, I do think its primary function is to
identify whos REALLY literate--not who can use language effectively,
but who has paid attention to the nitpicky details that can weed out
those who don't care enough about grammatical ettiquette to have
internalized the question, "Does anal retentive have a hyphen?" (another
bit of graphic nonsense we could dispense with too).
 
(This does not mean I don't teach students some basic rules or tell
them apostrophes don't matter.)  Who said he was doing research?
Do business people notice apostrophe violations?  Of course, lawyers
do.  Do social service managers?  Librarians?  Is it just us and
the lawyers who make a federal case out of this?
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Mon, 12 Jun 1995 08:04:21 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506120638.XAA03415@sol.cwsl.edu>
 
In keeping with the spirit of David's apostrophe to the apostrophe, I
hereby post a poem from the new book The Cambridge Encyclopedia of the
English Language:
 
  twould be nice to be
  an apostrophe
  floating
  above an s
  hovering
  like a paper kite
  in between the its
  eavesdropping, tiptoeing
  high above the thats
  an inky comet
  spiraling
  the highest tossed
  of hats
     Roger McGough, 'Apostrophe', 1976.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Mon, 12 Jun 1995 08:09:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: apostrophes
 
As WPA, I used to get the "grammar hot line" calls, altho we didn't have a
grammar hotline. One day, I got a call from one of these companies (company's)
that makes personalized stuff, and they were doing a door-knocker for some
people named Vargas. The question was what to inscribe: 1) The Vargases; 2)
The Vargas's; 3)The Vargas'; 4) Vargas. Now these all communicate different
things: 1) a group of people named Vargas; 2) the house belonging to some
people named Vargas; 3) probably the same as #2 but flouting the rule about
using apostrophes with words ending in s; and 4) a way to avoid the problems
of 1-3, but it is cold, very cold. All I did was to explain the options, all
of which are more or less "correct." Oh, what a tangled web we weave, when try
to use the apostropheeve.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 12 Jun 1995 10:55:40 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
Subject:      Re: apostrophes
In-Reply-To:  <199506121551.KAA08634@hermes.cc.umr.edu>
 
Perhaps we could do away with the apostrophe (I would fight it), but the hyphen
is practical in distinguishing meaning.  In the same vein, many, many, many
people do not know the standard usage of the comma, but no one is advocating
its (or as many people write "it's") disuse.  Perhaps the apostrophe will
accompany the word "whom" into the land of the archaic.  If so, they will keep
good company.
=========================================================================
Date:         Mon, 12 Jun 1995 12:00:25 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I wonder how many angels there are on a pinhead?
=========================================================================
Date:         Mon, 12 Jun 1995 11:03:40 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: apostrophes
X-To:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
As Joan Livingston-Webber pointed out, any lack of precision in
written and spoken language bedevils lawyers.  As a laywer who
teaches writing, I must be seen by my students as the devil
incarnate.
 
I understand and appreciate that the "rules" of language change over
time.  Mutation and evolution are normal.  But I must admit that I am
perplexed by finding among a group composed of teachers of writing so
many proponents of abandonment of the rules.  If teachers of writing
do not propound some minimal standards, who will?  Granted, I teach
students who are entering a field of specialized professional
discourse, but I have seen horrible things happening to writing, and
to thinking, as a result of wholesale abandonment of rules and a
complete freedom to write as poorly as one wishes.  IMHO, creative
and often formless writing (and spelling and grammar) have created a
lost generation of illiterates who have serious trouble speaking,
writing, and thinking.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Mon, 12 Jun 1995 09:14:47 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506121550.IAA04167@sol.cwsl.edu>
 
Oh - if anyone has a copy of - or even a correct citation to - the
article Joan has mentioned, I would be ever so grateful.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Mon, 12 Jun 1995, Joan Livingston-Webber wrote:
 
> Was it Hashimoto a few years ago in College English or CCC (maybe
> about 1988?  87?  89?) who published a really entertaining
> article looking at "rules" for possessive apostrophes in various
> handbooks and found them at variance, in conflict even?  As I
> recall, the article was humorous and telling on the old purist
> who must linger in anyone who once decided to major in English.
>
> The main use of the apostrophe in eye dialect is to make the speaker
> appear stupid or lower class--not casual or informal or just
> a nice guy.  In print, the apostrophe doesn't often suggest simply
> downhome, but downhome and stupid--unless, of course, one wields
> it in such a way as to appear merely quaint.  And quaint will
> easily slide into quaint and silly eventually (given a sufficiently
> long text).  (Well, let me hedge, there was The Sotweed Factor.  Then
> again, maybe silly.)
>
> Im all for getting rid of it altogether.  It rarely disambiguates
> anything, but it does a fine job of distinguishing who has parsed
> his or her text according to certain arcane rules of structure and
> meaning.  That is, I do think its primary function is to
> identify whos REALLY literate--not who can use language effectively,
> but who has paid attention to the nitpicky details that can weed out
> those who don't care enough about grammatical ettiquette to have
> internalized the question, "Does anal retentive have a hyphen?" (another
> bit of graphic nonsense we could dispense with too).
>
> (This does not mean I don't teach students some basic rules or tell
> them apostrophes don't matter.)  Who said he was doing research?
> Do business people notice apostrophe violations?  Of course, lawyers
> do.  Do social service managers?  Librarians?  Is it just us and
> the lawyers who make a federal case out of this?
> --
> Joan Livingston-Webber   webber@unomaha.edu
> "What gets better is the precision with which we vex each other."
>                                                 -Clifford Geertz
>
=========================================================================
Date:         Mon, 12 Jun 1995 09:15:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: apostrophes
 
Jan, I guess we're just trying not to over-react to rules. In writing
instruction, there is a tendency for rules to drive out all other focuses
(rhetoric, for example) and reduce writing to an incoherent activity
consisting of a bunch of rules that don't really hold up under close
examination anyway. And the simpler and more rigid the rule, the more likely
it is to dominate. I am always amazed at how many students have learned
"rules" such as "Never use I in formal writing," "Never begin a sentence with
and," "Never begin a sentence with because, " "Never end a sentence with a
preposition," and so on.It's a matter of emphasis. More later.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 12 Jun 1995 12:05:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: apostrophes
In-Reply-To:  <9506121651.AA84337@showme.missouri.edu>
 
Jan,
I don't think folks here are arguing for the degeneration of our fine
language. Awareness of and respect for the mutability of language, for
the flex in the rules, does not equal wholesale abandonment of rules
(though the two stances are all-too often read as the same).
 
Seems to me those who are declining to prop up the apostrophe past its
functional life are not promoting decline of standards or negation of
rules; they are suggesting we be sensitive to natural changes in the
rules of language. Rules (as a structural component of language) are not
going away. What's changing is *which* rules we tend to follow.
 
--Eric Crump
=========================================================================
Date:         Mon, 12 Jun 1995 12:09:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: apostrophes
In-Reply-To:  <9506121651.AA84337@showme.missouri.edu>
 
Hate to waste words I already thunk up once, so thought I'd forward
something I posted the other day to WCENTER, which also has been
wrestling of late with the question of whether or not to let the
apostrophe live :)
 
--Eric
=-=-=-=-=-=-=-=-=
At 2:05 PM 6/6/95, B. Silk wrote:
>Losing the apostrophe may be only a tiny chip out of the translation
>stone. But have we considered just how brittle that stone might be?
 
First of all, thanks for the elucidation on the role of faith in language.
Your scholarship makes my offhand comment look smarter than it was!
 
But I'd restate the question you pose at the end. I think we (meaning
scholars and teachers engaged in the study of languages and literacy) *too
often* consider how brittle the 'stone' might be. Perhaps we should ask
oftener whether we consider how robust it is!
 
This gets at something Cliff said, too. Lemme see if I can dig it up.
 
yes, here: "if language is as mutable as you're suggesting, how is
it that we can use it to communicate?"
 
I wonder if it's because the mutability of language--sometimes in the form
of our ability to cast off those little chips like apostrophes without
crashing the whole structure--is *not* something provoked from without but
is an essential function of language that is perpetrated by language
users.
Us. We can continue to communicate in spite of spikes of change because
we're changing too. Language is not something that happens outside our
skins, not something we pick up and use. We are it. It are us.
 
I'm not sure that makes clear what I'm getting at. But basically I think
'brittle' aptly describes the codified language Cliff mentions, the
language of dictionaries and handbooks, not living languages that ride the
breath of living bodies and ripple across pages and glow from screens.
Losing the apostrophe might create a crack in a lot of handbooks that are
written with confidence in its eternal niche, but I'd hate to think we
conflate handbook english with the language we speak and write.
 
--Eric Crump
=========================================================================
Date:         Mon, 12 Jun 1995 12:31:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
>O,
>Apostrophe, ye typographical hiccup...whyfor art thy ways so mysterious and
>illusive that even
>your votaries call upon you or not in error?
 
What a joy, David!  I laughed out loud.  And then I remembered that a
former colleague used to offer a brand new Mercedes (this was on his
syllabus!) to any student who could get all the way through the course (FY
Comp--what else?) without a single error involving the apostrophe.  He
never had to pay off.  Rather, on his salary, he never had to welch on the
offer!
 
Cheers,
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Mon, 12 Jun 1995 12:31:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Now, that's interesting.  What does Rod mean?
 
>                    Rod's Big 'ole Fish
 
Is this a type of fish?  (Sole)  Or does it indicate the number of fish?
 
Does it signify where the fish was caught? (Rod's Big [Fishin'] Hole?)
 
Could be temperature (Cole Fish--a long Cole Fish to go with a tall Cole One).
 
Or it might refer to the fishing equipment used in the excursion (Rods' Big
Pole Fish; separate category for fish caught with small poles).
 
If a spelunker went fishin', would s/he catch a Big Mole Fish?
 
If this was one of those tree-climbing fish, and it specialized in
redwoods, it could be a Big Bole Fish.
 
Or the fish might be into Republican politics (Big Dole Fish).
 
Or a fan of FSU football (Big 'Nole Fish), in which case the use of one
apostrophe masks the use of another.
 
A Big Role Fish would be one that demands a credit above the title on the
Marquee.
 
Have I missed anything?
 
Cheers,
Bill
 
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Mon, 12 Jun 1995 13:02:14 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: apostrophes
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@uga.cc.uga.edu>
 
Some of those conventions are quite important in legal writing!
Lawyers are taught to not write in the first person in court
documents, to avoid contractions in formal writing, etc.  There are
valid professional reasons for our discourse rules, and students
often exhibit antagonism to having to comply with any rules.
 
What is most troubling to me is how the best undergraduate students,
who comprise most of our law student population, have not come to
appreciate flexibility from their undergraduate writing experiences.
Instead of appreciating how they should conform their writing to the
expected norms in a particular setting, they show disdain for any
rules, and understand them even less.  I do not have the same
expectations of postings on this list that I would have for a book,
article, or appellate brief, but I believe most of our students
have no expectations at all.  The care with which a written
product is prepared has a great effect on how it is received -- my
finest students realize this as soon as they see how much crap is out
there.
 
A prime example of a lack of clarity that bugs me, which I sent
to Maureen, is the misuse (or nonuse) or apostrophes for possessive
and plural possessives.  Spelling is often atrocious, and worse now
with spellcheckers.  No one cares enough to look up the damned words,
so they pick one word, any word, from the computer's list (if they
even get that far).
 
I'm not arguing for absolute rules, or for teaching students a rigid
list, but the lack of emphasis on any rules is playing merry havoc
with care in writing, and it reflects the lack of care in analytical
thinking.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Mon, 12 Jun 1995 11:26:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: apostrophes
 
I do believe, Bill, that you have covered all the possibilities of the meaning
of 'ole. I can't imagine that a single one, no, not a single one, has escaped
you. Good stuff.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 12 Jun 1995 13:40:55 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
Subject:      Re: apostrophes
In-Reply-To:  <199506121837.NAA19025@hermes.cc.umr.edu>
 
Bill -- Maybe it refers to those fish one has taken from another person's
stringer -- Big Stole Fish!
=========================================================================
Date:         Mon, 12 Jun 1995 11:46:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: apostrophes
 
Jan, your concerns are widely shared. I have this thing about precision in
language myself, and I am constantly frustrated by what many writers are
willing to let stand as "good enough." Let me cite an example. The following
language was proposed for our faculty manual on the subject of "leaves":
"Normally, periods of leave will be for a semester or academic year for
faculty or academic professionals employed on an academic year basis. The
leave of absence may be extended for an additional period, up to a maximum of
two years under unusual circumstances, with prior approval and if it has no
adverse effects upon academic planning." There are a number of problems here,
but the main one is whether the maximum total leave is two years or the
maximum extension is two years, for a total of three years' leave. This is a
matter of precision in the context in which this text is operating. But what
rule would help with this?The apostrophe is a matter of mechanics, print conve
ntions imposed on language which people simply have to learn some how or
other. And they do make a difference in how we understand what we read. But
there are other matters, much harder to talk about,that make a hash of
communication.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 12 Jun 1995 15:03:04 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Mayhap English be a Case Language? (was Re: apostrophes)
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
On Sun, 11 Jun 1995, Bob Schwegler wrote:
 
>   What I'm interested
> in is how these errors affect our image of the writer--or what kind of things
> do we say about these writers under our breaths or in the hidden recesses of
> our minds, things we would never say out loud because they would be pretty
> disastrous pedagogically.  What I'm looking for are the emotional/value-
> laden responses that lie behind our reactions to errors and that (I suspect)
> give these reactions such force.
 
What gets to I the most are the people what wants to use the subject
case of the first-person singular rather than the object case because
they think the subject case is more formal.  Me believes that these
writers are ill-educated--taught mainly by local news anchors whom to
I appear to be lacking in any concept of grammatical case and why it
bes so fun to use correctly!
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
   "Guns don't kill people, movies do"   -Senator Robert "ProudlyOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Mon, 12 Jun 1995 15:05:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: redirecting energy
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
I was told that Woodrow Wilson said that "Politics in academia are so
bitter because the stakes are so low" and that a famous
historian/biographer-type person quoted him.
 
On Sun, 11 Jun 1995, Mieke Koppen Tucker wrote:
 
> I was always told it was Winston Churchill who said that academic
> politics are so vicious because the stakes are so low.
>
> Mieke
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
   "Guns don't kill people, movies do"   -Senator Robert "ProudlyOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Mon, 12 Jun 1995 14:15:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Statement of Goals?
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506111930.AA06484@rs6000.cmp.ilstu.edu> from "Bob Schwegler" at
              Jun 11, 95 03:25:51 pm
 
I've been tying up loose ends in my dissertation and am having touble finding
info about statements of goals/program philosophies.
 
Ed White writes that "A statement of philosophy and goals can be a valuable
document.  Its preparation forces each segment of the program to define what it
is doing and why and to connect its particular goals with institutional goals"
One of my committee members wrote in the margin: "this is a huge mountain to
move.  Most departments could not arrive at such a document.  I am convinced
too much rides on it for them."
 
Would anyone be willing to share narratives of recent goals/aims/philosophy
battles?  Either on or off the record.  This might fit in well to the
discussion of Anger.
 
 
Thanks in advance for the help;
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
 
"Life is ... nasty, brutish, and short." Thomas Hobbes
=========================================================================
Date:         Mon, 12 Jun 1995 12:19:44 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506121643.JAA04370@sol.cwsl.edu>
 
Or - how many apostrophes :)
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Mon, 12 Jun 1995, Joe Cunningham wrote:
 
> I wonder how many angels there are on a pinhead?
>
=========================================================================
Date:         Mon, 12 Jun 1995 15:49:29 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Karin Evans <kevans@MACE.CC.PURDUE.EDU>
Subject:      Re: apostrophes
In-Reply-To:  <9506111505.AA24118@mace.cc.purdue.edu>; from "Maureen Arrigo" at
              Jun 11, 95 8:04 am
 
>
> Hello, all. I am collecting "pet peeeves" about the misuse of the
> apostrophe. I would also like to read something about the apostrophe's
> history.
> If you have any information, or know anyone who might, I'd love to hear
> from you.
>
> Thanks.
>
>
> PS - Jan L - sorry you have to read this message thrice.
> -----------------------------------------------------------------------------
> Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
> Co-Director of Legal Skills                      PHONE:  619-525-1430
> California Western School of Law                   FAX:  619-696-9999
> 225 Cedar Street, San Diego, CA  92101
> -----------------------------------------------------------------------------
>
 
My pet peeve is when student's use an apostrophe when they mean to
signify a plural.
 
    I think that "hyperpunctuation" (akin to linguists'
term "hypercorrection"!) of this sort is more a sign of
uncertainty than carelessness, and I try to give students some fairly
simple procedures for figuring out whether they mean a plural or a
possessive.  As for negative images that might be triggered by errors
of this type, I think so many people are so unsure of rules for
apostrophes that errors are often unnoticed.  (I notice them, but
they're really low on my personal scale of objectionableness.)
 
    You might find some usage history in Fowler's Guide to Modern
Usage (I think that's the right title)--it's a British reference that
copy editors use.  Any entry in Fowler is by definition historical
since it's so old.  Unless some enterprising character has updated it.
(Fowler himself is long dead.)
 
Karin Evans
Purdue University
kevans@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 12 Jun 1995 17:34:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Margaret Procter <procter@EPAS.UTORONTO.CA>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506121527.LAA19478@jazz.epas.utoronto.ca> from "Greg
              Stratman" at Jun 12, 95 09:02:20 am
 
It's easy to get self-righteous about apostrophes.  My favourite error
was in this university's faculty newsletter -- from the same
people who complain so vigorously about student illiteracy.  It
referred to our teaching efforts:
 
                U of T try's harder
 
Margaret Procter
Coordinator, Writing Support
University of Toronto
  procter@epas.utoronto.ca
=========================================================================
Date:         Mon, 12 Jun 1995 21:05:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
To paraphrase Truman Capote, "Don't let grammar interfere with the natural
rhythm of your voice."  Certainly punctuation is useful when it serves as
signposts--whether emoticons or apostrophes--to help the reader navigate
through a text.  But when comparing a 19th century text to its 20th century
brethren, it's easy to see that there has been a reduction in grammatical
signs.  Plainspeak seems to have won over the more grammatically rich and
leisurely text of a not too distant past.
=========================================================================
Date:         Mon, 12 Jun 1995 21:00:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET%uga.cc.uga.edu@uga.cc.uga.edu>
In-Reply-To:  <9506112002.AA47391@ccserver>
 
Bob,
 
  Nah, its just you.
 
  Don't spend too much time on the beach this summer.  Save us some
lobsters for next year.
 
  Cheers,  Chris Burnham
 
On Sun, 11 Jun 1995, Bob Schwegler wrote:
 
> I've been doing some research into error (along with Chris Anson), and one
> of the things that we have noted is that there are certain errors that
> most people notice almost all the time and that are quite irritating--even
> if these errors do not really impede communication.  What I'm interested
> in is how these errors affect our image of the writer--or what kind of things
> do we say about these writers under our breaths or in the hidden recesses of
> our minds, things we would never say out loud because they would be pretty
> disastrous pedagogically.  What I'm looking for are the emotional/value-
> laden responses that lie behind our reactions to errors and that (I suspect)
> give these reactions such force.  I suppose a lot of us say things like
> "careless," "clumsy," and "really stupid."  Is this the case, or am I the
>
> only one who gets really distracted and irritated by apostrophe problems
> in texts I encounter (student and otherwise)?
>
=========================================================================
Date:         Mon, 12 Jun 1995 22:29:29 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.BITNET>
Subject:      Re: Statement of Goals?
In-Reply-To:  Message of Mon, 12 Jun 1995 14:15:01 -0500 from
              <kflowe@RS6000.CMP .ILSTU.EDU>
 
Kelly, if you are interested in goal statements and identified student
learning outcomes, write to the English Department secretary Paula Pace at
Indiana University Purdue University Indianapolis who can send you two
grids of outcomes our department has developed for writing and for literature.
The grids have goals sequenced across the undergraduate curriculum. The
address is English Department, 425 University Blvd., Indianapolis, IN 46202.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Mon, 12 Jun 1995 23:35:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Linda Stine <STINE@LU.LINCOLN.EDU>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Actually, Bill, I suspect the Marxist interpretation would be that Rod
was clearly referring to a big prole fish...
=========================================================================
Date:         Mon, 12 Jun 1995 22:57:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      postmodern stuff
 
Although I am not too interested in the postmodern issue (and am becoming
less interested as I grow older), I would like to focus the question again
to the recent essay in WPA by Linda Shamoon, Robert Schwegler, John Trimbur,
and Pat Bizzell.  I know I brought this up before & had no takers but I
thought maybe people hadn't read it yet because I can't believe that
members of this community would not be interested in the postmodern
question that Shamoon et al. situated within firstyear writing programs.
 
I'm going to give a quick take on that article to see if anyone wants to
polylogue about it.  Pardon for trying twice.
 
In a brief space, I'm going to try a simplistic summary of the article &
offer my equally simplistic reaction.  Both are simplistic because I have
done neither close reading nor close thinking.  I am just offering to open
up conversation.
 
I bring this up because the article seems to bring serious questions
about the postmodern drift to bear on a concrete subject:  that is,
how should we go about teaching students to improve their writing.
Bob Schwegler in the article turns this to "improve their rhetoric."
I bring bob's turn of writing (composition) into rhetoric because in
many ways, this turn functioned as the foundation for Trimbur's and
Bizzell's positions and Shamoon's commentary.  Bob sets up a dichotomy
between composition and rhetoric.  Composition focuses on the production
of texts; rhetoric focuses on the social swirl around texts (how texts
and text producers are situated and situate in the now famous dialectic
elaborated in Rhetoric and Reality.  In essence, it seems to me that
the writers(rhetors) here are hoping that  comp/rhetoric
will displace comp by rhetoric, and they offer different ways of
going about it.
 
Of course this a replaying, to some extent, of the issue opened up
by Hairston and the cultural rhetoric forces aligned against her, but
I think the issue in this article is situated in a more peaceful
territory--if I can put it that way.  There is no strain in their voices
(although I [being a comp person, if I may now betray myself] felt
there was rhetoric).
 
My reaction:  I think that what the writers propose should be the
subject of many courses (the subject, again, is the social swirl that
surrounds texts).  I want students to know how they and their
writing is situated and situates (mostly is situated,
since they are situated as students).  I don't think,
however, that this should be the subject of a discipline called
writing (or whatever you want to call it).  I interpret the discipline
as being one that studies (and I do mean studies) what writing is
and how it works (and of course how to do it).  The study of rhetoric,
as Bob describes it (and it should be noted that his is not an
encompassing definition of rhetoric) is certainly a part of that
discipline, but I would not want it to be the whole pie.  I would
certainly not want it to be the focus of the firstyear writing program
in the primarily working class university in which I teach (I call
it working class to collapse other issues into this critique).  Maybe
in other universities catering primarily to students who are
in relative command of professional and managerial class ways of
thinking and writing (having come from those classes).
 
You can of course see the danger that I am pointing to:  this proposed
direction veers (lurches?) toward an elitist education reminiscent
of the belletristic education in the early 19th century.  I hurry
to add (least I inspire hot retorts) that this is an
interpretation only.
 
Another criticism:  a good part of this kind of inquiry seems
grounded in notions that we have to teach students how "to think
critically" and understand how they are "interpellated."  The
writers (even Berlin mentioned this) mention how there is some
student resistance to this kind of teaching (an article by Ronald
Strickland some years ago really highlighted this resistance).
I think this resistance is in fact evidence (if anyone really
needs that) that students are thinking quite well--of course
some better than others, but they come into our classes, thinking.
Critically.  I think we do things in our classes that make it
seems as if they are not thinking critically (like try to get
them to think about _our_ issues).  And I also think that students
are  aware of how they are interpellated by educational
institutions (as well as other institutions or groups); a little
ethnographic work in classes should reveal how students resist
that intepellation.  Actually, Cliff Notes and certain modes of
cheating are signs of that resistance.  In other words, many
of them don't buy our game on our terms.
 
Enough.  Too much, in fact.  Any other reactions?  If not,
there's mine.
 
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 13 Jun 1995 12:00:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration <WPA-L%ASUACAD@UICVM.CC.UIC.EDU>
X-cc:         Multiple recipients of list WPA-L <WPA-L%ASUACAD@UICVM.CC.UIC.EDU>
In-Reply-To:  <199506121604.LAA13447@uxa.ecn.bgu.edu>
 
An enthusiastic, heartfelt (if somewhat belated) "more power to you," Jan.
You're completely on target.
 
DH
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Tue, 13 Jun 1995 11:26:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: postmodern stuff
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Irv,
 
        I am responding to your request re the Linda Shamoon, et al.
essay.  I think you are right that the turn to rhetoric as the dominant
term in the Comp/Rhet pairing underlies the positions of the others.  ANd
Bob Schwegler's argument sets up that foundation.
 
I'll confine my brief remarks to Schwegler's essay.  Doesn't it it strike you
that he sets up a rather stark dichotomy between Comp and Rhetoric?  To me
everything he associates with composition is modernist in origin--the focus
on the individual, the single isolated text, etc., while Rhetoric becomes a
postmodern discipline/field.  But isn't it possible to conceive
of a postmodern composition?  To me composition focuses on acts of
composing, acts that can be just as social as individual.  I guess I still
want to argue for the value of the term composition to make some important
distinctions lost when that term is subsumed by rhetoric.  John Gage has
a nice essay on the rhet/comp pairing in Lindemann and Tate's Introduction
to COmposition Studies.
 
Mark Wiley
=========================================================================
Date:         Tue, 13 Jun 1995 15:15:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      More media outrages
In-Reply-To:  <199506131840.AA27819@unh.edu>
 
Am I the only person who is slowly being driven out of my mind by the
proliferation of Artic Ice Beer?
 
Bob C.
=========================================================================
Date:         Tue, 13 Jun 1995 15:07:33 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irwin Weiser <va0@MACE.CC.PURDUE.EDU>
Subject:      Re: More media outrages
In-Reply-To:  <9506131918.AA16782@mace.cc.purdue.edu>; from "Robert J Connors"
              at Jun 13, 95 3:15 pm
 
Bob--
 
Yes, I think so.
 
Bud
 
--
Irwin Weiser
va0@mace.cc.purdue.edu
=========================================================================
Date:         Tue, 13 Jun 1995 19:02:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Missing Person
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506132222.RAA19160@batch1.csd.uwm.edu>
 
I apologize for my recent silence; I have been, however, reading the list
and 'njoying the 'xp'r'nce.
 
But I Need Help--and with more than my apostrophes.
 
If any of you know Dana Hilgers, please tell Dana to contact me.  I need
some info regarding Dana's involvement (or lack thereof) in the WPA Summer
Conference in Bellingham, Washington--to which everyone on this list is
cordially invited.
 
Thanks for any help you can provide.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 13 Jun 1995 20:42:41 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Subject:      Re: More media outrages
X-To:         Robert J Connors <rjc4@HOPPER.UNH.EDU>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
> Am I the only person who is slowly being driven out of my mind by the
> proliferation of Artic Ice Beer?
>
> Bob C.
 
 
What's the problem?  Mieke
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Tue, 13 Jun 1995 21:09:44 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Subject:      Re: apostrophes
X-To:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Jan, you're so right to call the use of apostrophes etc. conventions
rather than rules.  And who are we to suggest to our students to
ignore them?  Actually, I find my students very keen to know - even
memorize - the "rules" and have to spent some time persuading my
classes that, as Joe pointed out, that styles have changed and
will keep on changing, while we still try to understand and
use the contemporary conventions.
 
Mieke
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Wed, 14 Jun 1995 11:25:27 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
I can find the lexical heart of a text that is either grammatically rich or
is bereft of such nuance. For example, it can be enjoyable to get lost in the
meditative syntax of a 19th century novel, or to simply wander through a
textual space lacking familiar grammatical signposts, e.g., McCarthy's "All
the Pretty Horses." In the end, my attention to grammatical features is
conditioned by contingency not prescription.
=========================================================================
Date:         Wed, 14 Jun 1995 11:49:30 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         r batteiger <BATTEIG@OSUVM1.BITNET>
Organization: Oklahoma State University
Subject:      punctuation
 
Perhaps those in the apostrophe debate would be interested in M. B. Parkes, Cau
se and Effect: An Introduction to the History of Punctuation.  california, 1993
 ($55).  If you really want to get things going, Wallace Chafe has written inte
restingly about the comma, showing that it is the most variable form of punctua
tion in use.
=========================================================================
Date:         Wed, 14 Jun 1995 10:26:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      punctuation
 
I was reading a document the other day prepared by someone who was not in
command of the conventions of comma use that are observed in most of what I
read (how's that as a way of saying "rules"?). I found myself having a
terribly difficult time reading the damn thing. I had to keep rereading
sentences because my predictions about where they were headed were wrong more
often than not. Of course, there are documents in which we might want to
frustrate the reader's expectations for some reason or another, but this was
not one of those documents. Having conventions--so that we can oberve or
violate them--is extremely important. Students who don't know them have just
that much less control over the impact of their writing.
 
I'm with Joe in a way. I can enjoy an amble through unconventional prose on
occasion, if that's what I want to do--a kind of aesthetic experience. But
there are other cases, as in the case cited above, where I simply find it
irritating.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 14 Jun 1995 10:29:26 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: apostrophes (fwd)
X-To:         wpa-l%asuacad.bitnet@uga.cc.uga.edu
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
---------- Forwarded message ----------
Date: Wed, 14 Jun 1995 10:26:10 -0900 (PDT)
From: Maureen Arrigo <marrigo@cwsl.edu> <mja@cwsl.edu>
To: legwri-l@chicagokent.Kentlaw.EDU
Cc: Multiple recipients of list <legwri-l@chicagokent.Kentlaw.EDU>
Subject: Re: apostrophes
 
 
Having conducted a LEXIS search on the apostrophe, I found a poem written
by 6th grade students at Georgetown Day School responding to what they
perceived as an apostrophe error in the Washington Post.
The Post carried a headline "Bruins Play Like Wizard's to Take Title"
meaning that the new Bruins (UCLA sports team) had played like Wizard John
Wooden's Bruins of
old.  But the headline looked wrong to those not understanding the
reference.  Here was the response:
 
I think that I shall never see,
A misplaced Post apostrophe.
An apostrophe whose tender curve was pressed,
Against a non-possessive "S."
An apostrphe that looks at editors all day,
Anbd lifts its little bend to pray;
"Please use me in a grammatically correct way!"
An apostrphe that may in spring time wear,
A score of Bruins in its hair.
If used correctly it will caress,
It intimately loves its "S."
Headlines are made by fools like you,
You made a mistake, Boo! Boo! Boo!.
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Wed, 14 Jun 1995 13:43:12 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: punctuation
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506141926.MAA11777@sol.cwsl.edu>
 
Well is there is one context in which we do NOT want to frustrate the
readers' expectations, it's in law.
The typical reader of legal prose is at best anxious and overworked (your
senior partner/the judge) and at worst hostile (opposing counsel).  Hence,
getting those ideas across with a minimum of friction is vital.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Wed, 14 Jun 1995 19:39:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: intro to grad studies
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506142259.PAA29275@cheetah.it.wsu.edu>
 
I am interested in finding out from folks who have grad programs in
composition how they handle the traditional "intro to grad studies" class
in their graduate curriculum.  We have an MA in composition in which, for
local reasons, students were exempt from such a course.  Now that our
focus is much more research-based, we are thinking about requiring it of
our students;  the problem has been convincing the lit. faculty who teach
it to include comp & rhet in the class (right now it does not even
include ERIC as a resource).  I'd appreciate hearing from programs where
an intro to grad studies includes grad students in both lit and comp if
there are such courses in the woods.  Otherwise, we may just devise our
own (as our American Studies Program has done).
 
Sue McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2530
=========================================================================
Date:         Wed, 14 Jun 1995 23:41:08 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506121550.LAA27695@lynx.dac.neu.edu> from "Joan
              Livingston-Webber" at Jun 12, 95 10:05:09 am
 
the hashimoto article, "Pain and Suffering: Apostrophes and Academic
Life" was in J of Basic Writing 7.2 (1988).  also see e. sklar's
historical piece in CE 38 (1976), which is very very good.
and (she says modestly) i have
something on the ERIC database ("The Unruly Apostrophe"), which is a
paper i gave at the 1993 meeting of the American Dialect Society.
kathleen kelly
=========================================================================
Date:         Thu, 15 Jun 1995 07:49:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: intro to grad studies
 
Susan, if by the Intro to Grad Studies course you mean the intro research
methods course (?), we found--as you have--that the standard "Altick course"
was not especially useful for students in our linguistics, TESL, or rhet/comp
tracks. We have addressed this problem be creating a different research course
for each track. To be more precise, we have "special sections" of ENG 500
Research Methods for the different tracks.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 15 Jun 1995 08:02:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Summertime, summertime
 
Just as a reminder, if you plan to take an extended vacation this summer,
please remember to set WPA-L to "nomail." Otherwise, your mailbox tends to
fill up and then mine tends to fill up with "mailbox full" error messages. So
here's how to do it. Send the following message to LISTSERV@ASUACAD or
LISTSERV@ASUVM.INRE.ASU.EDU
 
set wpa-l nomail
 
When you come back, send the following message:
 
set wpa-l mail
 
IN any case, if you're taking a vacation, have a great vacation!
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 15 Jun 1995 13:25:44 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: intro to grad studies
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@VTBIT.CC.VT.EDU>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@VTBIT.CC.VT.EDU>
In-Reply-To:  <01HRPO2SATCM003TK6@VMS1.GMU.EDU>
 
Sue:
 
Our "comp" MA is really a concentration in the teaching of writing and
literature.  It has always included a course called "Literary
Scholarship," which used to be exclusively a literary studies biblio. tools
course.  It still is largely that, which doesn't bother us since ours is
a writing/lit. degree.  Nevertheless, for the past six or seven years the
course has included a unit on research tools in composition (ERIC, the
leading bibliographies, surveys of different types of journals, etc.),
and the students from our concentration who take the course often write
their major projects in the course using those tools, though we don't
require them to.  A member of the comp. faculty usually leads one class
during the course.
        We, too, would like to see more emphasis on comp. research tools
and methods in the program, but the requirements are already so many that
we don't know how to wedge this emphasis into the degree.  We proposed
last year creating a comp. research course for our students that would
replace the literary scholarship requirement, but this proposal was
roundly defeated by the full English faculty, who argued, with some
justification, that we couldn't do that in a joint writing/lit. program.
A cumbersome counterproposal was made to create an arrangement whereby
our students could take part of literary scholarship and a, say, 1-credit
comp. research course, but such a plan has many obvious drawbacks.
        We continue to study options. We might decide to eliminate one of
the two remaining electives and require our students to take a combined
research methods and rhetorical theory course.  Meanwhile, we operate
with a small piece of the lit. scholarship course and teach research
tools as much as we can as part of other courses.
 
Chris Thaiss
George Mason U.
=========================================================================
Date:         Thu, 15 Jun 1995 11:53:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      call for papers
 
            Call for Submissions for Collection of Essays
 
                    PERSPECTIVES ON PLAGIARISM
 
             Intellectual Property in a Postmodern Era
 
This volume seeks to explore the tensions between a legalistic interpretation
of intellectual property and a postmodern reading of ownership of ideas and
texts.  Submissions are solicited on a broad range of topics:
 
History    *    Law    *    Social Sciences    *    Natural Sciences    *
Institutional Contexts    *    Postmodern Theory    *     Feminist Theory   *
Politics    *    Culture Studies    *    Rhetoric    *    Multicultural
Aspects    *    Electronic Communication    *    Pedagogy    *    Writing
Centers    *    Community College    *    University    *    Secondary and
Elementary Education    *    English as a Second Language    *    English as
a Foreign Language    *    English for Academic Purposes    *
Collaborative Writing    *    Collaborative Learning    *    Professional
Concerns    *    Writing Across the Curriculum    *    Politics of Literacy
 
Four major presses have expressed interest in publishing this collection.
Negotiations are in process.
 
Please post message of interest ASAP to     aroy@calstatela.edu
 
and send proposal by September 1, 1995 to:
        Alice Roy    or    Lise Buranen
        Department of English
        California State University, Los Angeles
        5151 State University Drive
        Los Angeles, CA  90032-8110
or to aroy@calstatela.edu.
=========================================================================
Date:         Thu, 15 Jun 1995 14:38:01 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: intro to grad studies
X-To:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>,
              WPA-L%ASUACAD.BITNET@VM1.NoDak.EDU
 
The research component that Chris Thaiss describes sounds much like
an abbreviated version of the research component of most legal
writing programs.  Given the absolutely terrible state of the research
skills of most college students, I wonder if more attention to
literary research training (or any research training) might provide a
context for writing that would alleviate much of the anomie (and lack
of attention to convention -- sorry, I couldn't resist saying
something about that pomo string) that seems to prevail in the field.
The finest legal writing courses address legal research as an
integral part of the course, literally integrating the research
assignments with the writing assignments; both facets of the course
really address thinking and analysis, which is where our students are
severely lacking and must excel.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Thu, 15 Jun 1995 13:56:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: intro to grad studies
 
Jan is onto something really important, but I can't read the future too well
on this issue of research. Most students come into college still with the
research skills they needed to plumb the shallows of their school library or
maybe the local public library (altho the publics are getting pretty
sophisticated nowadays). Their transition to a research library--or to the
research resources that we tend to have available to us--is not going
smoothly. It's like trying to imagine Disneyland having only experienced one
of those 25 cent horsie rides in front of the supermarket. Students tend not
to have the faintest idea of the riches available to them and even less of an
understanding of how to access that material strategically. This is very hard
to teach in the standard first-year comp research paper course. So hard, in
fact, that I almost prefer to use a case book so that we can concentrate more
on matters or critical analysis and synthesis and have to deal less with the
frustrating randomness of students' early forays into the research library.
But there is a small movement going to promote "information across the
curriculum." That is to say, various disciplines need to include acquisition
of appropriate research strategies as one of the key outcomes from their
curricula and integrate instruction into all or most of their courses so that
it is driven by a need to know. The "free market" in information available on
the internet makes this concern all the more urgent. We now have teenagers and
younger who can tap into this ocean of information but have no idea just how
big an ocean they are tapping into. The trope sucks, but you get the idea.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 15 Jun 1995 17:38:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: apostrophes
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
>I can find the lexical heart of a text that is either grammatically rich or
>is bereft of such nuance. For example, it can be enjoyable to get lost in the
>meditative syntax of a 19th century novel, or to simply wander through a
>textual space lacking familiar grammatical signposts, e.g., McCarthy's "All
>the Pretty Horses." In the end, my attention to grammatical features is
>conditioned by contingency not prescription.
 
Joe, this wins my annual award for the email least receptive to
understanding.  I've read it over and over and still can't figure what you
are saying.  Want to try again?
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Thu, 15 Jun 1995 16:12:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: apostrophes
 
Oh oh, Fred. I think I grasp Joe's entry. Which one of us is losin' it?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 15 Jun 1995 23:31:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Now David, you've been a wonderful voice of moderation. Please don't submit
to joining my shrill camp of malcontents!
=========================================================================
Date:         Thu, 15 Jun 1995 23:38:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Sure Fred.  A novel that is rich in punctuation can be fun to read; on the
other hand, one that experiments with common rules of punctuation can be fun
to read also -- my response is contingent on the moment not some
half-remembered grammatical perscription.  "My God, there are no quotation
marks in "All the Pretty Horses!" How will I ever read such a novel!
=========================================================================
Date:         Fri, 16 Jun 1995 07:52:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: More media outrages
In-Reply-To:  <01HRNVBM5WKM8WVYXS@Gems.VCU.EDU>; from "Robert J Connors" at Jun
              13, 95 3:15 pm
 
Bob--I am curious as to how Artic Ice is getting to you, other than it the
obvious ways beer can get to one.  It's been around for years, a cheap little
twelve-bottle case often found in the kinds of warehouse grocery stores that
abound on the south side of the James River in Richmond.  Is there some ad
deluges I am missing?  Just curious.
 
Elizabeth Hodges
VCU
ehodges@hibbs.edu
=========================================================================
Date:         Fri, 16 Jun 1995 08:58:43 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: More media outrages
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
What ticks me off is the "Red Dog" , "Red "Wolve" commercials. These
commercials, on the surface, are advertising the merits of small, boutique
brews but in reality they're produced by major beer companies--something
hidden in the commercial.
=========================================================================
Date:         Fri, 16 Jun 1995 08:43:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: intro to grad studies
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Susan, We encountered a similar problem a few years ago with our intro
to grad studies course.  Tried a combination course--team-taught--
with emphases for all tracks of our MA, but the students didn't like it.
They wanted to focus on their own areas exclusively.  So, we've now
got four versions of the course in different sections every fall:
tech/prof writing, writing/rhetoric, american studies, literary studies.
Not ideal from a staffing point of view (takes up a course for four
professors) but the students really like the focus.  For a well-
designed writing/rhetoric intro to grad studies, contact my colleague
Keith Grant-Davies (801-797-3547) or e-mail keith@cc.usu.edu
Christine Hult
=========================================================================
Date:         Fri, 16 Jun 1995 08:07:40 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Geoff Chase <GWC@NAUVAX.BITNET>
Subject:      Position announcement
 
ENGLISH COMPOSITION
 
Department of English
College of Arts and Sciences
Northern Arizona University
 
Please Post the following position announcement:
 
English Composition Instructor. Four one-year appointments for 1995-1996.
Salary $19,000. Teach three sections of English 105 each semester and
complete other composition program related duties. Minimum qualification:
MA in English. Preference will be given to those applicants who have
experience with portfolio assessment, with an integrated reading/writing
curriculum, with the administration of placement exams, and who have
supervisory experience. Applicants should submit a statement of interest, a
copy of a transcript of graduate level work, and the names of three
references to Dr. Geoffrey Chase, Director of English Composition, English
Department, Box 6032, Northern Arizona University, Flagstaff, AZ
86011-6032. Northern Arizona University is a committed equal opportunity,
affirmative action institution; minorities, women, persons with
disabilities, and veterans encouraged to apply.
 
 
Geoff Chase
Director of English Composition
Northern Arizona University
GWC@NAUVAX.UCC.NAU.EDU
=========================================================================
Date:         Fri, 16 Jun 1995 12:02:20 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: apostrophes
X-To:         Joe Cunningham <JoeCham@AOL.COM>,
              WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Joe, that's what I figured you meant.  Even jotted down "All the
Pretty Horses" on my "get hold of to read list".  I enjoy your
messages, but then I am closer to the Arctic.  Mieke.
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Fri, 16 Jun 1995 11:11:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         dlaurent@SELU.EDU
Subject:      Re: Position announcement
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <01HRRRS4RALE9GWDOM@altair.selu.edu>
 
On Fri, 16 Jun 1995, Geoff Chase wrote:
 
> ENGLISH COMPOSITION
>
> Department of English
> College of Arts and Sciences
> Northern Arizona University
>
> Please Post the following position announcement:
>
> English Composition Instructor. Four one-year appointments for 1995-1996.
> Salary *****$19,000.******
 
Is this a salary accurate?  It is outrageous that you could make this
little money after all those years in school.  And look at the duties
and minimum qualifications:
 
1. Teach three sections of English 105 each semester
2. Complete other composition program related duties
 
Qualifications
 
1. MA in English
2. experience with portfolio assessment, with an integrated reading/writing
   curriculum, with the administration of placement exams, and who have
   supervisory experience.
 
 
 
Dianna Laurent
Southeastern Louisiana University
=========================================================================
Date:         Fri, 16 Jun 1995 11:50:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: intro to grad studies
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9506161528.AA82780@rs6000.cmp.ilstu.edu> from "Christine Hult"
              at Jun 16, 95 08:43:47 am
 
From a recent grad student, my two cents:
 
All three universities I attended (Ohio University, U. Tennessee and Illinois
State), there were seperate courses to introduce literary study and composition
studies.  At illinois state there are intro to grad studies, intro to
composition studes, and then another course in research methods for composition
studies which gets deeper into things like emperical/statistical studies.  The
first two courses are manditory and are taken during a student's first
semester.  Research methods is optional and is usually taken by people on the
rhet/comp/writing track.  Come to think of it, Tennessee has intro to grad
studies and intro to composition studies as well.  In taking all three of these
courses, I found that the research methods were SO DIFERENT in the two fields
that unless we move closer to a cultural/textual studies model, then two
courses are almost a necessity.  I would IMAGINE that one course could do
this--if in no other way than by making the two disciplines discreet units
within the larger courses, but that might mean at one time you are only talking
to half the class (although in a larger sense, it's a good idea for everyone to
familarize themselves with several disciplines).
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
=========================================================================
Date:         Fri, 16 Jun 1995 12:53:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: More media outrages
In-Reply-To:  <199506161221.AA24989@unh.edu>
 
Elizabeth, I'm sorry.  I should not use these august electrons to air my
meaningless neuroses about Artic Ice Beer.  But your post makes me even
more certain that I've become sort sort of dreadful. . .(sobs
uncontrollably into hands) *purist*. . .
 
The deal is, there is no such word as "artic".  The word is "arctic."
(God help me, I even checked my OED to make sure I was not in a fugue
state and denying the existence of "artic".)  "Artic" is an
oral-interference shortening of the proper word.  When it appeared on a
beer, and I never heard it questioned or even mentioned, I began to
obsess about why. . .  Could it be that all the major executives at Coors
did not actually know that this was a misspelling?  Even stranger, could
it be that all the major executives and creative people at their ad
agency did not know?  (Never mind all their secretaries and gofers, who
are primarily English MAs and PhDs.)  It was hard to imagine.
 
But the alternative is even weirder in its implications.  All these folks
deliberately chose and kept with the choice of this non-literate
dialectal version of the word because they thought their potential
clientele would not know the difference, or would even resent the actual
spelling of "arctic" as being too hoity-toity, having too many consonants.
 
Why am I crazy?  Because I notice.  I notice and even deplore the casual
assumption on the part of large corporations that most Americans are too
ill-educated to notice or care about these things.  Please don't mistake
this kind of purism for the old "it's wrong because it's wrong" sort.
I've read Sterling Leonard; I know the Doctrine of Usage.  It's not
people's use of "artic" I'm deploring here, but rather a sort of social
breakdown of the structures of public discourse that have supported
American ideas of universal literacy.  We're losing ground here, and it's
at a crucial time in terms of the intersection of education and class,
and companies like Coors don't care.  Artic Ice Beer is not gonna turn
the US into Guatemala North, with 20% highly educated and relatively well
off and 80% uneducated and victimized, but it's a symbol of some of the
forces that are at work to produce that eventuality.  And we, the college
comp community, can't do much about it, because increasingly the cut will
have been made before we even see our students--who will come, of course,
increasingly from the 20%.
 
Anyone for a walled and gated private-security community?  We're gonna
need those walls if those Artic Ice Beer drinkers out there--the 80%--ever
figure out what's really going on. . .
 
Uh-oh. . .sorry. . .those dystopian visions again.  Yes, doctor, I'll
take my Prozac regularly from now on. . .
 
Bob C.
=========================================================================
Date:         Fri, 16 Jun 1995 10:31:43 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: More media outrages
 
The trouble with email communication, where a certain looseness in spelling
and mechanics is tolerated, is that Bob's concern over Artic Ice Beer was
constantly being misunderstood because of the spelling norms of the medium.
Was the problem, as Joe suggests, big brewers pretending to be micro-brewers?
Is there something just too effete about "ice" beer, as opposed to your basic
Bud? If this were a first-year student's paper, we'd all have smoked the
problem. Do you suppose that "arctic" is going the way of "skimmed milk" or
"iced tea"? Do we have "Antartic" or maybe "Anartic" to look forward to?
Incidentally, this phenomenon always seems to tend toward shortening. Where I
grew up, when people saw "wash" they heard "warsh," but the spelling never
changed. It was just anot her one of those words, like colonel, often, and
know, that were not spelled like they were pronounced.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 16 Jun 1995 14:51:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: More media outrages
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Jeez, do I feel dumb.  Didn't even catch the "Artic" spelling, I suppose
because my eyes just wash over anything having to with print
advertising...dunno why.
Like David, I say warsh when I mean wash.  Part of my Okie roots, I guess.
 Elsewhere in Oklahoma there's a town named Miami but pronounced "My-am-ah."
I don't know what a citizen of Miami, Oklahoma says when the Sooners go play
in the Orange Bowl located in Miami, Florida.
=========================================================================
Date:         Fri, 16 Jun 1995 14:54:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: More media outrages
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
One question.  Since "all ready" has been shorten to "already", is it now
permissable to shorten "a lot" to alot"? Alot of folks are already making
this spelling change.
=========================================================================
Date:         Fri, 16 Jun 1995 15:04:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Linda Stine <STINE@LU.LINCOLN.EDU>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Just to link the recent comma and apostrophe threads, I thought I'd pass
along the sign I noticed this morning advertising a local lighting fixture
store's "The lights on honey" sale.
        --Linda Stine
=========================================================================
Date:         Fri, 16 Jun 1995 15:17:16 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
As a former eighth grade teacher of Language Arts, it used to irk me that
students didn't heed common punctuation rules; that is, they didn't heed them
consistently--which was even more unnerving. Irregardless of thematic or
audience concerns, there were times when they'd follow everyday rules
regarding the use of apostrophes; times when they'd choose to ignore them.
Maybe it's like Lilly's early work with dolphins.  He'd give them the ol
"pick the colored ball correctly, you get the fish" trick, which the dolphins
had no trouble doing.  But after awhile, the dolphins began making errors, so
the researchers thought the animals weren't as smart as they thought.  But
then Lilly surmised that the dolphins were saying, "Okay, we got this little
trick right, let's go on to something else."
=========================================================================
Date:         Fri, 16 Jun 1995 13:14:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: More media outrages
 
"Alot" is alright with me. Hey, did you see how I theorized my own failure to
notice that "Arctic" was misspelled? I'm really getting the hang of this
thing.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 16 Jun 1995 16:26:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Hodges <ehodges@HIBBS.VCU.EDU>
Subject:      Re: More media outrages
In-Reply-To:  <01HRRW7T0LAY8WWZBO@Gems.VCU.EDU>; from "Robert J Connors" at Jun
              16, 95 12:53 pm
 
Bob--You know, I never noticed the missing "c" in arctic.  My obsessions are
with sentences, word forms, diction.  But as a kid I developed a reading pace
so rapid that I have had, as I've grown, to get oral and visual control over
my much vaster reading vocabularly.  Proofing is my nightmare, not because I
don't know what's correct, but because I can't see to see.
 
Did you ever see that Barney Miller episode in which they jailed an English
teacher for defacing a billboard that was advertising pickles as crunch,
crunch, crunchier.  And then there was a similar grammatically incorrect war
of Kraft cheese and macaroni kits.  The kids were parroting the ads.
 
Don't weep in despair on my account.  I just wondered what was wrong and I
agree.  Elizabeth
=========================================================================
Date:         Fri, 16 Jun 1995 14:02:09 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: More media outrages
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199506162040.NAA18781@sol.cwsl.edu>
 
I am under the impression that part of E mail's allure is the grace we
all give each other regarding spelling, sentence structure, punctuation,
even organization.
There's an underlying sense that we are all in a hurry;  some of us are
paying for every minute of on-line time;  and the bottom line is getting
the message across without all the refinements we put into hard copy text.
IMHO this informality is a great idea - for cyberchat.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Fri, 16 Jun 1995, David E. Schwalm wrote:
 
> "Alot" is alright with me. Hey, did you see how I theorized my own failure to
> notice that "Arctic" was misspelled? I'm really getting the hang of this
> thing.
>
> -- David E. Schwalm, Vice Provost for Academic Programs
> ___Arizona State University West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
>
=========================================================================
Date:         Sat, 17 Jun 1995 10:11:27 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Robert G. Wood" <rgwood@MTU.EDU>
Subject:      Re: More media outrages
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506161817.OAA06678@mtu.edu> from "David E. Schwalm" at Jun 16,
              95 10:31:43 am
 
Re: Arctic, Ice, Beer, etc.:
 
Maybe the meaning isn't so much in its emphasis on "cold" but on
transparency. Jameson talks a bit about this in his comparison between
Modern and postmodern art. He claims that there is a noticeable lack of
depth (both visual and emotional) in postmodern art. (He compares Van
Gough's "Shoes" to Warhol's drawings of shoes to emphasize this). Look at
all the products on the market that emphasize transparency: Zima, Ivory
Clear Liquid, several kinds of deodorant, etc. If the dairy industry
could make transparent milk, I'm sure they would do it and market it as
something "healthy."
 
Robert Wood
Michigan Technological University
rgwood@mtu.edu
=========================================================================
Date:         Sat, 17 Jun 1995 16:40:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barbara J Sylvester <sylvestr@GONZO.CC.WWU.EDU>
Subject:      Re: More media outrages
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <9506162041.AA25912@henson.cc.wwu.edu>
 
David and Joe,
 
"Alot"--"Allot"   Another pair of homonyms to confuse the spell-checker?
 
Barbara Sylvester, Director
Univrsity Writing Programs
Western Washington University
=========================================================================
Date:         Sun, 18 Jun 1995 00:56:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HICKEY@URVAX.BITNET
Subject:      Re: More media outrages
 
Maybe the following explanation is crazy, I don't know.  I've had my
own troubles lately.  I swore I saw Kato in Richmond last week, but
then discovered that many people in twon were calling to report "Kato
sightings" at local restaurants.  It turns out that he is actually here,
friend to Charlie Sheen who is in a movie being filmed a few blocks
from my house.  So--
 
Isn't it true that sometimes words are purposely misspelled when they
are used as names for commercial products or for establishments like
restaurants?  This is a poor example, but we have a catering business
here called Belle Kuisine.
 
Dona Hickkey
=========================================================================
Date:         Sun, 18 Jun 1995 02:00:38 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: More media outrages
X-To:         Barbara J Sylvester <sylvestr@GONZO.CC.WWU.EDU>
In-Reply-To:  <Pine.3.89.9506171620.A10674-0100000@gonzo.cc.wwu.edu>
 
On Sat, 17 Jun 1995, Barbara J Sylvester wrote:
 
> "Alot"--"Allot"   Another pair of homonyms to confuse the spell-checker?
-----------------------------------------------------------------------------
        I sometimes get a forgiving stare from my adult learners who can't
find 'alot' in the dictionary when I tell them to look under 'L', not 'A.'
There are adults here who still don't realize that they are dealing with
two words (a + lot) not one, and therefore, "a lot of something" and "to
allot something" can't really be compared as homonym _words_.
 
        I occasionally teach a two-credit Vocabulary Development course,
and I tell these students that spelling checkers are great tools, but they
are not a substitute for really knowing how to spell words correctly.
Then I send them to the Writing Center to complete _Practical Spelling_, a
spelling improvement module distributed by Queue software.  After they
complete the program, they understand what I am trying to tell them.
 
                                             Chet Pryor
                                             Montgomery College (Maryland)
-----------------------------------------------------------------------------
=========================================================================
Date:         Sun, 18 Jun 1995 02:36:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      New Listserv (fwd)
X-To:         Teaching in the Community College <TCC-L@UHCCVM.UHCC.Hawaii.Edu>,
              Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>,
              WRITING LANGUAGE RHETORIC
              <PURTOPOI%PURCCVM.BITNET@uga.cc.uga.edu>,
              MEGABYTE UNIVERSITY <MBU-L@unicorn.acs.ttu.edu>,
              "Forum on Teaching & Learning in Higher Ed." <STLHE-L@UNB.CA>,
              Basic Writing Conference <CBW-L%UMINN1.BITNET@VTBIT.CC.VT.EDU>
 
---------------------------------------------------------------------------
        Those whose responsibilities include educational issues or
educational research might find interest in this 'forward.'
                                                                     C.P.
---------------------------------------------------------------------------
****************************************************************
ANNOUNCING...
             a new service from the U.S. Department of Education
****************************************************************
 
Have you ever asked...
 
     "Where can I get that new report or learn about the
     initiative just announced by the U.S. Department of
     Education?"
 
We're pleased to offer a service to help answer that question.
 
"EDInfo" will deliver three e-mail messages a week from the U.S.
Department of Education to your e-mail account.  These messages
will feature information from the Department on...
 
     findings from education research & statistics, highlights
     from new reports, news about Department initiatives &
     programs (Goals 2000, Family Involvement, School-to-Work,
     and more), developments on the national technology plan,
     updates on legislation & budget, recent additions to our
     gopher & Web sites, and more.
 
From time to time, we'll also ask if you know of any approaches
that work for a particular education challenge.  For instance,
how can *all* parents & families be involved as partners in
children's education?  Or how can schools & families help
children to read more?  We'll gather the messages offline,
summarize them, and post brief highlights on EDInfo.
 
Directions on how to sign up for this free service are below.
But before signing up, please note that EDInfo is a "read only"
listserv.  It's designed for one main purpose:  to help you keep
up-to-date on the latest research, reports, announcements, and
other information from the U.S. Department of Education (ED).
 
We're offering this service as a pilot test.  Join today &
receive the "three messages a week" beginning next week (June 19).
The service will continue for three months & will end in September.
 
We hope you'll join EDInfo & be part of this experiment.  To do
so, simply:
 
     1. Address an e-mail message to:
 
                listproc@inet.ed.gov
 
     2. Write nothing in the subject line (just leave it blank).
 
     3. Write this in the message area:
 
               subscribe EDInfo yourfirstname yourlastname
 
----------------------------------------------------------------------------
=========================================================================
Date:         Sun, 18 Jun 1995 09:39:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: More media outrages
 
I've always wanted to start a hair salon that goes by the of "Hair today,
gone tomorrow."
=========================================================================
Date:         Sun, 18 Jun 1995 09:45:23 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: More media outrages
 
I never use my Spell Checker or even my computer's dictionary, for words are
evolving so quickly these "hard" artifacts aren't able to keep up with the
plasticity of language.
=========================================================================
Date:         Sun, 18 Jun 1995 09:48:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barbara J Sylvester <sylvestr@GONZO.CC.WWU.EDU>
Subject:      Re: More media outrages
X-To:         Chet <cpryor@DGS.dgsys.com>
In-Reply-To:  <Pine.SOL.3.91.950618013840.24465A-100000@DGS>
 
>> > > On Sunday, June 18, Chet wrote:
> -----------------------------------------------------------------------------
>       I sometimes get a forgiving stare from my adult learners who can't
> find 'alot' in the dictionary when I tell them to look under 'L', not 'A.'
> There are adults here who still don't realize that they are dealing with
> two words (a + lot) not one, and therefore, "a lot of something" and "to
> allot something" can't really be compared as homonym _words_.
>
> > -----------------------------------------------------------------------------
Barbara replies:
Please don't misunderstand me, Chet.  As long as "a lot" remains two
words, it is not a homonym word, of course.  I was replying to the
readers who were suggesting that maybe the two words would and should
become one word--"alot"--in future.  And so they might, for language is
always changing, as we all tell our students.  But my question spoke to the
new headache that would accompany an accepted shift from "a lot" to "alot."
Joe may not use a spellchecker, but just about every student at our
university uses one, frequently with unfortunate results.  Perhaps
spellcheckers will eventually spot homonyms, too.  Or maybe no one will
care anyway.  I'm just curious.
 
Barbara Sylvester
Western Washington Univ.
=========================================================================
Date:         Sun, 18 Jun 1995 10:04:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re"Research" grad course
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506151919.AA29853@wiley.csusb.edu> from "CHRISTOPHER J.
              THAISS" at Jun 15, 95 01:25:44 pm
 
Seems to me that we have at least 3 different definitions of what a
"research" course should be for comp grad students: 1) locating
information, 2) accomplishing a kind of research, usually empirical, and
3) surveying kinds of research in comp, with attention to strengths and
limitations of each.  I think if we have to chooses one, the third is the
most useful for students, who can pick up the rest, with some help, as
they go.  I still use Steve North's Making of Knowledge in Composition as
the basic text for that approach.  --Ed White
=========================================================================
Date:         Sun, 18 Jun 1995 10:04:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: More media outrages
In-Reply-To:  <Pine.3.89.9506180925.A13917-0100000@gonzo.cc.wwu.edu>
 
Barbara--I would venture to guess that students are not the only ones who
use spellcheckers--mine has saved my bacon more than once, I will admit.
It is especially adept at catching those repeated words, which I just
flat don't see see (see?).  The checker does help me understand where
students can go wrong, however--recently it suggested that I should change
the name "Binet" (of IQ fame) to "bidet."  Someone who has the time and
the inclination probably ought to put together a "Works Cited" page with
all the spell-check suggestions taken seriously, for the amusement of us
all.  Sue McLeod
 
On Sun, 18 Jun 1995, Barbara J Sylvester wrote:
 
> >> > > On Sunday, June 18, Chet wrote:
> > -----------------------------------------------------------------------------
> >       I sometimes get a forgiving stare from my adult learners who can't
> > find 'alot' in the dictionary when I tell them to look under 'L', not 'A.'
> > There are adults here who still don't realize that they are dealing with
> > two words (a + lot) not one, and therefore, "a lot of something" and "to
> > allot something" can't really be compared as homonym _words_.
> >
> > >
>  -----------------------------------------------------------------------------
> Barbara replies:
> Please don't misunderstand me, Chet.  As long as "a lot" remains two
> words, it is not a homonym word, of course.  I was replying to the
> readers who were suggesting that maybe the two words would and should
> become one word--"alot"--in future.  And so they might, for language is
> always changing, as we all tell our students.  But my question spoke to the
> new headache that would accompany an accepted shift from "a lot" to "alot."
> Joe may not use a spellchecker, but just about every student at our
> university uses one, frequently with unfortunate results.  Perhaps
> spellcheckers will eventually spot homonyms, too.  Or maybe no one will
> care anyway.  I'm just curious.
>
> Barbara Sylvester
> Western Washington Univ.
>
=========================================================================
Date:         Sun, 18 Jun 1995 16:11:44 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: More media outrages
X-To:         Joe Cunningham <JoeCham@AOL.COM>
 
I always use my spell-checker (except on e-mail: haven't learned yet)
because I'm a terrible typist and cannot read the screen properly to
spot typographical errors.  I also fool around with the thesaurus -
maybe I've just got too much time on my hands.  I do know that by the
end of term my spelling has degenerated: after a while student
errors, especially those of L2 students, begin to look reasonable.
 
Mieke
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Sun, 18 Jun 1995 18:26:08 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: More media outrages
In-Reply-To:  note of 06/18/95 13:14
 
Test
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 18 Jun 1995 20:29:28 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <kevans@MACE.CC.PURDUE.EDU>
Subject:      Re: intro to grad studies
In-Reply-To:  <9506150240.AA11644@mace.cc.purdue.edu>; from "Susan McLeod" at
              Jun 14, 95 7:39 pm
 
>
> I am interested in finding out from folks who have grad programs in
> composition how they handle the traditional "intro to grad studies" class
> in their graduate curriculum.  We have an MA in composition in which, for
> local reasons, students were exempt from such a course.  Now that our
> focus is much more research-based, we are thinking about requiring it of
> our students;  the problem has been convincing the lit. faculty who teach
> it to include comp & rhet in the class (right now it does not even
> include ERIC as a resource).  I'd appreciate hearing from programs where
> an intro to grad studies includes grad students in both lit and comp if
> there are such courses in the woods.  Otherwise, we may just devise our
> own (as our American Studies Program has done).
>
> Sue McLeod, Associate Dean
> College of Liberal Arts
> Washington State University
> Pullman, WA 99164-2530
>
 
My advice is devise your own, without a doubt.  I've been at two
different places (as a student, not a professor) where lit and comp
students took the same intro course, and it did not work in either
place.  The needs are just too different.
 
Karin Evans
Purdue University
=========================================================================
Date:         Sun, 18 Jun 1995 18:33:34 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: More media outrages
In-Reply-To:  note of 06/18/95 13:14
 
I don't think the evolving character of "a lot" and "alot" is really parallel
to substituting "Artic" for Arctic." It's more like someone unilaterally
changing my name from "Schwalm" to "Shwam" because that's the way people
pronounce it. "Arctic" is a proper noun, and consciously misspelling it is a
bitdifferent from your standard "sur sav," "lo mart," or "kountry kitchen." I
think this is Bob's concern.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 18 Jun 1995 22:42:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HICKEY@URVAX.URICH.EDU
Subject:      Re: More media outrages
 
Joe,
 
How about "Curl Up and Dye" for a hair salon?
 
Dona Hickey
=========================================================================
Date:         Sun, 18 Jun 1995 20:04:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: apostrophes
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506140127.AA16755@wiley.csusb.edu> from "Mieke Koppen Tucker"
              at Jun 13, 95 09:09:44 pm
 
If I remember rightly from my ancient days as a renaissance scholar, the
apostrophe appeared in English by mistake.  Since nobody at the time
understood the Germanic roots of English, with its "s" case ending for the
genitive, the good scholars assumed that the genetive s had to be a
contraction (as The boy his book = The boy's book).  Thus the apostrophe
for contractions mistakenly wound up as the convention for possession,
alas, and, in turn, led to much movement of electrons on this list.  --Ed
White
=========================================================================
Date:         Sun, 18 Jun 1995 23:02:05 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: More media outrages
 
Maybe it would work just as well for a mortuary!
=========================================================================
Date:         Sun, 18 Jun 1995 20:36:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Latin
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506112027.AA13901@wiley.csusb.edu> from "Mieke Koppen Tucker"
              at Jun 11, 95 04:18:47 pm
 
Mieke, one of the best courses I took in college was called Latin and
Greek in Current Use; I think it doubled my vocabulary and led me into
taking real Latin for a couple of years.  Bonus est scribere Latium in
cyber spatium. --Ed White
=========================================================================
Date:         Sun, 18 Jun 1995 20:43:30 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReContest and Subject Position
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199506102137.AA06115@wiley.csusb.edu> from
              "HICKEY%URVAX.BITNET@uga.cc.uga.edu" at Jun 10, 95 05:32:10 pm
 
I think the "subject position" prize needs to be self-defined and
self-awarded, in the true spirit of pomo.  But I should add that I just
spent time in Boston at the AAHE conference, at which there were repeated
references to methods of inducing change in higher education, both of
which struck me as metaphorical subject positions: "top down" and "bottom
up."  At Esalen, maybe?  --Ed White
=========================================================================
Date:         Sun, 18 Jun 1995 23:53:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Quotes for comp. theory
 
This is going to seem like a strange request, but I'll make it anyway.  I'm
doing a bit of writing in which I describe six theories/pedagogies that
underlie composition classes and programs.  I've worked up the
descriptions, and I've attached names of the people whose work, basically,
inspired each theory.  What I'd like to do now is include a sort of pithy
quote from a practitioner/scholar in each area.  Sort of an epigram for
each of the sections, if you see what I mean.  So here's the list:
 
Formalism
Expressivism
Cognitivism
Social Construction
Collaborative Learning
Process
 
If you have at hand or know where I can find a short, pithy, descriptive
quotation for each of those theories/pedagogies, I'd appreciate your
sending it to me.
Thanks,
Bill
 
 
 
Bill Condon, Director                                bcondon@umich.edu
English Composition Board                            Phone:  313-764-9961
1025 Angell Hall                                     FAX:  313-763-0937
University of Michigan
Ann Arbor, MI 48109
=========================================================================
Date:         Mon, 19 Jun 1995 09:52:19 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Quotes for comp. theory
X-To:         Bill Condon <bcondon@UMICH.EDU>
In-Reply-To:  <199506190442.AAA12329@rodan.rs.itd.umich.edu>
 
On Sun, 18 Jun 1995, Bill Condon wrote:
 
>       This is going to seem like a strange request, but I'll make it
> anyway.  I'm doing a bit of writing in which I describe six theories/
> pedagogies that underlie composition classes and programs.  I've worked up
> the descriptions, and I've attached names of the people whose work,
> basically, inspired each theory....
------------------------------------------------------------------------------
Bill,
        George Hillocks in his new book _Teaching Writing as a Reflective
Practice_ (Columbia University Teacher's College Press, 1995) goes on
longer than really necessary to describe various composing theories before
acknowledging the famous "paradigm shift" and attempting to show
alterations in these theories in light of it.  It might be useful in your
current project.
                                                Chet Pryor
                                                Montgomery College (Maryland)
------------------------------------------------------------------------------
=========================================================================
Date:         Mon, 19 Jun 1995 09:39:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <199506190442.AAA12329@rodan.rs.itd.umich.edu>
 
Expressivism:  A term used to undermine progressive pedagogies.
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 19 Jun 1995 10:54:25 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: More media outrages
X-To:         Barbara J Sylvester <sylvestr@GONZO.CC.WWU.EDU>
In-Reply-To:  <Pine.3.89.9506180925.A13917-0100000@gonzo.cc.wwu.edu>
 
On Sun, 18 Jun 1995, Barbara J Sylvester wrote:
 
> > On Sunday, June 18, Chet wrote:
> >
> >       I sometimes get a forgiving stare from my adult learners who can't
> > find 'alot' in the dictionary when I tell them to look under 'L', not 'A.'
> > There are adults here who still don't realize that they are dealing with
> > two words (a + lot) not one, and therefore, "a lot of something" and "to
> > allot something" can't really be compared as homonym _words_.
> >
> >--------------------------------------------------------------------------
> Barbara replied:
>
> Please don't misunderstand me, Chet.  As long as "a lot" remains two
> words, it is not a homonym word, of course.  I was replying to the
> readers who were suggesting that maybe the two words would and should
> become one word--"alot"--in future.  And so they might, for language is
> always changing, as we all tell our students.  But my question spoke to the
> new headache that would accompany an accepted shift from "a lot" to "alot."
> Joe may not use a spellchecker, but just about every student at our
> university uses one, frequently with unfortunate results.  Perhaps
> spellcheckers will eventually spot homonyms, too.  Or maybe no one will
> care anyway.  I'm just curious.
------------------------------------------------------------------------------
Barbara,
          I was just chatting away merrily, not thinking how my comments
were being taken.
 
          One of the problems for those like myself who spend 'a lot' of
time with Developmental Composition people is that we tend overcorrect.
That is to say, we jump in and offer advice as though the world depended
on it.  Some of my ESL-teaching friends are as bad or worse.
 
          Please don't take offense.
 
                                            Chet Pryor
                                            Montgomery College (Maryland)
---------------------------------------------------------------------------
=========================================================================
Date:         Mon, 19 Jun 1995 08:38:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <Pine.3.05.9506190908.A24399-8100000@cwis.unomaha.edu> from "Irv
              Peckham" at Jun 19, 95 09:39:21 am
 
Expressivism: the view that individual growth and self-expression, rather
than being PART of the goals of college writing instruction, are the ONLY
moral goal.  --Ed White (in reply to Irv)
=========================================================================
Date:         Mon, 19 Jun 1995 08:44:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <199506190442.AAA12329@rodan.rs.itd.umich.edu> from "Bill Condon"
              at Jun 18, 95 11:53:40 pm
 
Bill, your list of terms seems strange to me, mixing techniques of
instruction with broad theories behind instruction, most of which usually
exist in combinations.  Is this a top-of-the-head list (as it seems) or
some developed scheme that I do not perceive?  --Ed White
=========================================================================
Date:         Mon, 19 Jun 1995 12:15:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         sharon quiroz <squiroz@UMICH.EDU>
Subject:      Re: Quotes for comp. theory
 
Bill,
 
Michael Pemberton has done some work on similar categories:
 
cognitivist
social constructivist
liberation theologist
expressivist
 
He might have sources for you--in case he doesn't respond to you on his own.
 
S.
=========================================================================
Date:         Mon, 19 Jun 1995 12:04:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Quotes for comp. theory
 
>Expressivism:  A term used to undermine progressive pedagogies.
>
>-----------------
>Irvin Peckham
 
I disagree, Irv.  I would have conflated a couple of Bill's categories, but
I consider expressivist, cognitive, and social emphases in instruction all
"progressive."  But among the different things that instructors feel are
most important (personal voice, insight, process, expert protocols,
rhetorical purpose, context, audience awareness, etc.) these categories
make important distinctions.  No writing instructor should leave home
without them, if only to understand better what he or she is doing, with or
without a self-conscious sense of "theory" or pedagogy.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Mon, 19 Jun 1995 13:37:26 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker <MKTUCKER@ARUS.UBISHOPS.CA>
Organization: Bishop's University
Subject:      Re: Latin
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>
 
Thanks for the vote of support Ed.  May I quote you next time I'm
asked to defend my encouraging students to take Latin?  (usually I go
on the attack anyway, starting with Vatican II).
 
Mieke
 
 
Mieke Koppen Tucker                     Bishop's University
Director, Writing Centre                Lennoxville, Que.
Writing Proficiency Programme           Canada J1M 1Z7
819-822-9600, ext.400                   Fax: 819-822-9661
home: 819-823-7273                      mktucker@arus.ubishops.ca
=========================================================================
Date:         Mon, 19 Jun 1995 11:22:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Feedback to TAs
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
>Dennis's comments about the cruelty of commenting reminded me of that
terrible time in my career when I gave back my first set of papers--some 37
years ago, but still vivid.  I was a TA at Harvard and we had been told to
use the same standards on the first paper that we would use in the spring.
I think I was even more arrogant and cruel than most of our lot, but we all
gave mostly Ds and Fs.  I couldn't understand why a line of crying students
formed outside my door; they were the selected few and I had confirmed all
of their hidden fears of inadequacy.  It was truly awful.  But we all were
confirmed in our righteousness by each other and the program director.  How
I wish I could apologize to those students for what I did to them.   --Ed White
=========================================================================
Date:         Mon, 19 Jun 1995 16:36:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      teaching text help
In-Reply-To:  <950618230200_73521157@aol.com>
 
I have just been asked to teach an upper division undergraduate course on
peer tutoring.  The intention of the course is to help undergraduates
from diverse majors to learn about peer tutoring, writing, collaborative
learning, etc. so that they will be able to tutor other undergraduate
students in our Peer Tutoring Writing Center.
 
What I know about this subject can be writ large on a 3x5 notecard.  So I
would love to receive recommendations for books, essays, articles that
you think every undergraduate peer tutor should know.  I would need to
have enough bibliographic info to be able to find the texts that you
recommend.
 
Thanks in advance for any help you can provide.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
cis@csd.uwm.edu
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 19 Jun 1995 14:53:05 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <199506191822.AA07241@wiley.csusb.edu>
 
Ed White's comments concerning his experiences as a TA giving
harsh feedback were touching in their honesty and transparency.  It's a
good reminder to us all how vulnerabe our students are and what enormous
power we have to hurt them.  Humbling, isn't it?
 
What helps me always to be as gentle as possible with my law students is
remembering how much I dislike criticism on my written work - even when I
KNOW it needs help and even when I ask for that help.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Tue, 20 Jun 1995 16:09:00 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Ballinger <mballing@MCIS.MESSIAH.EDU>
Subject:      Adjuncts
X-To:         WPA-L%ASUACAD.BITNET@vm.marist.edu
 
I am moving to a new WPA position in August, and part of my
responsibilities will involve "supervising" adjuncts teaching
the freshman comp course.  In my WPA experience to date, I have
not had to do this type of supervision.  So I am wondering to
everyone on the list if you could give me some indications of
what you do and how you do it?  Thanks.
 
Mary Ballinger
Messiah College
Grantham, PA 17027
mballing@mcis.messiah.edu
717-766-2511
=========================================================================
Date:         Tue, 20 Jun 1995 12:01:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: More media outrages
In-Reply-To:  <01HRV99J6NW20029IM@urvax.urich.edu>
 
On Sun, 18 Jun 1995 HICKEY@URVAX.URICH.EDU wrote:
 
> Joe,
>
> How about "Curl Up and Dye" for a hair salon?
>
> Dona Hickey
>
 
There is one--on Clark Street in Chicago, just north of Diversey Avenue.
Cute name, huh?  Very hip salon, I gather.
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Tue, 20 Jun 1995 12:04:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: intro to grad studies
In-Reply-To:  <9506190129.AA11241@mace.cc.purdue.edu>
 
On Sun, 18 Jun 1995, Karin Evans wrote:
 
> >
> > I am interested in finding out from folks who have grad programs in
> > composition how they handle the traditional "intro to grad studies" class
> > in their graduate curriculum.  We have an MA in composition in which, for
> > local reasons, students were exempt from such a course.  Now that our
> > focus is much more research-based, we are thinking about requiring it of
> > our students;  the problem has been convincing the lit. faculty who teach
> > it to include comp & rhet in the class (right now it does not even
> > include ERIC as a resource).  I'd appreciate hearing from programs where
> > an intro to grad studies includes grad students in both lit and comp if
> > there are such courses in the woods.  Otherwise, we may just devise our
> > own (as our American Studies Program has done).
> >
> > Sue McLeod, Associate Dean
> > College of Liberal Arts
> > Washington State University
> > Pullman, WA 99164-2530
> >
>
> My advice is devise your own, without a doubt.  I've been at two
> different places (as a student, not a professor) where lit and comp
> students took the same intro course, and it did not work in either
> place.  The needs are just too different.
>
> Karin Evans
> Purdue University
>
I find Karin's reply troubling, if perhaps accurate.  Any other views on
this?  It seems to me that there is almost an institutional imperative
for us to try to join the "two areas"  ("two cultures?"  I think not...)
in one course.  Is there a way?
 
Susan?  Your thoughts?
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Tue, 20 Jun 1995 12:20:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <199506191538.AA01256@wiley.csusb.edu>
 
On Mon, 19 Jun 1995, Edward White wrote:
 
> Expressivism: the view that individual growth and self-expression, rather
> than being PART of the goals of college writing instruction, are the ONLY
> moral goal.  --Ed White (in reply to Irv)
 
My point exactly, Ed.  In terms of that definition, how many writing
teachers do you think would pledge adherence to an expressivist pedagogy?
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 20 Jun 1995 13:35:30 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Marx <mmarx@SKIDMORE.EDU>
Subject:      Re: teaching text help
 
Charles,
   My colleagues and I here at Skidmore College have been teaching a
successful peer tutoring training course (0n the 300 level) for about 12
years here at Skidmore College.  I would be happy to send you our syllabi
and readings.  In the meantime, here is a not too recent bibliography of
Peer Tutoring works which I hope will get you started.
    Let me know if I can send you more information.
    Michael Steven Marx
    mmarx@skidmore.edu
 
 
 
        Peer Tutoring:  Bibliography of Related Works
 
Belanoff, Pat and Peter Elbow.  A Community of Writers:  A      Workshop Course
in Writing.  New York:  Random House.  1989.
 
Bruffee, Kenneth.  A Short Course in Writing.  Third Edition.   Boston:
Little, Brown, and Company, 1985.
 
Bogel, Fredric V. and Katherine Gottschalk, eds.  Teaching Prose:       A Guide
for Writing Instructors.  New York:  W.W. Norton,       1984.
Brooks, Phyllis.  "Peer Tutoring and the ESL Student."  New     Directions for
College Learning Assistance.  3 (1981), 45-     51.
 
Clark, Irene L.  Writing in the Center:  Teaching in a Writing  Center
Setting.  Dubuque, Iowa:  Kendall/Hunt Publishing       Company, 19--.
 
Gere, Anne Ruggles.  Writing Groups:  History, Theory, and      Implications.
Carbondale:  Southern Illinois University       Press, 1987.
 
Hammond, Eugene R.  Critical Thinking, Thoughtful Wriiting.  New        York:
McGraw-Hill, 1989.
 
Harris, Muriel.  Tutoring Writing:  A Sourcebook for Writing    Labs.
Glenview, Illinois:  Scott, Foresman, and Company,      1982.
 
---------------.  Teaching One-to-One:  The Writing Conference.         Urbana,
Illinois:  NCTE, 1986.
 
Lindemann, Erika.  A Rhetoric For Writing Teachers.  Second     Edition.  New
York:  Oxford University Press, 1987.
 
Lundsford, Andrea, and Lisa Ede.  Singular Texts/Plural Authors:
Perspective on COllaborative Writing.  Carbondale:                      Southern Illinois
University Press, 1990.
 
Meyer, Emily, and Louise Z. Smith.  The Practical Tutor.  New   York: Oxford
University Press, 1987.
 
North, Stephen M., "The IDea of a Writing Center."  College     English 46
(1984), 433-446.
 
Olson, Gary A., Writing Centers:  Theory and Administration.    Urbana,
Illinois:  NCTE, 1984.
 
 
 
 
 
>I have just been asked to teach an upper division undergraduate course on
>peer tutoring.  The intention of the course is to help undergraduates
>from diverse majors to learn about peer tutoring, writing, collaborative
>learning, etc. so that they will be able to tutor other undergraduate
>students in our Peer Tutoring Writing Center.
>
>What I know about this subject can be writ large on a 3x5 notecard.  So I
>would love to receive recommendations for books, essays, articles that
>you think every undergraduate peer tutor should know.  I would need to
>have enough bibliographic info to be able to find the texts that you
>recommend.
>
>Thanks in advance for any help you can provide.
>
>Charles I. Schuster
>Department of English
>U. Wisconsin-Milwaukee
>Milwaukee, WI  53201
>414-229-5293
>cis@csd.uwm.edu
>
>"Question and answer are not logical relations . . . If an answer does
>not give rise to a new question from itself, it falls out of the dialogue"
>                                                M. M. Bakhtin
>
>
=========================================================================
Date:         Tue, 20 Jun 1995 12:50:46 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: More media outrages
 
Sorry I haven't been following this thread, but if you're looking for
punning business names like Curl Up and Dye, then another of my favorites
is the shop in Chicago called "Let's Pet" (yes, it's a pet shop). I
published a list of these once, gleaned from phone books in urban areas
around the country, as well as from personal observation. Another fave in
the truth-in-naming division is "Pretty Fast Food," an Indian take-away on
Devon in Chicago.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 20 Jun 1995 12:50:57 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: More media outrages
 
Is Artic Beer any worse than Lite Beer? Or any better?
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 20 Jun 1995 10:57:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: Feedback to TAs
X-To:         Ed White <ewhite@WILEY.CSUSB.EDU>
 
In-Reply-To: Re: Feedback to TAs, From: Ed White <ewhite@WI
 
>>Dennis's comments about the cruelty of commenting reminded me of that
>terrible time in my career when I gave back my first set of papers--some 37
>years ago, but still vivid.  I was a TA at Harvard and we had been told to
>use the same standards on the first paper that we would use in the spring.
>I think I was even more arrogant and cruel than most of our lot, but we all
>gave mostly Ds and Fs.  I couldn't understand why a line of crying students
>formed outside my door; they were the selected few and I had confirmed all
>of their hidden fears of inadequacy.  It was truly awful.  But we all were
>confirmed in our righteousness by each other and the program director.  How
>I wish I could apologize to those students for what I did to them.   --Ed
Whit
>e
 
I was touched by Ed's recollection.  At about the same time, or a very few
years later, I was a TA at U of Maryland.  Certainly the ambience was the
same, as we took models and guidance from the senior faculty--Ds and Fs,
arrogance and cruelty.  We graded using the symbols out of the Harbrace
Handbook.  In those days the publishers kindly provided a bulletin board size
mock-up of the symbols on the inside cover.  We were required to put these on
the walls of our TA cubbyholes and _memorize_ the symbols.  Toward the end of
the first semester, we handed a set of marked essays to the senior faculty
committee charged with overseeing our grading.  If we found all the errors
(there may have been other criteria, but that remains for me the most
salient), we could move on to teaching the second semester of freshman
composition, a plum because it was on literature rather than non-fiction.  If
not, a luckless TA taught one of the few first-semester courses
offered in the spring, again merely on non-fiction.
 
Alice Roy
=========================================================================
Date:         Tue, 20 Jun 1995 13:36:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Alice M Gillam <agillam@CSD.UWM.EDU>
Subject:      Re: teaching text help
In-Reply-To:  <Pine.OSF.3.91.950619163128.12294I-100000@alpha1.csd.uwm.edu>
 
On Mon, 19 Jun 1995, Charles I Schuster wrote:
 
> I have just been asked to teach an upper division undergraduate course on
> peer tutoring.  The intention of the course is to help undergraduates
> from diverse majors to learn about peer tutoring, writing, collaborative
> learning, etc. so that they will be able to tutor other undergraduate
> students in our Peer Tutoring Writing Center.
>
> What I know about this subject can be writ large on a 3x5 notecard.  So I
> would love to receive recommendations for books, essays, articles that
> you think every undergraduate peer tutor should know.  I would need to
> have enough bibliographic info to be able to find the texts that you
> recommend.
>
> Thanks in advance for any help you can provide.
>
> Charles I. Schuster
> Department of English
> U. Wisconsin-Milwaukee
> Milwaukee, WI  53201
> 414-229-5293
> cis@csd.uwm.edu
>
> "Question and answer are not logical relations . . . If an answer does
> not give rise to a new question from itself, it falls out of the dialogue"
>                                                 M. M. Bakhtin
Chuck - I'll be interested to see what you get.  I do have my old
syllabus plus nearly every (if not every) book which has been written on
the subject.  In addition, I have a complete set of WCJs, which I've read
almost in their entirety, and many years worth of WLN.  I consider myself an
expert in very few
things, but this is one subject about which I do feel expert.  This isn't
to say you shouldn't elicit help from all fronts (there are many
perspectives from which to teach such a course), and, as I said, I'll be
curious myself to see what you come up with.  But it is to say I don't
there's anyone else who is more knowledgeable about the subject of peer
tutoring and peer tutor training.  So take advantage of your
colleagues--Alice>
=========================================================================
Date:         Tue, 20 Jun 1995 13:48:41 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Feedback to TAs
 
No matter how much I try to discourage beginning TAs from administering
cruel and unusual punishment to their students, especially on that first
college writing assignment, a few of them insist that to be cruel is to be
kind, and give an overabundance of Ds and Fs, no doubt because that's how
they were treated by their parents or their English teachers. Then they
wonder why they seem to have no rapport with their students.
 
And there is an underlying strain of TA wisdom that supports the give 'em
hell Harry approach too, despite all my effort to humanize the assessment
process. I much prefer dealing  with the few TAs on the other side who
grade "too high," whatever that means (usually 20 As out of a class of 22),
and I spend a lot of time worrying aloud about grading papers altogether,
especially since success in out-of-school writing tends to be pass/fail (or
accept, revise and resubmit, reject).
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 20 Jun 1995 14:24:14 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <199506201848.AA25794@ux1.cso.uiuc.edu>
 
In my first semester of teaching, I too was given the Harbrace Handbook and
told to memorize the symbols for "fast and effective" (?) grading.  After a few
unsuccessful and unrewarding tries at that, I decided not to grade the first
writing assignment, which I made to be short since students resist doing any-
thing that is not to be graded.  Then, I commented on the writing and had them
revise those papers.
 
These days, in all classes I teach -- writing, literature, language and
linguistics -- if I assign a writing project, I also give students the oppor-
tunity to revise and resubmit for a regrade.  I do not require them to do so.
 
Greg Stratman
STRATMAN@UMRVMB.UMR.EDU
=========================================================================
Date:         Tue, 20 Jun 1995 13:09:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Adjuncts
In-Reply-To:  <"d03,2Oi000000000*"@MHS>
 
Mary
 
On Tue, 20 Jun 1995, Mary Ballinger wrote:
 
> I am moving to a new WPA position in August, and part of my
> responsibilities will involve "supervising" adjuncts teaching
> the freshman comp course.  In my WPA experience to date, I have
> not had to do this type of supervision.  So I am wondering to
> everyone on the list if you could give me some indications of
> what you do and how you do it?  Thanks.
>
> Mary Ballinger
> Messiah College
> Grantham, PA 17027
> mballing@mcis.messiah.edu
> 717-766-2511
>
=========================================================================
Date:         Tue, 20 Jun 1995 13:15:25 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      New Look?
 
Have your messages from WPA-L taken on a new look recently? Specifically, are
you getting more header material? Please, just a few of you, respond off the
list to david.schwalm@asu.edu
 
Thanks
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 20 Jun 1995 15:08:46 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <IMIO100@INDYCMS.IUPUI.EDU>
Subject:      Re: Adjuncts
In-Reply-To:  Message of Tue, 20 Jun 1995 16:09:00 +0000 from
              <mballing@MCIS.MES SIAH.EDU>
 
At Indiana University Purdue University Indianapolis, the Writing Coordinating
Committee supervises our many adjunct faculty, whom we call Associate Faculty.
The current chairperson of that group is Steve Fox, IUPUI, Department of
English, 425 University Blvd., Indianapolis, IN 46202.  Steve would be able to
send you some material about our extensive support system, or you could call to
talk with him at 317/278-2054. Best wishes with your new responsibility!
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
IMIO100@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Tue, 20 Jun 1995 14:53:01 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Headers
 
My network services folks tell me that those of you who receive WPA-L via
Bitnet MAY have started to get your entries with the extra header material I
mentioned in my last message. If so, and if you want to get rid of most of it,
send the following message to listserv@asuvm.inre.asu.edu
 
set wpa-l short
 
That should do it. Worked for me. Thanks
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 20 Jun 1995 19:39:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: teaching text help
X-To:         Charles I Schuster <cis@csd.uwm.edu>
 
In-Reply-To: teaching text help, From: Charles I Schuster
 
Charles asks for useful references re peer tutoring.  John Trimbur's
"Collaborative Learning and Teaching Writing" in McClelland and Donovan,
Perspectives on Research and Scholarship in composition (MLA, 1985) is a good
historical entrance.  I have several other references from the 80s--let me
know if you'd like them.  A student in my seminar on writing theory recently
focused on collab. learning/peer tutoring for her research project--I'll see
if I can find it.
 
Alice Roy
=========================================================================
Date:         Tue, 20 Jun 1995 23:39:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Quotes for comp. theory
 
Sigh!  Nothing is ever simple, is it?  Now I've got Bud on my case about my
overlapping categories and Ed wondering if I've just gone completely off my
nut.
 
So, yes, I do realize that the categories overlap, and I consider that to
be natural.  I don't use one theory as the basis for my teaching, and I
don't know anyone who does.  So I'm a process-soc con-collaborative
learning-expressivist (I guess you could say my approach is eclectic!).
 
And, Ed, my categories are intentionally stretched because one of my
purposes is to demonstrate the fact that portfolio assessment is
theory-neutral, that portfolios accommodate any combination of theory and
pedagogy.  So I defined theory more as the scientist does than as the
humanist would.  If we say that a theory is a description that accounts for
an observable phenomenon, then process is a theory, since it accounts for
an observable phenomenon (the things writers do on paper as they produce
texts).
 
We can argue about this all night, or people can just send me brief quotes
that describe their favorite theory(ies).  ;-)
 
So here, once again (and cleverly, if I do say so myself) is my request.
 
And thanks to all for the attention.
Bill
 
>This is going to seem like a strange request, but I'll make it anyway.  I'm
>doing a bit of writing in which I describe six theories/pedagogies that
>underlie composition classes and programs.  I've worked up the
>descriptions, and I've attached names of the people whose work, basically,
>inspired each theory.  What I'd like to do now is include a sort of pithy
>quote from a practitioner/scholar in each area.  Sort of an epigram for
>each of the sections, if you see what I mean.  So here's the list:
>
>Formalism
>Expressivism
>Cognitivism
>Social Construction
>Collaborative Learning
>Process
>
>If you have at hand or know where I can find a short, pithy, descriptive
>quotation for each of those theories/pedagogies, I'd appreciate your
>sending it to me.
>Thanks,
>Bill
>
>
>
>Bill Condon, Director                                bcondon@umich.edu
>English Composition Board                            Phone:  313-764-9961
>1025 Angell Hall                                     FAX:  313-763-0937
>University of Michigan
>Ann Arbor, MI 48109
=========================================================================
Date:         Wed, 21 Jun 1995 07:56:36 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <Pine.3.05.9506201233.A28055-9100000@cwis.unomaha.edu>
 
I do need to point out that the term "expressivism" evolved in the middle
eighties as a specific taxonomic devil-term meant to pillory a very small
element within what had up to them been called the "writing process
movement."  Scholars like Berlin and Hillocks wished to critique the
emphasis on personal-experience writing in some "process-based" courses,
but they ended up creating a straw-man.  I teach at UNH, a purported
expressivist hotbed, and even during the high season--mid-eighties--I
only knew two people whose positions I would call truly
"expressivist"--and neither of them was Don Murray.
 
My point is that expressivism is a term that's always already
polemical--like prolifers calling prochoicers "Pro-abortion".  Whoever
gets to make up the definitions determines the direction of
the discourse.
 
Bob C.
=========================================================================
Date:         Wed, 21 Jun 1995 08:02:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: More media outrages
In-Reply-To:  <199506201750.AA27144@ux1.cso.uiuc.edu>
 
I don't know, Dennis--I can only say that Artic Beer bothered me more
than Lite Beer, perhaps because Lite seems to me more in the old American
advertising tradition of shortifying and cutifying words by obviously
misspelling them for informal or rustic effect.  The basis of the effect
is that people will recognize the misspelling and respond to it.  I don't
think the Artic spelling is the same--as is evidenced by the fact that
many people on this list did not see it.  It's some kind of subliminal
thing--only I don't know what kind.  I should write to Coors' ad agency
for an explanation.
 
Bob C.
=========================================================================
Date:         Wed, 21 Jun 1995 08:05:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: intro to grad studies
In-Reply-To:  <Pine.3.89.9506201232.A20017-0100000@ecom1.ecn.bgu.edu> from
              "Deborah Holdstein" at Jun 20, 95 12:04:01 pm
 
In response to Deborah's question:  I would actually like to see things "come
together" if traditional literary studies were willing (forced?) to change
towards a textual/cultural studies model.  I think there is great promise in
that model...but to give up rhet/comp's identity at this moment (just when we
are truly getting one) might prove to be difficult.
 
I've been several places where comp and lit have seperate intro courses, I
think and intro to grad studies course, as atavistic as it might be, is still
useful.
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
=========================================================================
Date:         Wed, 21 Jun 1995 08:06:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: More media outrages
In-Reply-To:  <Pine.3.89.9506201217.A20017-0100000@ecom1.ecn.bgu.edu> from
              "Deborah Holdstein" at Jun 20, 95 12:01:45 pm
 
I think there's one in almost every town--Columbus, OH; Washington D.C.; and
Cleveland all have them
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
=========================================================================
Date:         Wed, 21 Jun 1995 09:02:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <v02110101ac0b1685b880@[129.118.9.34]>
 
On Mon, 19 Jun 1995, Fred Kemp wrote:
>
> I disagree, Irv.  I would have conflated a couple of Bill's categories, but
> I consider expressivist, cognitive, and social emphases in instruction all
> "progressive."  But among the different things that instructors feel are
> most important (personal voice, insight, process, expert protocols,
> rhetorical purpose, context, audience awareness, etc.) these categories
 
hmmm.  let's leave the cognitivist out for the moment (noting that moffett
and britton were nailed as cognitivists (by berlin) because of their
attention to Piaget; curious of course cuz they have also been associated
(even accused of giving birth to) the "expressivist" pedagogy.  I suspect
that neither of them (we can still ask moffett) would feel very good about
being called an expressivist, particularly as Berlin has defined the
group.  I don't think Elbow would like to be called that either.  I
certainly wouldn't, and I have been influenced by these three by more than
any other theorists/practitioners I can name at the moment.  If the three
people who are perhaps identified as prototypical expressivists would
disown the label, then where are we with the term?  (I understand the
assumptions but I'll bet a couple of phone calls would make them fact).
 
My objection is (I'm not going to get to the point I had really intended
to make) that "expressivism" has been a term created from the outside to
undermine practitioners who generally hail from a deweyesque,
student-centered, experiential pedagogy (with the added ingredient that we
should teach writing in such a way that learning and doing is a pleasure).
 
We could, however, distinguish between pedagogies that have different foci
such as this:
1. the student as the individual student [the subject-positioned learner
:-) ].
2. an interrogation of culture, notions of self, etc., through writing.
 
I think these in fact are both interesting foci.  Rather than different
pedagogies, just different classes.
 
oops.  friend just came in.  gotta go.
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 21 Jun 1995 09:07:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  Message of Wed, 21 Jun 1995 07:56:36 -0400 from
              <rjc4@HOPPER.UNH.EDU>
 
Ok Bob
Suppose we drop "Expressive" as a descriptive term for the kind of
process course you alluded to.  I think most of us would acknowledge that
there is a particular mix of aims and strategies that characterize such
a course or approach to teaching and that this mix makes it different from
a lot of other courses that also draw heavily on process strategies.  What
do we call this approach or kind of course?
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Wed, 21 Jun 1995 09:08:09 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      my mail
 
I'm receiving everybody's wpa messages from them personally and not from
the list.  What's happening?  Is this a local problem or is there something
gone haywire with the listserv?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 21 Jun 1995 08:28:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <Pine.3.05.9506201233.A28055-9100000@cwis.unomaha.edu> from "Irv
              Peckham" at Jun 20, 95 12:20:35 pm
 
This clarifies the issue, Irv, and reminds me of some debates I have had
with Peter Elbow.  My guess is that most writing teachers would agree with
me that expressivism presents too narrow and too romantic a goal for a
college writing course, though it represents ONE important part of what we
must do.  --Ed
 
>  > On Mon, 19 Jun 1995, Edward White wrote: >
> > Expressivism: the view that individual growth and self-expression, rather
> > than being PART of the goals of college writing instruction, are the ONLY
> > moral goal.  --Ed White (in reply to Irv)
>
> My point exactly, Ed.  In terms of that definition, how many writing
> teachers do you think would pledge adherence to an expressivist pedagogy?
> Irv
>
>
> -----------------
> Irvin Peckham
> University of Nebraska at Omaha
> peckham@unomaha.edu
>
=========================================================================
Date:         Wed, 21 Jun 1995 13:05:36 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@OSUVM1.BITNET>
Organization: Oklahoma State University
Subject:      adjuncts
 
Mary Ballenger has asked about working with adjunct faculty in her new job this
 fall.  So far, no one has replied on the list.  I don't know whether to conclu
de that no one has replied, or that you are all replying privately.  I want to
discuss this on the list, because it is an important subject and can only becom
e more important as budgets get cut.
I have worked with full-time faculty, adjuncts, and teaching assistants over th
e past 23 years.  When I began my present position at Oklahoma State, we had al
most 80 ta's (there's that apostrophe question again).  Last fall, with a small
er freshman class and fewer graduate students, we opened with about 1/3 of our
composition sections taught by adjuncts.  This fall we will increase that numbe
r.  I'm not sure how much all of this has taught me, and I would like to hear f
rom others in similar situations, but for what it's worth, here goes:
 
1. Adjuncts don't like to be treated like graduate students.  I ask them to att
end weekly staff meetings and tell them that I hope they will contribute their
knowledge and experience to the development of young teachers.
2. Adjuncts are generally underpaid and exploited.  I try to create continuity
when I can.  I argue to pay them more (so far unsuccessfully).  When possible,
I ask that they be appointed for the year at 75% so they receive minimal benefi
(medical, retirement).
3. I ask their advice about course design and texts, and I try to assign them t
o more advanced courses when possible.
4. When possible, I suggest to the department head that selected adjuncts be
given the opportunity to teach advanced composition or other advanced courses
that are not under my direct supervision.
5. I try to give them as much latitude as possible and still preserve a program
6. I try to avoid presenting myself as a "supervisor."  I much prefer being a
teacher.
 
Richard Batteiger
Director of Composition
Oklahoma STate University
Stillwater, OK 74078
batteig@vm1.ucc.okstate.edu
=========================================================================
Date:         Wed, 21 Jun 1995 12:08:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      adjuncts
In-Reply-To:  note of 06/21/95 11:23
 
At the risk of a little self-promotion, let me recommend my chapter on
"Evaluating Adjunct Faculty" in Chris Hult's NCTE book on Evaluating Teachers
of Writing (1994). The chapter is ostensibly about evaluation but has some
interesting subtexts. It offers two heuristic procedures, one a series of
questions that will enable to you assemble a profile of your department's use
of adjunct faculty, and the other a rather chilling tour through evaluation
options: purpose, focus, models, agents, and methods. The chapter concludes
with an example of how the choice of evaluation options should be responsive
to the profile of the use of adjunct faculty.While the focus is on evaluation,
the first heuristic is useful for raising a whole bunch of issues about
working with adjunct faculty. I just now skimmed over it to see if I missed
anything. Phew! What a cold piece of writing.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 21 Jun 1995 14:59:19 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <950620.142414.CDT.STRATMAN@UMRVMB>; from "Greg Stratman" at Jun
              20, 95 2:24 pm
 
Ed's and others' stories about the cruelty of grading reminded me of a
different kind of grading story I lived as an undergraduate in the
late 70s.  Our composition class focused on discussion of issues, and
apparently I was one of few people who read the newpaper regularly.
I was able to contribute many current event details to what, I
realize now, were limp class discussions.
 
As a freshman, I was (and may still be) oblivious to "details."
In short, I have to confess that I missed many of the classes
(I'm not sure why I missed so many), including
one during which I ran into the TA at a foreign film matinee.  She was
as concerned at my seeing her as I was at my being seen by her.
Still, we chatted about whatever foreign film we were standing in
line to see.  Eventually, I think I wrote 4 of the 10 required papers
the last week of school, paying attention to the Harbrace Handbook
rules as well as ideas and style.  The TA and I had an exit chat about
my work, and I received an A in the class, glad to be finished with
the requirement.
 
As a TA myself some years later, I was mentored in a program that let
me help all the students, including what I'll call the already
competent writers (which, honestly, folks was all I could have
been; I've reread some of my freshman stuff, and it seems pretty bad).
 
I realize that I'm not marked by my composition experience as some of
the students others worry about may well have been.  That's not my
point.  What is interesing to me is that I run into that TA, a PhD for
nearly 15 years now, in print and at conferences.  We "met" each
other 6 or 7 years ago, introduced by a mutual friend.  I like the
woman a lot, and her work indicates that she's learned as much, maybe,
as Ed and the others. This story, Ed and friends' stories, and
reflection on them also show how the field has changed for the better
I'd say.
 
I'm pretty sure, by the way, that my former TA doesn't realize I was in
what must have been one of her first classes--at that school only senior TAs
were allowed comp courses.  She's not on the list, and I don't plan to
tell her or anyone else that her class taught me little: I'm sure I'm
too guilty of that sin myself, and I think she was probably doing the
best she could at the time.
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Wed, 21 Jun 1995 17:24:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Feedback to TAs
 
On my campus, Dennis, the "Give 'em hell" approach becomes the "what the
hell" approach, and we regularly distribute 70% A's and B's in our comp
courses.  However nice we want to be, this ain't right.  The freshmen at
Texas Tech are receiving much higher grades than they deserve because their
teachers (almost all teaching assistants from literature and creative
writing studies) don't like the hassle of justifying bad grades.  So we are
looked upon by the rest of the campus as cream puff instruction.
 
I'm not so worried about unwarrented harshness.  I'm much more worried
about "who gives a damn" among my instructors.  This is my major problem as
a writing program administrator.  Don't tell me workshops is an answer,
because I've workshopped these guys to death, and they love me for it.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
 
>No matter how much I try to discourage beginning TAs from administering
>cruel and unusual punishment to their students, especially on that first
>college writing assignment, a few of them insist that to be cruel is to be
>kind, and give an overabundance of Ds and Fs, no doubt because that's how
>they were treated by their parents or their English teachers. Then they
>wonder why they seem to have no rapport with their students.
>
>And there is an underlying strain of TA wisdom that supports the give 'em
>hell Harry approach too, despite all my effort to humanize the assessment
>process. I much prefer dealing  with the few TAs on the other side who
>grade "too high," whatever that means (usually 20 As out of a class of 22),
>and I spend a lot of time worrying aloud about grading papers altogether,
>especially since success in out-of-school writing tends to be pass/fail (or
>accept, revise and resubmit, reject).
>
>Dennis
>--
>
>Dennis Baron                                           debaron@uiuc.edu
>
>Department of English                         office: 217-333-2392
>University of Illinois                                fax: 217-333-4321
>608 South Wright Street                       home: 217-384-1683
>Urbana, Illinois 61801
=========================================================================
Date:         Wed, 21 Jun 1995 15:32:33 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Feedback to TAs
In-Reply-To:  note of 06/21/95 12:58
 
Most of us who survived in higher education long enough to get a fud were
probably pretty confident (academically, anyway) as first year students. Oh
hell. I'll speak for myself. I had a good solid upper middle class upbringing,
and I was a good student all thru school. I got lots of praise and support,
and I was really glad I wasn't one of the "dumb" kids. Eventually, the school
system clumped all of us "smart" kids together in accelerated classes and the
like, and showered us with praise and recognition (expressed and implied).
Everything we touched turned to gold. Most of us 1) just assumed we would go
to college and 2) went off to college with a lot of academic self-confidence,
some of which was probably justified. Thus, when I ran into the first teacher
who didn't think I was wonderful, my feelings were hurt, but I could comfort
myself by drawing on the enormous balance of self-confidence I had accumulated
over the years. In fact, I found the teacher's judgment of my work (even after
I had accepted it as valid) to be a challenge to prove I was as good as I
thought I was. In a way, perhaps subconsciously, I was conforted that someone
was finally looking at my work itself rather than at me-and-my-work as as
socio-economic bundle. There are still students out there who resemble the
student I was. My son and daughter have most of the same characteristics
(guess why?). But most of the students I see are not at all like me. Many lack
both social and academic self-confidence. They are insecure personally and,
often, economically. They don't think well of themselves, and maybe nobody
else thinks well of them either as far as they know. Often their excursion
into higher education is tentative and uncertain. They are very fragile. Very
fragile. And it really ticks me off when someone like me goes on a power trip
responding to the writing of students like this. We have no idea of what kind
of damage we are doing because we don't know our students. We think they're
like us. John Housman could be a real *ick (provide your own consonant or
cluster) on Paper Chase because he was teaching us after we had been selected
out by the law school admissions process--one of the finer filters available.
But as a model for teaching the students--especially first-year students--whom
we find in our classrooms today? Nope. The Housmaninan approach does not
challenge these students. It utterly defeats them, confirms the judgments they
have made on themselves. One thing that should be a critical element of TA
training is a crash course in student development.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 21 Jun 1995 17:31:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <199506211528.AA22907@wiley.csusb.edu>
 
On Wed, 21 Jun 1995, Edward White wrote:
 
> with Peter Elbow.  My guess is that most writing teachers would agree with
> me that expressivism presents too narrow and too romantic a goal for a
> college writing course, though it represents ONE important part of what we
> must do.  --Ed
>
Expressivism as it was defined by berlin & definitions derived from that.
I still ask, would any "expressivist" call herself an "expressivist" as it
has been generally defined?  Ed's defn. comes close, I take it, to the
common concept.
Irv
 
 
> >
> > -----------------
> > Irvin Peckham
> > University of Nebraska at Omaha
> > peckham@unomaha.edu
> >
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 21 Jun 1995 17:39:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Quotes for comp. theory
 
Ed says,
 
>This clarifies the issue, Irv, and reminds me of some debates I have had
>with Peter Elbow.  My guess is that most writing teachers would agree with
>me that expressivism presents too narrow and too romantic a goal for a
>college writing course, though it represents ONE important part of what we
>must do.  --Ed
 
Sure, but that's the point.  There are lots of things we "must do."  If
they are all included in a big mixed bag of things to do, then all of us
continue to go through a kind of messy sludge of ideas, all coming back to
a Peter Elbow "good guy" feel to what we are trying to do.  People like
Faigley, Fulkerson, and Berlin have attempted to break down this messy
sludge into emphases, into a taxonomy of classroom attitudes, and from my
experience these are good explanatory categories.  It's very easy to say
that it's all one in the same, but that doesn't help the classroom teacher
try to understand her classroom tasks.
 
Fred Kemp
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Wed, 21 Jun 1995 15:53:53 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Feedback to TAs
In-Reply-To:  note of 06/21/95 15:23
 
There has to be a middle ground between "give 'em hell" and "what the hell."
No one benefits if instructors refuse to come to grips with real problems in
student writing or to communicate to students some sense of how well they
write. As we go about helping to build the confidence of the students I
described in my last entry, we need to be sure that it isn't false confidence.
What TAs (or let's say all writing instructors and most of us, given an
earlier thread) need to do is to learn how 1) to be patient with and 2) to be
nice to their students. With an instructional staff of about 130, probably 75%
or more of the complaints I got were about real or perceived meanspiritedness
on the part of instructors. The students were not so much upset about the low
grades on their papers as they were about the viciousness of the comments
(e.g. THIS IS CRAP scrawled in big red letters across a paragraph--that sort
of thing). Generally the most successful and best liked TAs had pretty normal
grade distributions, but in their grading they were very good at separating
the sinner from the sin, at criticizing the work but supporting the worker.
Wish I could bottle whatever it is.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 21 Jun 1995 16:29:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: intro to grad studies
In-Reply-To:  <Pine.3.89.9506201232.A20017-0100000@ecom1.ecn.bgu.edu>
 
Deborah--I think that the answer has to be contextual.  Here at WSU,
given the fairly small size of our comp. student cohort and the fact that
the lit faculty (especially the new ones) are very interested in such
issues as cultural rhetoric, I think the answer is to devise one course
that does both lit. and comp.  I have appreciated all the good advice and
syllabi I have received from my original post;  they have helped show the
new faculty member who will be teaching the course in the fall what some
of the possibilities are.  Sue MCLeod
 
On Tue, 20 Jun 1995, Deborah Holdstein wrote:
 
> On Sun, 18 Jun 1995, Karin Evans wrote:
>
> > >
> > > I am interested in finding out from folks who have grad programs in
> > > composition how they handle the traditional "intro to grad studies" class
> > > in their graduate curriculum.  We have an MA in composition in which, for
> > > local reasons, students were exempt from such a course.  Now that our
> > > focus is much more research-based, we are thinking about requiring it of
> > > our students;  the problem has been convincing the lit. faculty who teach
> > > it to include comp & rhet in the class (right now it does not even
> > > include ERIC as a resource).  I'd appreciate hearing from programs where
> > > an intro to grad studies includes grad students in both lit and comp if
> > > there are such courses in the woods.  Otherwise, we may just devise our
> > > own (as our American Studies Program has done).
> > >
> > > Sue McLeod, Associate Dean
> > > College of Liberal Arts
> > > Washington State University
> > > Pullman, WA 99164-2530
> > >
> >
> > My advice is devise your own, without a doubt.  I've been at two
> > different places (as a student, not a professor) where lit and comp
> > students took the same intro course, and it did not work in either
> > place.  The needs are just too different.
> >
> > Karin Evans
> > Purdue University
> >
> I find Karin's reply troubling, if perhaps accurate.  Any other views on
> this?  It seems to me that there is almost an institutional imperative
> for us to try to join the "two areas"  ("two cultures?"  I think not...)
> in one course.  Is there a way?
>
> Susan?  Your thoughts?
>
> Deborah H. Holdstein
> Governors State University
> University Park, Illinois 60466
> gas54r0@uxa.ecn.bgu.edu
>
=========================================================================
Date:         Wed, 21 Jun 1995 19:08:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Feedback to TAs
 
Kim says, innocently,
 
>In short, I have to confess that I missed many of the classes
>(I'm not sure why I missed so many),
 
I know why you missed so many.  They're the worst, most boring classes on
campus.  Taught by adjuncts or otherwise.  Freshman composition classes are
the American college campus equivilent of the Bataan Death March.
 
Tell me otherwise, Schwalm.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Wed, 21 Jun 1995 18:00:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: Feedback to TAs
X-To:         debaron@UIUC.EDU
 
In-Reply-To: Re: Feedback to TAs, From: debaron@UIUC.EDU
 
Our grading system in first-year composition only allows for A, B, C, or No
Credit (NC).  This obviates the D and F syndrome.  In our developmental
courses, students present portfolios of their work which the instructors
(TAs, Part-time and occasionally full-time [ok, that's just me] faculty)
grade together, after a mid-quarter practice session.  This prevents the
tendency for young (professionally) instructors to grade overly harshly.
 Our TAs start out in this developmental setting, developmental for them
as well as the students, so that when they move into teaching 101, they have
a sense of an appropriate range of performance and response.  They also take
my seminar in writing theory, so they have some theoretical background to
work from; they have a quarter tutoring in the writing center and observing a
composition class with an experienced instructor as mentor.  All this takes
work and time, but the payoff is high.
=========================================================================
Date:         Wed, 21 Jun 1995 19:01:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: Quotes for comp. theory
X-To:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
 
In-Reply-To: Re: Quotes for comp. theory, From: Bob Schwegler <RSCH
 
>Ok Bob
>Suppose we drop "Expressive" as a descriptive term for the kind of
>process course you alluded to.  I think most of us would acknowledge that
>there is a particular mix of aims and strategies that characterize such
>a course or approach to teaching and that this mix makes it different from
>a lot of other courses that also draw heavily on process strategies.  What
>do we call this approach or kind of course?
>Bob Schwegler
>English/College Writing Program
>University of Rhode Island
>RSCHWEG@URIACC.URI.EDU
 
Bob Schwegler makes an important distinction.  In my view, many have wrongly
conflated a process approach with an expressivist, voice-privileging  goal
for writing instruction.  I can think of no kind of writing that doesn't have
some process.  The risk with a narrowly construed process approach seems to
be that too much attention is given to some universal concept of process, and
not enough to rhetorical/contextual/social/political concerns.  Does this
make sense to folks?
 
Alice Roy
Cal State LA
aroy@calstatela.edu
=========================================================================
Date:         Wed, 21 Jun 1995 21:15:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: teaching text help
X-To:         alice roy 02-11-93 <aroy@calstatela.edu>
In-Reply-To:  <199506210241.TAA09338@pluto.calstatela.edu>
 
Thanks, Alice.
        If I'm the only one needing these references, feel free to email
me directly.  When I signed up for this job, I thought what was being
offered was a job as director of the Beer Tutoring Ctr., which seemed a
fundamental Milwuakee responsibility.  As everyone will discover when
they come to cccc here next March.
 
On 20 Jun 1995, alice roy 02-11-93 wrote:
 
> In-Reply-To: teaching text help, From: Charles I Schuster
>
> Charles asks for useful references re peer tutoring.  John Trimbur's
> "Collaborative Learning and Teaching Writing" in McClelland and Donovan,
> Perspectives on Research and Scholarship in composition (MLA, 1985) is a good
> historical entrance.  I have several other references from the 80s--let me
> know if you'd like them.  A student in my seminar on writing theory recently
> focused on collab. learning/peer tutoring for her research project--I'll see
> if I can find it.
>
> Alice Roy
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Wed, 21 Jun 1995 22:24:50 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HICKEY@URVAX.URICH.EDU
Subject:      Re: More media outrages
 
YIKES!!! We're still on the subject of ARTIC BEER.  "Arctic" isn't
always used as a proper noun, btw.  The "arctic fox," for example,
is a species of fox and "arctic" is not captalized.  Same for the
"arctic ox," poem by Marianne Moore.  So why can't there be a beer
called "ARTIC BEER"?  I don't see the big deal.  I'd buy it before
I'd buy a LITE.
 
Dona Hickey
=========================================================================
Date:         Wed, 21 Jun 1995 21:55:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Amy Devitt <DEVITT@UKANVAX.BITNET>
Subject:      Student complaints
 
How much do you involve the teacher being complained about when a
student comes to you with a complaint?  For some kinds of
complaints (official grade appeals), we have formal procedures.
What about the less formal (and generally less substantial)
complaints that students commonly make?  In particular, do you
inform the teacher that a complaint has come in, even if you
deem the complaint trivial or unfounded?  Do you consult with the
teacher on each complaint, in order to "allow" the teacher to tell
her/his side of it?  Different teachers have told me they prefer
different procedures--some insulted if I question their teaching
by raising the complaint with them, some angry if I hear a complaint
and then don't tell them about it.
 
How do you handle it?  I welcome advice and comment.
 
Amy Devitt
Director of Freshman-Sophomore English
University of Kansas
devitt@kuhub.cc.ukans.edu
=========================================================================
Date:         Wed, 21 Jun 1995 22:09:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <v02110102ac0e01de62f8@[129.118.9.23]>
 
Fred--we went to a portfolio "exit" system here where a student's
portfolio was rated as passing or not by another teacher.  We based it
loosely on the Stony Brook system.  One outcome was that teachers (almost
all TA's) got into intense discussions about what "acceptable" writing
was, and through a series of norming sessions got some reasonable
agreement on this issue.  We don't see a grade distribution as high as it
was before, since they are sharing student papers (and their comments)
with one another.  Not a perfect solution, but a collegial one.  Sue McLeod
 
On Wed, 21 Jun 1995, Fred Kemp wrote:
 
> On my campus, Dennis, the "Give 'em hell" approach becomes the "what the
> hell" approach, and we regularly distribute 70% A's and B's in our comp
> courses.  However nice we want to be, this ain't right.  The freshmen at
> Texas Tech are receiving much higher grades than they deserve because their
> teachers (almost all teaching assistants from literature and creative
> writing studies) don't like the hassle of justifying bad grades.  So we are
> looked upon by the rest of the campus as cream puff instruction.
>
> I'm not so worried about unwarrented harshness.  I'm much more worried
> about "who gives a damn" among my instructors.  This is my major problem as
> a writing program administrator.  Don't tell me workshops is an answer,
> because I've workshopped these guys to death, and they love me for it.
>
> Fred Kemp
> Texas Tech
> ykfok@ttacs.ttu.edu
>
> >No matter how much I try to discourage beginning TAs from administering
> >cruel and unusual punishment to their students, especially on that first
> >college writing assignment, a few of them insist that to be cruel is to be
> >kind, and give an overabundance of Ds and Fs, no doubt because that's how
> >they were treated by their parents or their English teachers. Then they
> >wonder why they seem to have no rapport with their students.
> >
> >And there is an underlying strain of TA wisdom that supports the give 'em
> >hell Harry approach too, despite all my effort to humanize the assessment
> >process. I much prefer dealing  with the few TAs on the other side who
> >grade "too high," whatever that means (usually 20 As out of a class of 22),
> >and I spend a lot of time worrying aloud about grading papers altogether,
> >especially since success in out-of-school writing tends to be pass/fail (or
> >accept, revise and resubmit, reject).
> >
> >Dennis
> >--
> >
> >Dennis Baron                                           debaron@uiuc.edu
> >
> >Department of English                         office: 217-333-2392
> >University of Illinois                                fax: 217-333-4321
> >608 South Wright Street                       home: 217-384-1683
> >Urbana, Illinois 61801
>
=========================================================================
Date:         Wed, 21 Jun 1995 22:12:02 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Student complaints
In-Reply-To:  note of 06/21/95 19:55
 
I listened to the complaint. Then I asked the student what he or she wanted me
to do. Some students did not want me to do anything unless I could ensure that
the instructor would not know who complained; they were afraid of reprisals.
Generally, I respected their wishes but kept a note on the complaint (not in
the instructor's file, however). When the student was not so reticent, I
usually informed the instructor that I had a complaint. If I deemed it trivial
or unfounded, I said so. If I felt the complaint was serious and had real
substance, then I asked the instructor to come see me. I was often flummoxed
when a student who wanted to remain anonymous brought in a serious complaint
that i could not follow up on without compromising the student.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 21 Jun 1995 22:22:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Student complaints
In-Reply-To:  <Pine.3.89.9506212113.D539686189-0100000@KUHUB.CC.UKANS.EDU>
 
Amy--Susan Wyche Smith, the Director of Composition at WSU (who is
stepping down and will be on sabbatical next semester, but can still be
reached through WSU), came up with a wonderful complaint form
which the student had to fill out before she would talk to them.  This
cut out a lot of the trivial complaints from students who thought better
of it when they saw more work was involved than just blowing off steam.
It also helped to document exactly what the complaint was about.  The
possible responses were then a conference with the student (if the
complaint seemed justified) and another conference with the teacher,
or--if it seemed not to be justified, a response in writing.  It helped,
I think, and was much more efficient than the previous open-door policy
of yours truly.  Sue McLeod
 
On Wed, 21 Jun 1995, Amy Devitt wrote:
 
> How much do you involve the teacher being complained about when a
> student comes to you with a complaint?  For some kinds of
> complaints (official grade appeals), we have formal procedures.
> What about the less formal (and generally less substantial)
> complaints that students commonly make?  In particular, do you
> inform the teacher that a complaint has come in, even if you
> deem the complaint trivial or unfounded?  Do you consult with the
> teacher on each complaint, in order to "allow" the teacher to tell
> her/his side of it?  Different teachers have told me they prefer
> different procedures--some insulted if I question their teaching
> by raising the complaint with them, some angry if I hear a complaint
> and then don't tell them about it.
>
> How do you handle it?  I welcome advice and comment.
>
> Amy Devitt
> Director of Freshman-Sophomore English
> University of Kansas
> devitt@kuhub.cc.ukans.edu
>
=========================================================================
Date:         Wed, 21 Jun 1995 22:31:39 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Student complaints
In-Reply-To:  note of 06/21/95 22:22
 
One of the most interesting phenomena I encountered in fielding student
complaints was flat out lying. Different perspectives or understanding of the
same event were common, easy to recognize, and usually easy to deal with
(misunderstood irony was a common example). But I had both instructors and
students lie to me on occasion. I had one instructor who was a pathelogical
liar, and it took me a couple of years to figure it out. Of late I have had
student complaints about an instructor, and it was clear that the student was
being coached by another instructor.
 
Incidentally, I tried not to make it too hard for students to make an initial
complaint. Often, all they really needed to do was to vent some frustration.
That was the end of it.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 22 Jun 1995 08:56:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Quotes for comp. theory
 
Fred, I have a suspicion that Ed isn't a grab bag, catch-as-catch can sort of
fellow.
=========================================================================
Date:         Thu, 22 Jun 1995 09:18:04 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Quotes for comp. theory
 
The process approach, in itself, conflates stage with process. "The unfolding
of the process is up to you, but here are its stages:
PreWriting>Writing>ReWriting." I've always felt students frame their writing
in regards to attitudinal urgings outside of the teacher's control -- "I'll
put this sentence here because it feels right, not because it belongs in a
tidy paragraph of five other sentences."  I know that's a rubric that might
work well with expressive writing, but not with academic writing.
=========================================================================
Date:         Thu, 22 Jun 1995 09:11:31 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Feedback to TAs
 
I won't wait for David on this one, Fred. Firstyear comp is not the death
march from bataan or aida. Well, sure, sometimes it is, but sometimes
Chaucer is too (I cut as many Chaucer classes as Kim cut comp ones, only I
wound up with a C and became a medievalist despite the bad teaching that
drove me out of class). Every campus has faculty known for their bad
teaching.
 
Comp faculty can be as deadly as my old Chaucer prof, but they can be as
exciting and energizing as the folks who taught me Old English and history
of the English language (ok, I never did take a comp course in college--I
may play a doctor on TV, but I'm really an actor).  Comp instructors here
regularly win the all-campus teaching award, and they deserve it.  And
there are always a few I'd advise to enter some other profession, but there
are enough good ones to counterbalance the evils done in our name.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 22 Jun 1995 10:40:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joel Nydahl <NK_NYDAHL@APOLLO.COMMNET.EDU>
Subject:      Re: Student complaints
 
Amy:  I believe that all student complaints ought to be reported to the
teacher in question.  If I were that teacher, I would want to know what's
going on.  There may be a real problem that I (as the teacher) will want
to address.  Even if I am "innocent," I would want to be aware of any
situation that might end up as a formality on a dean's desk.  No need for
anyone to be insulted if the problem is reported as information and not
accusation.  I've recently avoided complications by now allowing sores
to fester unattended (make that "not" instead of "now").  Openness is
the best policy.
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT
=========================================================================
Date:         Thu, 22 Jun 1995 07:46:28 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      my mail
In-Reply-To:  note of 06/21/95 08:11
 
Anyone else having the same problem Allene Cooper is having--i.e. getting wpa
messages ostensibly from the person who sent them rather than from the list? I
had that problem briefly, but it went away. A lesson in fingerpointing, by the
way. When I queried network services about changes in the length of WPA-L
header material I was getting, I received a message that I had set MY header
command to full and could set it to short in such and such a way. My fault.
When I pursued this, I got a message saying that, well, uh, network services
had updated the listserv software and the update had returned the header
setting to the default position, i.e. full. First of a short series on network
power relations.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 22 Jun 1995 09:50:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Student complaints
In-Reply-To:  <WPA-L%95062122314029@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Jun 21, 95 10:31:39 pm
 
I spent about nine months as writing program ombudsperson here and found two
things that might be of interest to this discussion:
 
1.  Students work a lot harder to work around the rules than they do in class
(for instance, they'll go with a "the teacher hated me" approch to the
complaint process for a lot longer than they would have devoted to coming to
class and doing the work).  I saw, time after time, students who would call my
office three or four times a week, petition deans, get statements from other
students in the class...who, it turns out, hadn't done well in class because
they hadn't gone to class.  I took the position intending to be an advocate for
the students and ended up having my eyes openend.  (That said, there were a
couple of TA's who serially committed the same offenses time after time and I
couldn't really do more than reccomend to the director of writing that he check
it out...)
 
2.  I always had, for my and the program's protection, students put everything
in writing.  Not only did it sort out those who were serious about their
complaint from those who were trying to find a sympathetic person who might
change their grade, it forced the students to rationally approach the process
of the complaint.  I would have them write a letter stating in explicit terms
what the grivence was and what they would like accomplished.  This would
literally cut down by 50% at least the number of complaints that went beyond
the initial meeting.  I had an open door policy in a sense, but I would always
tell students up front that nothing was going to happen until they wrote me a
letter.  This seemed to keep the process human (although I must admit, the last
two ombuds both ended their tenure in the hospital...coincedence?  You decide).
 
Kelly Fisher Lowe
Illinois State University
Voice: 309.438.2080
Internet: kflowe@rs6000.cmp.ilstu.edu
=========================================================================
Date:         Thu, 22 Jun 1995 07:56:35 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      gendered language
 
The second in a short series on network power relations. The person in charge
of the World Wide Web home page for the Maricopa Community Colleges has been
designated "Webmaster." My spouse is objecting to this term, arguing that it
is not gender neutral, and she is on a campaign about the male dominance of
network services. The guys are all atwitter, claiming that the term is gender
neutral. As you can probably tell, I agree with Karen, but I am quite
surprised at the number of people who disagree with something that seems so
obviously true to me. What do you think, WPA-ers?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 22 Jun 1995 09:02:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Feedback to TAs
 
Fred, Unfortunately, I think you're right about the dreary enterprise
freshman comp so often turns into.  As an alternative, next year we're
developing a totally virtual 101--no classroom instruction at all--
everything done online from wherever.  I know others have tried similar
models through distance education efforts, but we think that both on and
off-campus students can benefit from getting together online to talk,
through writing, about their writing.  We'll use a portfolio approach;
once a satisfactory portfolio is submitted by a student, that student is
done with freshman comp.  If it takes two weeks, fine.  If it takes ttwo
years, that's OK, too.  In any event, we're excited about the possibilities.
Christine Hult
=========================================================================
Date:         Thu, 22 Jun 1995 09:06:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Student complaints
 
Amy, One of the most useful things we've devised here, and I know others
use it as well, is a formal complaint form.  It's quite a detailed
form that asks a student to write out, in a logically supported way, their
complaint.  We find that many, when confronted with that task, just walk
away.  It's much more difficult to put your thoughts into a coherent
written complaint than it is to just come in and "bitch."  Christine Hult
=========================================================================
Date:         Thu, 22 Jun 1995 10:09:27 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <199506221410.AA23793@ux1.cso.uiuc.edu>; from "debaron@UIUC.EDU"
              at Jun 22, 95 9:11 am
 
Dennis, et al.,
I mentioned my comp class story because it seems to be different from
the others we were hearing and because I know the TA/now PhD I had has
changed drastically, moving, I bet, from a lit degree to a particular
area in rhet & comp.  She's also worked on a pretty good textbook.  I
meant neither to whine about the class (bottom line then for me was I
got an A) nor to brag (hey, I got an A).
 
Since I'm confessing, though, I'll mention that I was afraid to cut
a particular lit class my junior year, and hated it much more that the comp
class where, when I went, at least the students talked about relevant
events. I can't give details about the Vict lit class over email,
although that prof isn't on the list either. But, by golly, he/she also
made a transformation--a real one--becoming, from what I hear, a
good writing teacher (just kept the monotone, apparently, and does
little lecturing so the students don't fall asleep anymore). Anyway
despite my attendance, I got B- in that class.  I see this person at
conferences, too, but we've never been re-introduced and only ride an
occasional elevator without my saying "hey."
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Thu, 22 Jun 1995 08:10:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Charles's request
 
In addition to John Trimbur's chapter in McClelland and Donovan, along with
Mark's list, here are a few more oldies but goodies:  Thom Hawkins, _Group
Inquiry Techniques for Teaching Writing_ (NCTE/ERIC 1976); Karen Brandow, Jim
McDonnell, and Vocations for Social Change, _No Bosses Here! a manual on
working collectively and cooperatively_, Alyson Publ and Vocations for Social
Change, Boston, 1981; and Clark Bouton and Russell Garth, eds., _Learning in
Groups_, New Directions for Teaching and Learning, Jossey-Bass, San
Francisco, 1983.
 
Alice Roy
=========================================================================
Date:         Thu, 22 Jun 1995 08:12:37 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Feedback to TAs
In-Reply-To:  note of 06/22/95 08:02
 
I don't know if an on-line course is a cure for the dreariness of many live
courses (and first year comp has no corner on the dreariness market). The
students on-line can bore themselves to death. But the experiment is a nifty
one, especially the competency-based completion schedule. Experience elsewhere
with such courses has been mixed. There tends to be a low completion rate;
it's a good approach for students who don't really need the course; it's not a
good approach for students who do or for students who are not self-motivated.
Chris, keep us posted on how it goes. Also, can you describe the course a bit?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 22 Jun 1995 10:21:40 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
Subject:      Re: gendered language
In-Reply-To:  <WPA-L%95062207563683@ASUVM.INRE.ASU.EDU>
 
Objecting to "webmaster" seems to me another example of a nit-picking
mentality.  This is the stuff that gives academia a bad name in the real
world.  Seems like we have more important things to do.  This item makes the
"artic" beer discussion seem deep and meaningful.
 
Greg Stratman
=========================================================================
Date:         Thu, 22 Jun 1995 11:11:26 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: gendered language
 
I think webmaster is gendered, and I'm not surprised people object to it.
Guys is gendered too, and although you guys is spreading as a second person
marked plural, some people do object to it on that basis. I don't think
these objections are frivolous, but again I'm not surprised that some
people who are not affected by the terms think the objections are
misplaced.
 
It's interesting too that although web suggests spiders, which may suggest
(+female) to some, webmaster is a masculine term. Guys (+male) do control
the internet, and as we all know, guys whine a lot.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 22 Jun 1995 11:43:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: gendered language
In-Reply-To:  <199506221610.AA14640@ux1.cso.uiuc.edu>
 
One list that I read from the UK called F-Email had some discussions
earlier this year about the term WebMistress and its apparent application
to some mail list or net administrators.
Gail
 
*************************************************************************
Gail Stygall <stygall@u.washington.edu>         (206) 685-2384
English, Box 354330, University of Washington, Seattle WA 98195-4330
=========================================================================
Date:         Thu, 22 Jun 1995 14:49:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: gendered language
 
Yet the "master of the web" is female, for she eats her mate after an
afternoon's delight.  And I'm reminded of Janet Emig's book "The Web of
Meaning", which I hope doesn't have any gendered undertones.
=========================================================================
Date:         Thu, 22 Jun 1995 15:03:08 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: gendered language
 
Your comment on network power relations, David, in itself deserves some
scrutiny. Although electronic spaces are posited to be democratic venues not
burdened by rhetorical struggles common to other discourse communities, they
nonetheless seem to have their own particular dillemas.
Virtual rapes have been reported in MUD's (multiple user domains), flaming
and outright insults are common, and voices can still be marginalized even in
digital domains.
=========================================================================
Date:         Thu, 22 Jun 1995 14:42:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Alice M Gillam <agillam@CSD.UWM.EDU>
Subject:      Re: Student complaints
In-Reply-To:  <Pine.OSF.3.91.950621221759.9508C-100000@unicorn.it.wsu.edu>
 
On Wed, 21 Jun 1995, Susan McLeod wrote:
 
> Amy--Susan Wyche Smith, the Director of Composition at WSU (who is
> stepping down and will be on sabbatical next semester, but can still be
> reached through WSU), came up with a wonderful complaint form
> which the student had to fill out before she would talk to them.  This
> cut out a lot of the trivial complaints from students who thought better
> of it when they saw more work was involved than just blowing off steam.
> It also helped to document exactly what the complaint was about.  The
> possible responses were then a conference with the student (if the
> complaint seemed justified) and another conference with the teacher,
> or--if it seemed not to be justified, a response in writing.  It helped,
> I think, and was much more efficient than the previous open-door policy
> of yours truly.  Sue McLeod
>
> Sue - The form you describe above sounds great.  How might I get a copy
of it?  Alice Gillam
 
> >
>
=========================================================================
Date:         Thu, 22 Jun 1995 13:01:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <01HS01PLRT7SIRQ1QQ@cc.usu.edu>
 
Christine--I'm fascinated by the possibilities of this approach.  How
will you manage logistics?  If it takes two years, does the student sign
up for the same class each semester?  Or do you handle it like a
correspondence course?  (Do I sound too much like an administrator?)  Sue
McLeod
 
On Thu, 22 Jun 1995, Christine Hult wrote:
 
> Fred, Unfortunately, I think you're right about the dreary enterprise
> freshman comp so often turns into.  As an alternative, next year we're
> developing a totally virtual 101--no classroom instruction at all--
> everything done online from wherever.  I know others have tried similar
> models through distance education efforts, but we think that both on and
> off-campus students can benefit from getting together online to talk,
> through writing, about their writing.  We'll use a portfolio approach;
> once a satisfactory portfolio is submitted by a student, that student is
> done with freshman comp.  If it takes two weeks, fine.  If it takes ttwo
> years, that's OK, too.  In any event, we're excited about the possibilities.
> Christine Hult
>
=========================================================================
Date:         Fri, 23 Jun 1995 08:53:47 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Student complaints
 
We, too, use a form, but I find it is also necessary, usually better, to
discuss the problem with the student directly. For one thing, they have
never practised writing complaint letters, so the writing turns out to be
not very good, and that doesn't help their case any, if they have a case. I
see my job as protecting the rights of the students and the instructors,
and letter for letter the instructors can outwrite their students, which
really gives them an unfair advantage, so I prefer to talk.
 
Often students just want to blow off steam. Sometimes they don't want their
name revealed, especially if the complaint is made before the student
receives a final grade. I tell them to come back after the semester is over
if they still want to complain. Often, they do. Some seem never to go away.
 
If the student actually wants to go forward with a complaint, I do involve
the instructor right away. But I also try to determine whether the student
has already talked to the instructor about the problem, and if not, I tell
the student to go do that, and come back if there is still no resolution.
 
When a parent calls, I now fall back on FERPA (Federal Right to Privacy
Act) protection, saying I can't discuss the student's record directly with
the parent. In many cases, though, after I get some info from the
instructor, I talk to the parent indirectly: "If a student were to miss 10
out of 45 classes, that student would fail in my class. The D your son
received, which is a passing grade, was in my opinion a gift."
 
Sidebar:  In the most recent example of this, still pending, the son then
called, after dad, who reminded me on several occasions he was MD/PhD Univ.
of Chicago Hospitals, learning of sonny boy's excessive absences,
indirectly, gave it to sonny boy but good.  A few days later the son calls,
now claiming a medical excuse.  Then the mother gets on the phone, tells me
she's surprised her hubby hadn't mentioned that her son had had such a bad
cough during the semester that he'd gone home to Chicago two times for
x-rays.  The diagnosis?  He had a bad cough.  So I says, send me the
documentation, so I can match illness dates to absences.  A few days later
I get a letter from a Highland Park gastroenterologist saying M____ F____
had been under his care all year.  For a bad cough?  Give me a break. How
much you wanna bet this guy's the uncle?
 
If the instructor is clearly in the wrong, I encourage a grade change or
other redress.  In only one case in 10 years have I overridden an
instructor's refusal to change a grade, and that was only after a dozen
students came in, all with the same story of classroom mismanagement,
incoherence, and outright cruelty, and the instructor had departed for a
fellowship in Moscow.  In only one other case has a complaint reached the
level where the department holds a formal hearing.  You guessed it, it was
an athlete whose D in comp made him ineligible to play an income-generating
sport.  It was the fourth time he had taken the course, and the first time
he had passed it.  The grade was upheld, but the testimony from a dozen
students in the class indicated the instructor was such a bastard to all
the students, especially the women in the class, that we quietly let him
go. He'll never work in this town again, at least not in a classroom. That
hearing was the most appalling educational experience I've had in 30 years
on this side of the desk-- and the instructor came out of it gloating that
he had won.
 
Sorry to drone on.  Orientation for new students starts in a few minutes.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Fri, 23 Jun 1995 08:53:51 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Feedback to TAs
 
I think David is right that such open-endedness leads to lots of
incompletes. We couldn't use a structure like that here.  Imagine tracking
5,000 students to see whether they'd finally finished?  Imagine the
complaints, the pleas for extensions, the calls from angry parents to the
dean. Or the provost?
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Fri, 23 Jun 1995 10:31:38 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Quotes for comp. theory
 
"The leaves are falling from the trees."
 
Formalism -- "Class, no problem there, we've all seen falling leaves, but
look how the langugage 'encourages the automatisation of our perceptions'"
(Shklovsky).
 
Expressivism -- "Class, the author is from Nova Scotia and had a particular
tree in mind when writing that line, but what sort of tree do you think of?"
 
Process -- "Class, before talking about 'tree-ness' lets do some prewriting!
You have thirty seconds to write down anything associated with trees."
=========================================================================
Date:         Fri, 23 Jun 1995 10:49:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Quotes for comp. theory
 
"The leaves are falling from the trees."
 
Social Construction -- "Class, yes indeed, the leaves are falling from the
trees.  But one of your classmates, Umlaut, is from the Artic -- Does he
'see' the same tree you do?"
=========================================================================
Date:         Fri, 23 Jun 1995 08:05:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@HENSON.CC.WWU.EDU>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  <Pine.OSF.3.91a.950621074846.20277C-100000@hopper.unh.edu>
 
Thanks Bob for that input on expressivism.  For anyone interested in an
alternative to Berlin, I'd suggest Sherrie Gradin's ROmancing Rhetoric
which opens by asking "Whose categories are these anyway?"
 
As for process (which is not the same as expressivism)... I don't
understand how anyone who teaches can do so without a theory of process.
As teachers don't we have to believe that our efforts will bring about
change in something--attitudes, skill, understanding, knowledge?  As
writing teachers we have to have some kind of theory or understanding how
good thinking, good writing comes about.  The problem occurs, I think,
when our categories for analysis, the terms we devise to explain things to
ourselves and others, get translated simplistically or unrealistically
into practice (as in process = stages).
 
I have always found rhetorical theory more useful as a tool for analyzing
texts rather than producing them.  And in light of the recent discussion
by Schwegler anbd others in WPA and JAC about the differences between
rhetoric and composition, I should note that I too make a distinction
between rhetoric and composition (although I would define the fields
differently than Bob Shwegler). I do see composition and rhetoric as
necessary partners.  I'm drawing from my reading of Faigley here, but I
find it useful to think of composition as the putting
together or linking of ideas in a "composition."  Rhetoric is about examining
the implications of these linkages.  It's not an either/or but a both/and.
Our best writing courses aim to address both responsibilities
 
And yet it seems that (and here is another theory of process
at work) we always travel the road to both/and by stopping at many
either/or rest stops along the way.  Once a new plateau of both/and is
reached, we look for ways to complicate it by dichotomizing it
with/against something else. And so it goes.
 
Donna Qualley
=========================================================================
Date:         Fri, 23 Jun 1995 08:56:49 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Quotes for comp. theory
In-Reply-To:  note of 06/23/95 07:31
 
Excellent, Joe.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 23 Jun 1995 10:29:22 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Feedback to TAs
 
David, I will certainly keep you posted on the virtual 101 as we get it
online.  We received a hefty grant from the state for three colleges in
Utah to collaborate on this project--and we have a little over a year
to get it going.  So, we really don't know just what the course content
will be as yet.  Plan to have the first sections at the three schools go
online by spring quarter of next year.  Meanwhile, we will be designing
the content, producing an accompanying video, getting the networks all
in order, and getting our online materials in place, including a web site
for access to course materials.  Anyway, we're jazzed about the chance to
really plan this out right, and check it out thoroughly as we go.
CH
=========================================================================
Date:         Thu, 23 Jun 1994 12:42:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Mirtz <rmirtz@GARNET.ACNS.FSU.EDU>
Subject:      Student Complaint Form
 
I'd like to see the form as well, although we might also come up with an
interesting list of questions or areas students should address by discussing
it on this list.  A student complaint form would help my office assistant a
great deal--she often has to tell students to "just come back" when she
doesn't know where I am or when I'll be back.  Besides the basic
information (name, course and section, teacher's name, date), I imagine the
student should detail the nature of the complaint, describe the events
leading up to the problem, etc.  Christine or Susan mentioned the form might
have a place for the student to state what she wants done about the
problem--would a first-year student need some prompts on that?  And would a
first-year student trust that a written complaint would still be
confidential?
 
My current system is to see the student as soon as possible, write up a
"report" (I do have a form for writing up a meeting with a student), and
generally say something to the teacher as soon as possible, sometimes
arranging a meeting with the three of us if the accusations seem likely to
disrupt class.  Even after handling dozens of such complaints every
semester, I still don't automatically know how to handle most of them.  And
while I'd like to be able to see each student personally, it's not going to
happen.  I may be more "accessible" for some students with a complaint form.
 
--------------------------
Ruth Mirtz
Florida State University
rmirtz@garnet.acns.fsu.edu
 
--------------------------
Ruth Mirtz
Florida State University
rmirtz@garnet.acns.fsu.edu
=========================================================================
Date:         Fri, 23 Jun 1995 10:38:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Feedback to TAs
 
Susan, We envision some kind of "continuing enrollment" process, much
as we use now for graduate students working on their theses.  Again,
we haven't worked out all the administrative bugs, and we don't think
that many students will want or need several quarters to complete the
work, but we'd like to make that option available to take the pressure off
some of the slower learners.  I remember Dave Schwalm talking about a
"stretch" version of first-year comp at ASU in which students could stretch
the course content out for a couple of terms if they needed the extra
practice.  That's the kind of model we had in mind.  CH
=========================================================================
Date:         Fri, 23 Jun 1995 11:41:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Oh Mighty Master
In-Reply-To:  <01HS11CO11IA9AO1S5@crcvms.unl.edu> from "Automatic digest
              processor" at Jun 23, 95 00:00:21 am
 
I've been at times faintly amused that I am (have?) a
master of arts.  It sounds rather like being a dominitrix.
 
Master is definitely marked for gender.  I am not all THAT
old, but I do remember being taught to address an envelope
to a young man (under 12, I believe) with Master (rather than
Mister), also used by the butler on "Fresh Prince of Bellaire."
One "masters" a trade or a skill--and even that seems still
gender marked to me, though it doesn't have the potential for
hilarity that master of arts does.  "Mastery" is another.
Mastery learning is one thing.  This is starting be one of those
cases where no form of the word is seeming real--my invented
contexts are failing me.  All forms of "master" seem silly or
ludicrous, an experience I haven't had since first beginning
linguistics study.  Maybe more later.
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Fri, 23 Jun 1995 10:46:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: Feedback to TAs
X-To:         Writing Program Administration
              <WPA-L%ASUVM.INRE.ASU.EDU@uga.cc.uga.edu>
In-Reply-To:  <01HS01PLRT7SIRQ1QQ@cc.usu.edu>
 
Christine,
 
  I know you must have this approach all written up as a proposal
someplace.  Would you send it along to me?  The project sounds very
interesting though I don't know if I endorse the removing a human
(in-person) mentor/teacher from the learning situation.  Do students have
a choice?
 
  Please send me what you have.  Thanks in advance.
 
  Cheers,  Chris Burnham
 
On Thu, 22 Jun 1995, Christine Hult wrote:
 
> Fred, Unfortunately, I think you're right about the dreary enterprise
> freshman comp so often turns into.  As an alternative, next year we're
> developing a totally virtual 101--no classroom instruction at all--
> everything done online from wherever.  I know others have tried similar
> models through distance education efforts, but we think that both on and
> off-campus students can benefit from getting together online to talk,
> through writing, about their writing.  We'll use a portfolio approach;
> once a satisfactory portfolio is submitted by a student, that student is
> done with freshman comp.  If it takes two weeks, fine.  If it takes ttwo
> years, that's OK, too.  In any event, we're excited about the possibilities.
> Christine Hult
>
=========================================================================
Date:         Fri, 23 Jun 1995 10:48:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Feedback to TAs
 
Denis, The students would have to re-enroll each quarter, and pay the
fees, so it's unlikely that they will just randomly continue on and on
for the heck of it. We would like to give those few who need extra time
a chance, not encourage the lazy and the unmotivated to slack off.
CH
=========================================================================
Date:         Fri, 23 Jun 1995 12:11:46 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Feedback to TAs
 
OK, that makes more sense.
 
>Denis, The students would have to re-enroll each quarter, and pay the
>fees, so it's unlikely that they will just randomly continue on and on
>for the heck of it. We would like to give those few who need extra time
>a chance, not encourage the lazy and the unmotivated to slack off.
>CH
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Fri, 23 Jun 1995 10:50:51 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Feedback to TAs
In-Reply-To:  note of 06/23/95 09:28
 
The potential for such a course is enormous--sort of like a old-style
correspondence course with the nature of the "correspondence" changed
dramatically by the use of new communication technology. In many ways, the
logistics of tracking students thru different time frames should not be much
more difficult than they were with the correspondence courses. Students pay
for the course once and get the credit when they finish the work. The hard
part is calculating faculty workload, but that can be handled by pooling the
responsibility (almost like an HMO). Keep us posted. We did out first internet
course in the spring semester (political science) taught by a guy from Univ.
of Guelph (a campus that does most stuff by distance). The danger we got into
was more financial than academic. What do we charge out of state students? Who
is an out of state student for a network course? Can students at other
universities enroll? Can other universities join us in?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 23 Jun 1995 16:36:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Quotes for comp. theory
 
"The leaves are falling from the trees."
 
PoMo: "Class, because there are overlapping and competing discourses that can
be used to describe 'tree-ness,' and because such discourses have momentary
and multiple meanings; tree-ness is therefore, in a word, indefinable.
=========================================================================
Date:         Fri, 23 Jun 1995 17:32:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Stine <STINE@LU.LINCOLN.EDU>
Subject:      Re: Feedback to TAs
 
Christine,
        I guess it's a problem with any distance learning course, but do
you have any worry that the person doing the writing for your Internet course
might not be the student actually enrolled?
        We've been considering a similar course, but that's always the
concern raised by faculty and administration.
        --Linda Stine
=========================================================================
Date:         Fri, 23 Jun 1995 23:09:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HICKEY@URVAX.URICH.EDU
Subject:      Re: Quotes for comp. theory
 
Joe Cunningham wrote:
>"The leaves are falling from the trees."
 
>Social Construction -- "Class, yes indeed, the leaves are falling from the
>trees.  But one of your classmates, Umlaut, is from the Artic -- Does he
>'see' the same tree you do?"
 
"And his sister, Umlauta, lives in the Anartic, and cannot 'see' to
'see.'
 
Dona H.
=========================================================================
Date:         Sat, 24 Jun 1995 10:19:29 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irwin Weiser <va0@MACE.CC.PURDUE.EDU>
Subject:      Re: virtual comp. (was a thread of Feedback)
In-Reply-To:  <01HS01PLRT7SIRQ1QQ@cc.usu.edu>; from "Christine Hult" at Jun 22,
              95 9:02 am
 
Chris--
 
I'm not surprised your post has generated so much interest.
 
I'm curious about staffing--will students have a teacher; that is,
will each student be assigned a particular instructor for the course
(or each quarter) to correspond with, have virtual conferences with,
etc.?  Will the instructor-student ratio stay the same (has anyone
suggested that you can save money by having fewer instructors since
there won't be any class-room instruction anyway?)  Do you anticipate
students and instructors having face-to-face conferences if they want
to?
 
Bud
va0@mace.cc.purdue.edu
=========================================================================
Date:         Sat, 24 Jun 1995 08:37:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@HENSON.CC.WWU.EDU>
Subject:      Re: Quotes from comp theory
In-Reply-To:  <9506241519.AA16181@mace.cc.purdue.edu>
 
Apologies if people receive this message twice. The university's system
has been sending, not sending, cloning and ignoring messageas...
 
Thanks Bob for that input on expressivism. For anyone interested in an
alternative to Berlin, I'd suggest Sherrie Gradin's Romancing Rhetoric
(Boynton Cook 1995) which opens by asking "Whose categories are these
anyway?"
        As for process (which is not the same as expressivism)...I don't
understand how anyone who teaches can do so without a theory of process.
As teachers, don't we have to believe that our efforts will bring about
change in something--attitudes, skills, understanding, knowledge? As
writing teachers we have to have some kind of theory or understanding of
how good thinking, good writing, comes about. The problem occurs, I
think, when our categories for analysis, the terms we devise to explain
things to ourselves and others, get translated simplistically or
unrealistcally into practice (as in process = stages).
        I have always found rhetoricaql theory more useful as a tool for
analyzing texts rather than producing them. And in light of the recent
discussion by Schwegler and others in WPA and JAC about the differences
between rhetoric and composition, I should add that I too make a
distinction between rhetoric and composition (although I would define the
fields differently than Bob Schwegler). I do see composition and rhetoric
as necessary partners. I'm drawing from my reading of Faigley here, but I
find it useful to think of composition as the putting together or linking
of ideas in a "composition." Rhetoric is about examining the implications
of these linkages. It's not an either/or but a both/and. Our best writing
courses seem to aaaddress both responsibilities.
        And yet it seems that (and here is another theory of process at
work) we always travbel the road to both/and by stopping at many
either/or rest spots along the way. Once a new plateau of both/and is
reached, we look for ways to complicate it by once again dichotomizing it
with/against something else. And so it goes.
 
Donna Qualley
Western Washington University
=========================================================================
Date:         Sat, 24 Jun 1995 16:51:36 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: That first year course
 
Sue and Christine,
 
We at URI are edging in some of the same directions (although our effort is
not based on an e-mail course). While URI is pilot testing new gen. ed.
arrangements and requirements, we are pilot testing a WI/portfolio
arrangement which would replace our current writing course requirement. We
see this move as a way to revise the writing program.
 
 At URI first and second year  students are being encouraged to take a
variety of WI gen. ed. courses, accumulating writing credits as they
complete their gen. ed. requirements. (At first we saw in this the end of
the writing program but now we think that this creates opportunities for
us.) Firstly, we see that we can ask students to assemble a portfolio from
their WI writing to complete their writing requirement.  Similar to
Christine's model, students may complete the portfolio any time during the
first two years of WI courses, and they may work on that portfolio via
e-mail in consultation with a writing instructor in the Writing Center.
(Ideally, this would be the same instructor for several semesters --thus
establishing a long term writing mentor). Students sign-on for their
writing credit **during the semester they intend to complete their
portfolio,** in the same manner they sign-up for any course; they work with
a writing instructor to complete the portfolio and receive their grade,
just as in any other course.
 
Secondly, since the writing in  WI courses is based on drafting and
revising (ideally, I know) and since much of the writing skills instruction
is delivered via WI courses and Center tutoring, and since the writing
program is relieved of the basic course, writing instructors  would offer
WI rhetoric courses in the gen ed program on a variety of themes and
concerns of interest to them (i.e.: the rhetoric of the environmental
movement; public discourse on the internet; argumentation and the talk
show).  Our aim here is to get writing courses --WRT designation
courses--into other university curriculum categories, such as into the
"arts/letters" and "humanities" categories. (Now we are restricted to the
"communications skills" category.)
 
Thirdly, if all of these curriculum changes occur (and we are in that
process now), we see our program as resituated in the institution.  On the
one hand we would be offering more individualized skills instruction
through the Writing Center and through WAC. On the other hand, we would be
more content-oriented and aligned with subject-oriented disciplines in
arts/letters and the humanities. In fact,if the whole gen.ed. reform
effort succeeds at URI,  we expect the numbers of courses that we offer in
these gen. ed. categories to grow very quickly.  This change, more than
anything, we believe, would revise the nature of our program.
 
Linda Shamoon                         Tel. 401-792-4203
Director                              Fax. 401-792-2580
College Writing Program               e-mail: Shamoon@uriacc.uri.edu
Dept. of English
Independence Hall
Kingston, R. I. 02881
=========================================================================
Date:         Sat, 24 Jun 1995 15:23:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Brian Gillespie <gillespk@LELAND.STANFORD.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <199506231353.AA08247@ux1.cso.uiuc.edu> from "debaron@UIUC.EDU"
              at Jun 23, 95 08:53:51 am
 
I'd like to respond to two points from the point-of-view of a TA (since I
am one).
 
First, Fred says first-year writing courses are the Bataan Death March.
Where I teach (at Stanford), these courses tend to be liked a lot and I
tend to be considered one of the better teachers of these courses (the
students' opinion on both issues, as reported in evaluations).  Why?  Many
of these courses are topical.  For example, I have taught writing courses
on the health care debate, money in US American Culture, and in the near
future AIDS.  Apparently, if one can come up with a good topic students
will be interested in, they believe they are learning how to write better.
A topic-organized course means students read books, come to understand
debates, watch films, do research, etc., on topics that seem to them (and
to me) to be significant.
 
Second, Fred worries about grades that are too high.  Well, I give
consistently high grades--mostly As and Bs.  Now, perhaps, these high
grades are justified because the students I deal with are good writers
before they get to me.  But, even if this is true, there is still a
problem in asking a TA to be the hitman for institutional power, when they
are the nearly the lowest person on the academic food chain.  TAs are not
very well protected from student complaints, at least not as well
protected as a tenured professor, and they are not paid very much, so it
seems to me self-interest among TAs favors *not* being an enforcer for an
institution that accords them little respect, power, or remuneration.  I
don't have a solution that resolves this problem, but I think it needs to
be recognized as a problem: that giving good grades is easier, more
pleasant, and safer, than giving bad ones, and that TAs are not empowered
by their institutions to make a stand for academic standards and against
grade inflation (even if one were so given).
 
kim gillespie
program in modern thought and literature
gillespk@leland.stanford.edu
=========================================================================
Date:         Sun, 25 Jun 1995 00:36:51 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: my mail
 
Probably it's local, Allene, though it may have something to do with the
way the listserv recently reset everything to the defaults (see David's
message about the headers).  If the listserv has set the "reply to" line to
individual, then your system might list the messages as if they came from
the individual, not the list (the list info would be there, but your system
just would not show it).  You can probably set those preferences locally,
so contact your sysop to find out how to list full headers.
 
>I'm receiving everybody's wpa messages from them personally and not from
>the list.  What's happening?  Is this a local problem or is there something
>gone haywire with the listserv?
>
>Allene Cooper, Writing Program Director
>Boise State University
>Boise, ID 83706
>(208) 385-3426
=========================================================================
Date:         Sun, 25 Jun 1995 07:41:57 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Cognitivist or developmentalist?
 
In a message to WPA-L on Wed, 21 Jun 1995 09:02:08 Irv Peckham
<peckham@CWIS.UNOMAHA.EDU> wrote:
 
>hmmm.  let's leave the cognitivist out for the moment (noting that moffett
>and britton were nailed as cognitivists (by berlin) because of their
>attention to Piaget;
 
I don't recall anyone having used the term "developmentalist" to
describe some subset of composition practice, but I think we should
add it to the mix.  I see those who use Luria, Vigotsky, and Piaget
as developmental in their approach--evolving perhaps into social
constructionist (through the Luria/Vigotsky route).
 
On the other hand, cognitivist approaches look at the way inwhich our
current thinking affects what we do.  The cognitivists I've read (and
here I'm thinking of psychologists) don't posit the same arguments as
the developmental group, nor do they design the same types of
experiments.  There are "ideas" that are "uninteresting" to either of
those subsets of psychology.  While it's difficult for me (as a
comp/rhet hack) to detail/explain the exact differences between a Piaget
and a Nieser, I'm sure a psychologist could.
 
I suppose Flowers is considered the prototypical cog-comp person.
Whether cog-psy folk would judge her experiments interesting is a
question I cannot answer.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
   "Guns don't kill people, movies do"   -Senator Robert "ProudlyOnThe" Dole
         "Movies don't kill people, Washington does"  -Lamar Alexander
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Sun, 25 Jun 1995 14:25:38 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: gendered language
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <WPA-L%95062207563683@ASUVM.INRE.ASU.EDU>
 
webmaster is most assuredly not gender neutral!  i can't imagine those
mostly male tekkies calling themselves 'webmistresses'.  maybe 'webheads'???
 
judy pearce
=========================================================================
Date:         Sun, 25 Jun 1995 14:27:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Feedback to TAs
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <WPA-L%95062208123797@ASUVM.INRE.ASU.EDU>
 
dave,
 
do you have any sources on outcomes of email courses?
 
thanks,  judy pearce
=========================================================================
Date:         Sun, 25 Jun 1995 14:36:17 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: gendered language
X-To:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
In-Reply-To:  <950622.102140.CDT.STRATMAN@UMRVMB>
 
On Thu, 22 Jun 1995, Greg Stratman wrote:
 
> Objecting to "webmaster" seems to me another example of a nit-picking
> mentality.  This is the stuff that gives academia a bad name in the real
> world.  Seems like we have more important things to do.  This item makes the
> "artic" beer discussion seem deep and meaningful.
>
> Greg Stratman
>
Greg, I too often wondered about people's concern about what they were
called.  one day, when i was eighteen or so, i was walking across the
campus of the very southern university where i was a student.  i saw some
acquaintances and called "Hi, boys."  one of those 'boys' very
diplomatically took me aside and explained that young, black males felt,
for some reasons that were obvious even to me in my young white
femaleness, the term 'boy' was inappropriate.  several years later, when
i went to register to vote (back then voting age was 21), one of the
voting registrars referred to an elderly black man who was trying to
register as 'boy" and "willy' (his first name).  this was the early 1970s.
clearly, the registrar (who
my mother told me later was not just a registrar but the head honcho) did
not think an elderly black man was owed respect when trying to register
to vote.  being young and white and a product of the sixties, i asked the
registrar's name and started calling him by his first name.  he was
incensed, not surprisingly, especially when i demanded that he call me
ms. pearce (i was *really* young to be so incredibly rude!).  but he
did.  my point in all this is that what we call other people and what we
want to be called is extraordinarily important, not just nitpicky.
 
judy pearce
=========================================================================
Date:         Sun, 25 Jun 1995 15:54:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Student complaints
 
I log all graduate and undergraduate visits to my office.  If the meeting
arises out of an undergraduate complaint about a TA, I note that.  If it is
an individual, and I have no other complaints on record for that TA, or
complaints of the same sort, then I don't inform the TA and file away the
complaint, doing nothing more about it except make a casual comment at a
party or over a pitcher of beer (gently probing, gently probing).  If
several people come to me as a group from a particular class, then the
problem is racheted up a notch.  I will bring in the TA and discuss the
conditions of the situation, usually meeting with the TA and the group
(after I have made many promises that the TA will not seek revenge -- and I
seriously follow up on those promises).  When a group comes to me, the
situation is almost always serious and portends, without intervention, a
rapidly deteriorating situation.  Most often the TA has lost control in
some way, often because of a problem the TA is experiencing in his or her
own life -- school, romance, money.
 
If an individual undergraduate mentions a debilitating tendency of the TA
and I have other comments that support the criticism, either from the
current semester or previous semesters, then I start counseling the TA.
 
In the vast majority of the situations, I am convinced the TA is handling
the situation properly and that the undergraduate is trying to apply the
kind of administrative leverage that works pretty well in K-12 (I was a
high school teacher for 9 years).  Occasionally we have TAs who are duds as
teachers and it quickly manifests itself.
 
Hopes this helps.  I'll be glad to expand at length in a private msg.
 
Fred Kemp
Dir of Composition
Texas Tech
ykfk@ttacs.ttu.edu
 
>How much do you involve the teacher being complained about when a
>student comes to you with a complaint?  For some kinds of
>complaints (official grade appeals), we have formal procedures.
>What about the less formal (and generally less substantial)
>complaints that students commonly make?  In particular, do you
>inform the teacher that a complaint has come in, even if you
>deem the complaint trivial or unfounded?  Do you consult with the
>teacher on each complaint, in order to "allow" the teacher to tell
>her/his side of it?  Different teachers have told me they prefer
>different procedures--some insulted if I question their teaching
>by raising the complaint with them, some angry if I hear a complaint
>and then don't tell them about it.
>
>How do you handle it?  I welcome advice and comment.
>
>Amy Devitt
>Director of Freshman-Sophomore English
>University of Kansas
>devitt@kuhub.cc.ukans.edu
=========================================================================
Date:         Sun, 25 Jun 1995 17:04:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Feedback to TAs
 
>Fred--we went to a portfolio "exit" system here where a student's
>portfolio was rated as passing or not by another teacher.  We based it
>loosely on the Stony Brook system.  One outcome was that teachers (almost
>all TA's) got into intense discussions about what "acceptable" writing
>was, and through a series of norming sessions got some reasonable
>agreement on this issue.  We don't see a grade distribution as high as it
>was before, since they are sharing student papers (and their comments)
>with one another.  Not a perfect solution, but a collegial one.  Sue McLeod
>
 
I am convinced, Sue, that this is the way to go.  Tech is bringing in Bill
Condon to talk to us in the fall and see if we can move in a more
intelligent direction.  Change is oh so hard.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Sun, 25 Jun 1995 17:04:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Feedback to TAs
 
Chris says,
 
>Fred, Unfortunately, I think you're right about the dreary enterprise
>freshman comp so often turns into.  As an alternative, next year we're
>developing a totally virtual 101--no classroom instruction at all--
>everything done online from wherever.  I know others have tried similar
>models through distance education efforts, but we think that both on and
>off-campus students can benefit from getting together online to talk,
>through writing, about their writing.  We'll use a portfolio approach;
>once a satisfactory portfolio is submitted by a student, that student is
>done with freshman comp.  If it takes two weeks, fine.  If it takes ttwo
>years, that's OK, too.  In any event, we're excited about the possibilities.
>Christine Hult
 
Another good way to go.  I'm trying to work out this approach through our
writing center as a credit-giving, online alternative to stultifying
freshman comp classes.  Thanks, Chris.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Sun, 25 Jun 1995 21:11:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: gendered language
 
Let us say, for the moment, that words dwell in a web of meaning, an almost
infinite networked space, and they reside in this space semiotically. The
letter "A" may refer to the first letter of the alphabet to you, but may
bring to mind the shape of a birthmark on a lover's shoulder to me. With this
in mind, is it farfetched to imagine that "webmaster" has absolutely no
gendered nuance to me?
=========================================================================
Date:         Sun, 25 Jun 1995 19:12:17 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Feedback to TAs
In-Reply-To:  note of 06/25/95 11:26
 
Maricopa CC has experimented with online courses, and most of what I have is
lore and anecdote at this time. I'll check with Karen to see if any reports
have been written. I'm pretty sure about the fact that the completion rates
are lower than average.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 25 Jun 1995 19:22:09 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: gendered language
In-Reply-To:  note of 06/25/95 18:11
 
Sure, "webmaster" may have no gendered content for some individuals, and
individual spins on particular words and phrases are impossible to predict.
But I am not talking about "webmaster" as a term of endearment between a
couple of individuals. I am talking about it as a public corporate title, and
my question is whether or not it is likely to be viewed generally as a
masculine term. It is definitely a power term. Well, not definitely, maybe.
Anyway, I like the term "webwright" a lot better.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 25 Jun 1995 19:24:25 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Resent-From: "David E. Schwalm" <IACDES@ASUACAD>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Online Writing Course
 
I am forwarding this from the CWC96 (computers and writing) list, a propos our
discussion of online courses. Crawford's analysis of this course is very
interesting. Raises interesting questions about on-line courses as a way to
save money. Not bad for improving access, however.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
*** Forwarding note from CWC96L  --CMSNAMES 06/23/95 19:13 ***
Return-Path: <owner-cwc96-l-aliases@MTU.EDU>
Received: from ASUACAD (NJE origin SMTP@ASUACAD) by ASUVM.INRE.ASU.EDU (LMail
          V1.2a/1.8a) with BSMTP id 0875; Fri, 23 Jun 1995 19:13:22 -0700
Received: from mtu.edu by ASUVM.INRE.ASU.EDU (IBM VM SMTP V2R3) with TCP;
   Fri, 23 Jun 95 19:13:20 MST
Received: (from daemon@localhost) by mtu.edu (8.6.10/8.6.10) id WAA21084 for
          cwc96-l-aliases; Fri, 23 Jun 1995 22:09:33 -0400
Received: from deep.rsoft.bc.ca (deep.rsoft.bc.ca [204.174.16.4]) by mtu.edu
          (8.6.10/8.6.10) with SMTP id WAA21073 for <cwc96-L@mtu.edu>; Fri,
          23 Jun 1995 22:09:30 -0400
Received: by deep.rsoft.bc.ca (Smail3.1.28.1 #5)
        id m0sPKep-0003kTC; Fri, 23 Jun 95 19:09 PDT
From: ckilian@hubcap.mlnet.com (Crawford Kilian)
To: cwc96-L@mtu.edu
Subject: Online Writing Course
Date: 23 Jun 1995 15:13:39 GMT
Message-Id: <3460755422.145206175@hubcap.mlnet.com>
Organization: InfoTec-CapCollege
Reply-To: cwc96-l@mtu.edu
 
This is a report I've just finished for my colleagues at Capilano College in
North Vancouver, British Columbia...members of CWC-96 may also find it of
interest. I would certainly be happy to hear of the experiences of others!
 
CMNS 145-03: An Online Writing Course
 
by Crawford Kilian
Communications Department
 
In the 1994-95 academic year, I had the opportunity to develop and teach a
writing course entirely online. This was Capilano College's first experiment
in the online medium, and in general it succeeded. The problems I encountered
were relatively minor and easily remedied; as a consequence I believe we
could play a major role in delivering courses effectively throughout British
Columbia and around the world.
 
The foundation of the course was The Hub, the Infotec program's
bulletin-board system. Students registering for section 3 of Communications
145 paid an additional $40 for an account, which gave them access to the
course materials, to the instructor, and to one another. The BBS uses
Canadian-made software, First Class, which can run on both Macintosh and
Windows computers. First Class is easy to learn and allows even novices to
navigate comfortably, using a mouse instead of typing in long commands.
 
While one or two students had some difficulty installing the client version
of First Class, technical problems were not significant. We had ensured that
students were reasonably computer-literate, with experience in working
online: logging on to BBSs and to the Internet, uploading and downloading
files, and so on.
 
Since this is an "asynchronous" medium, I decided to exploit that fact by
freeing the course from a rigid schedule. The course had no classroom and no
set meeting time. Students registered whenever they liked and could take up
to 16 weeks to complete the coursework at their own pace.
 
This was the right decision to take for the first time, but I would not
repeat it. I had assumed that the students would be highly motivated
"pioneers" eager to set their own pace; many, I believed, would finish in
much less than 16 weeks. Since registration never closed, we were able to
start with only three or four students--too few to justify running the course
under normal conditions. But we gradually built the class up to a total of
14, so the open-ended registration was very much worth it.
 
When students logged on to The Hub, they saw a "desktop" on their computer
monitor with icons representing different areas of the bulletin board. (Most
of them deal with the college's Information Technology program, which has set
up the board for its students.) Double-clicking on the "Infotec Courses" icon
led to Communications 145, and then to individual folders that contained text
material and assignments. (These items were identical to those used by
students in the face-to-face section of the course.)
 
New students would read the course outline and instruction files. Then they
would open the Assignments folder and download the file for Writing
Assignment #1. This meant copying the file onto their own computer's hard
drive. They could then convert it to a file in their own word-processor
program, store it, or print it out.
 
The first assignment gave them a choice of essay topics and told them to read
all the files in the Style folder. These are excerpts from a text our
Communications Department has developed, and they offer advice on how to
organize an essay or article and how to write clearly. Again students would
download them, read them off their monitor, or print them out.
 
The second writing assignment was simple: cut the first one in half. Two
editing exercises followed, then a short proposal for a long document--and
the document itself, which might be an article, a research paper, or a
technical paper of some kind.
 
When students finished an assignment, they e-mailed it to me. In my reply I
would include their original draft with my own comments and corrections
inserted. For the sake of consistency, I used [brackets] around my comments,
while verbs in the passive voice were flagged* with asterisks. These
insertions sometimes made for hard reading. First Class permits many
different ways of setting off text (including different fonts, sizes, and
colours), but these work reliably only when all participants have the same
machines and fonts. In our case, we were stuck with textfiles.
 
Students would get their graded assignment in their Hub mailbox, and of
course they could e-mail me to discuss the assignment further. If they wanted
comments from classmates, I could place their assignments in a discussion
area where other students could read it and respond. Enlightened by all this
commentary, students would then go on to their next assignment.
 
None of this happened at a set time or place. Students might do all their
classwork after midnight on their workplace computer; I might grade it at
home on a Sunday morning. They could proceed as fast as they liked (allowing
time for feedback from me and fellow-students). They could keep their work
strictly confidential, or share it with others--and of course they could
benefit by comparing, say, their first writing assignment with the way their
classmates had done it.
 
This, at any rate, was the theory. In practice, as I noted, students often
procrastinated. Without a set time in their schedules for CMNS 145, and
without deadlines, they often found other concerns took priority. At one
point I had to e-mail several students just to see if they were still
involved in the course; all were, and they were embarrassed to have been so
inactive, but work was still slow to arrive.
 
As instructor I found myself dealing with unexpected administrative problems.
Sometimes I too procrastinated; working on CMNS 145 assignments sometimes had
to take a low priority while scheduled courses and meetings took up time.
 
Keeping track of student assignments posed an unexpected problem. Ordinarily,
the instructor sets a deadline for an assignment, collects the students'
work, and grades the assignments in one or two sessions shortly thereafter.
The students receive prompt feedback, and the instructor soon knows who's
failed to hand in an assignment.
 
In CMNS 145, by contrast, student work came in unpredictably. Moreover, I
might log on to The Hub from any of three different computers--two in the
office and one at home. While I created a file on my home hard drive for each
student's work, too often I would pick it up on an office computer, copy it
to a floppy, and then forget to transfer it to my home hard drive. This meant
students sometimes waited for weeks until I tracked down their assignment.
 
In hindsight, this problem was due to my own relative unfamiliarity with the
First Class system. I would have been wiser to have created an "Ungraded
Work" folder in my Hub mailbox; then it wouldn't have mattered which computer
I happened to be using at the moment--the "stack" of assignments would always
have been in the same place.
 
A second administrative problem was the lack of a set time for doing the
course. In future I would set "class times" when, for four hours a week, I
would do nothing but the online course. This would have provided more
consistently rapid responses to students, and they would soon have learned to
submit assignments just before one of my scheduled "classes." That way they
would get extremely fast feedback. (I might certainly do coursework at other
times as well, but these hours--Mondays and Wednesdays from 2:00 to 4:00, for
example--would be fixed and known to everyone.)
 
At the same time, I would require students to begin and end the course
together. Asynchronous communication is often convenient, but not always. By
having to meet deadlines, students would be under pressure to get through
coursework; fewer would face a last-minute rush, or the discouragement of
waiting endlessly for a response to their last assignment.
 
Another problem that affected both students and instructor was the sheer
length of time it took to compose an effective assignment or response. This
was a particular concern for me since my written comments had to be as clear
and detailed as possible. A comment that might take a few seconds in a
face-to-face interview, or to scribble in the margins, would take several
minutes of careful thinking and typing.
 
Posting students' work in the "For Discussion" conference was generally
successful. But everyone might feel overloaded with 20 or 25 versions of a
given assignment (especially something like an editing assignment where the
basic text is the same in all cases). In future I would prefer to post three
or four examples of a given assignment so that I could point out particular
strengths or problems; students might be free to post their own work if they
wished, but wouldn't have to.
 
These postings did lead to some stimulating and useful discussions, by the
way, which showed how students from varied backgrounds could share
information and values.
 
Online courses are an important development in distance education, but
they're not going to make classrooms obsolete. Perhaps the biggest drawback
is that the medium conveys nonverbal communication very poorly. In class, a
teacher's facial expression, body language and tone of voice can all enhance
a lesson--and the students' nonverbal responses show how well the message is
getting across. Online, the only message is the text plus those silly
"emoticons" that supposedly let you know that some ugly remark is really a
joke :-).
 
This narrow expressive range challenges teacher and student alike, which is
why computer writing was our first online course. Students need to outgrow
the technobabble that dominates computer culture, and to learn how to write
simply, clearly, and briefly. Reading off a monitor is awkward at best, and
piling masses of text onto the screen only makes matter worse. One authority
on hypertext argues that reading speed slows down by 30 per cent on the
computer monitor, while accuracy in proofreading declines as well.
 
To compose short, correct, yet detailed responses therefore took considerably
more time than more orthodox kinds of instructor feedback. In some subjects
this may not be a problem, but any course that expects a lot of student
writing is going to be very labour-intensive from the instructor's point of
view. Planners of future online courses should keep this very much in mind.
 
The medium, for all its drawbacks, can foster a surprisingly close
relationship between teacher and student. A detailed written comment somehow
carries more authority and impact than spoken remarks do. Some students are
eager to start a real dialogue, sharpening their writing skills still further
as they argue their points.
 
One welcome irony of computer-based "interactive" writing has already
emerged. While computer lovers are supposed to be socially challenged geeks
who don't relate to other people, successful computer communication demands a
great deal of empathy between writer and reader. If you can't put yourself in
your readers' shoes, and anticipate what they need, you're better off using
your machine to play solitaire.
 
With experience and improved technology, online courses will become far more
sophisticated. Texts and student work will include video clips and
full-colour graphics. Teacher feedback will include voice annotation,
restoring some nonverbal communication. Teachers will also be able to attach
supplementary material--an exercise in conciseness, perhaps--right where the
problem appears in a student's work. Improving access to the Internet will
enable students all over the world to enroll wherever they like (and, of
course, to risk flunking out of schools they'll never see).
 
Online courses won't save money or provide a "secret weapon" for troubled
schools. If anything, they're much more labour-intensive than regular
classroom teaching. Whatever the subject, they require strong skills in
writing and course design. But they will offer new opportunities to many
students, and they may even create a kind of tutorial intimacy that most
students and teachers have never known.
 
I strongly recommend that the College pursue more experiments in online
course development and delivery. While far from suitable for all students,
online education does address the needs of many who might otherwise never
enroll in a post-secondary course. It also permits us to serve a "community"
that extends around the world, and which would eagerly welcome what we offer.
 
Crawford Kilian
Communications Department
Capilano College, North Vancouver, BC Canada V7J 3H5
Internet: ckilian@hubcap.mlnet.com
=========================================================================
Date:         Sun, 25 Jun 1995 20:14:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <199506242223.PAA03505@elaine38.Stanford.EDU> from "Kim Brian
              Gillespie" at Jun 24, 95 03:23:39 pm
 
Kim Gillespie rightly points out that some freshman comp courses are just
terrific, and not, I would add, just because they are topical.  A well
conceived and well taught freshman comp course can be the bright spot in a
dreary freshman year, filled with boring lectures.  Back in the '60s, Tom
[lost his last name] published a major study of comp, pointing out that
one of its most powerful functions is to give freshmen at least ONE small
course that asks what a student actually thinks and feels.  We need to be
careful saying that a computer comp course will rejuvenate dead
instruction; I think it is more likely to replace pretty good instruction
with something rather worse.  --Ed White
=========================================================================
Date:         Sun, 25 Jun 1995 22:19:57 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <199506260314.AA14383@wiley.csusb.edu>; from "Edward White" at
              Jun 25, 95 8:14 pm
 
'Edward White' writes in an earlier message
 
(Lots of support for good comp teaching deleted . . .)
 
> We need to be
> careful saying that a computer comp course will rejuvenate dead
> instruction; I think it is more likely to replace pretty good instruction
> with something rather worse.  --Ed White
 
Ed,
Maybe the sentence above is just an afterthought you had, but it seems
to have a couple of assumptions I have to question: (1) what is a
"computer comp course"?  Do you mean a course taught in a computer
lab, one that's online only, one in which students are connected to
Internet, one that's not networked???? What, in short, makes a class a
"a computer comp course"?  And why is it likely that such a
course--whatever it is-- will be "something rather worse" than the
"pretty good instruction" you believe going on now?
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Sun, 25 Jun 1995 20:45:30 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: gendered language
X-To:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
 
In-Reply-To: Re: gendered language, From: "David E. Schwalm"
 
David Schwalm suggests webwright in place of webmaster.  I like webwright very
much. My great-grandfather was a wheelwright. But my grandmother and
great-aunts were seamstresses.  I don't think we've got it right yet.
 
Alice Roy, Cal State LA
aroy@calstatela
=========================================================================
Date:         Sun, 25 Jun 1995 21:02:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <9506260319.AA18591@mace.cc.purdue.edu> from "Kim Ballard" at Jun
              25, 95 10:19:57 pm
 
Thanks, Kim, for pointing out the imprecision.  I had in mind the kind of
course meeting general approval recently on this list, one which actually
replaces human contact with email and other electronic communication. --Ed
 
>  >
'Edward White' writes in an earlier
message >  > (Lots of support for good comp teaching deleted . . .)
>
> > We need to be
> > careful saying that a computer comp course will rejuvenate dead
> > instruction; I think it is more likely to replace pretty good instruction
> > with something rather worse.  --Ed White
>
> Ed,
> Maybe the sentence above is just an afterthought you had, but it seems
> to have a couple of assumptions I have to question: (1) what is a
> "computer comp course"?  Do you mean a course taught in a computer
> lab, one that's online only, one in which students are connected to
> Internet, one that's not networked???? What, in short, makes a class a
> "a computer comp course"?  And why is it likely that such a
> course--whatever it is-- will be "something rather worse" than the
> "pretty good instruction" you believe going on now?
>
> --
> Kim Ballard
> Purdue University
> ballardk@mace.cc.purdue.edu
>
=========================================================================
Date:         Mon, 26 Jun 1995 07:56:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: gendered language
X-To:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
In-Reply-To:  <199506260348.UAA25481@pluto.calstatela.edu>
 
alice,
 
what about "webhead"-- brings to mind "deadhead"--those who follow the
grateful dead??
 
judy pearce
=========================================================================
Date:         Sun, 26 Jun 1994 09:13:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Mirtz <rmirtz@GARNET.ACNS.FSU.EDU>
Subject:      Reducing Required First-Year Courses
X-To:         wpa-l%asuacad.BITNET@nervm.nerdc.ufl.edu
 
The Florida State Legislature has decreed a reduction in general education
requirements and we're considering offering up our 1102 (second semester of
required first-year writing) to the chopping block.  We're inundated with
students and TAs, we're not gaining anything politically or materially by
teaching 7000 students each year, and we believe that eliminating 1102 as a
requirement (leaving it an option) would only cut the First Year Writing
Program by a third or so.  But before we do this radical act, I wonder if
anyone out there has done the same, that is, reduced the required number of
first-year comp courses from 2 to 1.  What happened?  What implications am I
not thinking of?
 
--------------------------
Ruth Mirtz
Florida State University
rmirtz@garnet.acns.fsu.edu
=========================================================================
Date:         Mon, 26 Jun 1995 08:18:27 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Feedback to TAs
In-Reply-To:  <199506260402.AA14732@wiley.csusb.edu>; from "Edward White" at
              Jun 25, 95 9:02 pm
 
Ed,
I have to confess that I was asking you something similar to what I'd
been asked in my dissertation proposal defense meeting last week (I
thought I'd explained myself in my proposal with a footnote
designating what an 'online' class meant, but I was really pretty
vague).  However, I also wanted you to clarify what sounded like an
anti-computer stand.  Thanks for doing so.
 
BTW, I want to use the term "online" class in my project to talk about
a secondary class that is connected to the outside world, and I want
to look at what's happening to that class in terms of both its inclass
activities, politics, culture, etc., and the online stuff.  Your post
and my committee chair's comment helps me see that maybe we need some
specific terms designating how online a class is.  Besides dealing
with the webmaster (my vote, btw, is the term is gendered)
terminology, maybe we can also discuss online terminology, other than
the LANS and WANS, which was always technical anyway . . . What makes
a class online?
 
'Edward White' writes in an earlier message
>
> Thanks, Kim, for pointing out the imprecision.  I had in mind the kind of
> course meeting general approval recently on this list, one which actually
> replaces human contact with email and other electronic communication. --Ed
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 26 Jun 1995 08:54:04 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
Subject:      Re: gendered language
In-Reply-To:  <950625211133_102127552@aol.com>
 
Good answer!  Good answer!
=========================================================================
Date:         Mon, 26 Jun 1995 08:57:15 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
Subject:      Re: gendered language
In-Reply-To:  <199506260348.UAA25481@pluto.calstatela.edu>
 
So now is "seamstress" unacceptable?  What's the world coming to?  Or must I
say "To what is the world coming?"
=========================================================================
Date:         Mon, 26 Jun 1995 10:16:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Reducing Required First-Year Courses
X-To:         Ruth Mirtz <rmirtz@GARNET.ACNS.FSU.EDU>
In-Reply-To:  <33248.rmirtz@garnet.acns.fsu.edu>
 
On Sun, 26 Jun 1994, Ruth Mirtz wrote:
 
        ...I wonder if anyone out there has...reduced the required number of
> first-year comp courses from 2 to 1.  What happened?  What implications am
> I not thinking of?
----------------------------------------------------------------------------
Ruth,
        A year or two ago, the Maryland higher education authorities
decided to take the University of Maryland out of the remediation
business, so that anything that looked faintly like a remedial course was
removed from curricula.  One of the things that fell was traditional
EN101, the first semester of freshman writing.  What is left is a one
semester process-driven course with prescribed writings and a small
research section that would normally be found in second semester FC.
 
        U of MD now accepts EN102 (second semester FC) as transfer credit
for their one-semester FC from its feeder community colleges which still
teach two semester FC.  EN101 (first semester FC) transfers as a low-level
elective.
 
        I have an outline of the program, as well as a letter from them to
the two-year feeder colleges explaining what the rationale for their
change was, somewhere in one of my filing cabinets and could send it to
you if it would be helpful.
 
                                        Chet Pryor
                                        Montgomery College (Maryland)
---------------------------------------------------------------------------
=========================================================================
Date:         Mon, 26 Jun 1995 10:21:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: gendered language
 
On gendered language: Power doesn't have a residence, some imaginary manse
occupied by an archdeacon beckoning with a boney forefingr. If we are willing
to forego the use of hierarchical models to describe acts of
literacy--classrooms noted for "heterogeneity without hierarchy--then points
of contention in the classroom are decentered, multiple and dispersed as
well.  Power doesn't repress, it coerces.
=========================================================================
Date:         Mon, 26 Jun 1995 08:05:55 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Reducing Required First-Year Courses
In-Reply-To:  note of 06/26/95 06:00
 
Ruth, could you elaborate on what the Florida legislature has doneby way of de
creeing "a reduction in general education requirements"? That's scary, unless
Florida U's have really been pouring it on. Thanks.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 26 Jun 1995 09:12:36 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Feedback to TAs
 
Chris, You ask about options to the virtual 101.  Certainly.  It will
be piloted in a few sections only; then we'll see how it goes from
there.  And our writing center with tutoring support will be crucial,
we know, for that human contact.  Many of the T.A.s who will be teaching
the virtual 101 also work in the writing center.  We also have continuing
ed. sites all over the state that will figure in this program as well.
Hope it doesn't turn into a monster.  We're calling it 101 for the world!
CH
=========================================================================
Date:         Mon, 26 Jun 1995 09:16:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Feedback to TAs
 
Linda, Yes, the concern about "cheating" was indeed raised early on in
this discussion.  We will start off with a "proctored" diagnostic of
some sort to mediate this concern of our administration.  That should give
us a baseline piece of writing.  After that, cheating isn't much different
than it is in any writing class.  The instructor and tutors will have more
chances online to get to know their writers than in many writing classes,
however.  And, a student in a correspondence course could also cheat.  We
figure it's a risk we're willing to take.  Christine
=========================================================================
Date:         Mon, 26 Jun 1995 10:21:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      good comp classes
In-Reply-To:  <01HS588PBBF69AOKXC@crcvms.unl.edu> from "Automatic digest
              processor" at Jun 26, 95 00:00:10 am
 
One sign of having some effect at least is having former
comp students come to you 3 or 4 or 5 years later asking
for letters of recommendation.  This happened to me as
a ta at Indiana.  Some students never did get another small
course where "everybody knows your name."  Or coming to you
2 years later for a letter of recommendation to the business
college.  Sometimes I thought the writing requirement should
have been moved to sophomore year--just so the students would
more appreciate what they had at the time they had it.  I
don't remember that these had been weak students.  At the
smaller universities I've taught at, it works a little
differently.  People who have taken comp with me show up
2 or 3 years later in other courses I teach, looking for
something like what they had in comp.  What I think they are
looking for is a process approach to learning (i.e. an
environment where it's okay to make mistakes, where you
can, for example, have a first draft of a solution to a
phonology problem).  I think they are looking for an
enivironment that recognizes that their learning may affect
them emotionally and spiritually, that learning is a
process, that they have lives outside the classroom, and so
on.  Only rarely is the student who shows up later one I wish
wouldn't have.  I think it is a great tribute to our
pedagogies that students want more of it other places too.
(And who among us wouldn't want two chances to solve a
phonology problem before our solution "counts?")
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Mon, 26 Jun 1995 09:29:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: virtual comp. (was a thread of Feedback)
 
Bud, I'll answer each of your questions because these are all issues
that have come up in our discussions, too:
Each student will be assigned to a particular instructor and instructors
will be assigned undergraduate tutors and ta's as facilitators/
discussion leaders.  Our second year TAs are typically assigned 2 sections
of 101 at 20-25 students per section.  These TAs would now be assigned
a section of 40-50 students plus a tutor for every 5 students in the
class.  Their pay would stay the same (i.e., two classes).  We envision
learning groups of students and peer tutors talking to each other frequently
online, preparing their portfolio pieces together.  They could contact the
instructor as needed--and talk to the instructor online or in person if
they wish to--but this would remain flexible.  When the student, their
peers, and their tutor feel a portfolio is ready, it would be placed in
an online folder to be evaluated by the instructor.  The instructor could
then ask for necessary revisions on some or all of the pieces and this
process would continue until a final portfolio is of passing quality.
Right now, this is all in my head--we have yet to try it on a large scale,
though we have tried pieces of this scheme with individual writing courses.
 
About the teacher/student ratio: We have insisted that it stay the same.
There was some talk about being able to "handle" more students, but that
didn't last very long.  What we have focused on is the savings in
infrastructure.  The state of Utah is looking at an increase from30,000
freshmen to 60,000 freshmen within the next ten years.  We can't possibly
build enough buildings for all of these students.  Hence, the "virtual"
classroom idea.
 
Did I answer all your questions?  CH
=========================================================================
Date:         Mon, 26 Jun 1995 08:35:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      computer (aided) comp courses
 
It's a good idea to try to sort out what we mean when discussing a "computer
composition course." "Computing" may include anything from requiring students
to use a wordprocessor to conducting the entire course via computer. Karen has
been using the acronym AIM to describe the role of computing in courses
(composition or otherwise): Added on, Integrated, Mainstay. Similarly, we
might want to determine what we mean by "distance education" courses. WE have
a tendency to think about such courses in terms of a single medium: TV, Mail,
Computer, etc. Often, the courses are multimedia (Chris mentioned computer,
print material, video tapes, remote site tutoring, for example). Usually when
we demonize computer or distance courses, we invision the worst case as
typical.
 
I gotta tell you, when I think about some of these things, I often find the
financial ethics more troubling than the educational quality.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 26 Jun 1995 08:38:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: gendered language
X-To:         Joe Cunningham <JoeCham@aol.com>
 
In-Reply-To: Re: gendered language, From: Joe Cunningham <Joe
 
>Let us say, for the moment, that words dwell in a web of meaning, an almost
>infinite networked space, and they reside in this space semiotically. The
>letter "A" may refer to the first letter of the alphabet to you, but may
>bring to mind the shape of a birthmark on a lover's shoulder to me. With this
>in mind, is it farfetched to imagine that "webmaster" has absolutely no
>gendered nuance to me?
 
Yes.
 
Alice Roy
=========================================================================
Date:         Mon, 26 Jun 1995 09:42:00 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: That first year course
 
Linda,  It sounds like your gened reform is similar to what we are doing
as well.  W
e envison our virtual 101 in the long run as the first course
in a series of written communication requirements at every level.  The
second tier will be a linked course with a writing component together
with a gened content course; the third tier is a WAC course taught in
the discipline; the fourth tier is a "capstone" discipline course where
students write/produce/present some capstone project appropriate for
their field.  Our gened reform, like yours, is an effort to realign un-
dergraduate education to allow for both more breadth and more depth than
we currently have in our random smorgasbord approach.  CH
=========================================================================
Date:         Mon, 26 Jun 1995 08:45:38 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Economies of Distance Ed
 
A question for Chris: if Utah universities are looking at a wave of students t
hey will be unable to serve on their existing campuses, why are they actively
recruiting students from Arizona community colleges? Arizona universities do
exactly the same thing, although the situation is not so dire. Arizona is
planning to build two new universities (the Pima campus of UA and ASU East) to
accommodate anticipated enrollment growth, yet currently 33% of UA students
are from out of state, 25% of ASU students. Of course, out of state students
do pay a little more, but surely, no, unthinkable.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Sun, 26 Jun 1994 12:02:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Mirtz <rmirtz@GARNET.ACNS.FSU.EDU>
Subject:      Reducing writing requirement
X-To:         WPA-L%asuacad.BITNET@nervm.nerdc.ufl.edu
 
The Florida Legislature, as far as I can tell, is merely trying to shove
more students through the system faster and cheaper.  They don't seem to
have thought clearly about how the accreditation process works.  There is a
curriculum committee established here at FSU to study how to work with
their decree (I
think it was a bill that passed the legislature) without messing up the
educational program too much.  I'm reporting to that committee.  In the face
of enormous budget cuts and the need to limit our graduate program (we can't
place the number of TAs it takes to run the writing program), maybe I'm not
upset enough about the legislature's ruling.  In theory, we're astonished
and angry about the ruling.  I don't have all the facts, obviously, but if
the curriculum committee even considers cutting a semester of first-year writing,
I want it to be under MY conditions.
 
--------------------------
Ruth Mirtz
Florida State University
rmirtz@garnet.acns.fsu.edu
=========================================================================
Date:         Mon, 26 Jun 1995 09:18:20 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Reducing writing requirement
In-Reply-To:  note of 06/26/95 08:49
 
There is an interesting article in the June AAHE Bulletin entitled "The New
Public Landscape." Public Agenda, a California polling group, surveyed the
attitudes of "the Public" and of "leaders" in California to determine their
attitudes toward higher education. "The public" (randomly selected citizens
participating in focus groups and telephone surveys) have an interesting
attitude toward education: "While those we polled are nearly unanimous about
the necessilty of a college degree, there is much less support for a college
education. . . A majority say that society has made college seem more
important than it is, and that many student would be far better off learning
trades."
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 26 Jun 1995 09:30:07 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Reducing writing requirement
In-Reply-To:  note of 06/26/95 09:18
 
Pushed a button too soon. The attitudes attributed to "the public" in the AAHE
article might be contributing to the FLA legislature's interest in whacking
away at general education requirements. Keep in mind, however, that
legislatures tend not to be hostile to writing courses. It's those pesky
humanities, fine arts, and social science courses, the ones that turn all our
good kids into hippies and commies, that they dislike. Are others of you
around the country experiencing assaults on general education requirements?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 26 Jun 1995 11:30:00 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
Subject:      Re: gendered language
In-Reply-To:  <199506261541.IAA00745@pluto.calstatela.edu>
 
If a female student takes a test and scores 100%, has she "mastered" that
material, or has she "mistressed" it?
=========================================================================
Date:         Mon, 26 Jun 1995 09:42:41 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: gendered language
In-Reply-To:  note of 06/26/95 09:31
 
How' bout we say, "She has learned the material"? "Mastery learning" is
redundant.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 26 Jun 1995 10:48:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Student complaints
 
A most interesting and informative thread.  At USU, we have a formal
complaint process, but I prefer to handle complaints informally at first.
I talk with the student and ask what's wrong.  I explain to the student
what his/her rights are, and ask if I can discuss it with the teacher.
Should the teacher be firm in the grade, or dismiss the complaint, I
go back to the student with the teacher's response, tell the student again
that he/she may file a formal complaint, and ask what the student wants
to do.
 
Most of the time, the matter is settled informally.  The only real problems
I've had with formal complaints have been when the AA/EO office is involved
in sexual harassment cases.  I've been lucky, I guess.  The vast majority of
my teachers are competent, caring people.  I would hazard a guess that the
complaints represent maybe a thousandth of the students who have taken writing
classes.  The largest segment of complainers have been jocks, by the way.
Ron Shook
=========================================================================
Date:         Mon, 26 Jun 1995 09:58:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Reducing Required First-Year Courses
In-Reply-To:  <33248.rmirtz@garnet.acns.fsu.edu> from "Ruth Mirtz" at Jun 26,
              94 09:13:52 am
 
Ruth, we faced the same kind of cut at our place some time back and wound
up with a single FC course PLUS a required upper-division comp course,
generally a WAC program but with heavy English participation and
leadership.  You might consider a similar trade.  The required gen ed
upper-division comp course has widespread support, particularly if you
offer to share staffing with anyone trainable and interested.  I wrote an
little article about this move in the ADE Bulletin a couple of years ago.
                                        --Ed White
=========================================================================
Date:         Mon, 26 Jun 1995 10:04:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReSequencing Reading Messages
In-Reply-To:  <WPA-L%95062609300889@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Jun 26, 95 09:30:07 am
 
David, and other webmasters, do you know how I could reverse the order of
messages on my maillist file?  When I am away for a bit, I get 100 or more
messages, and I only seem to be able to read from most recent to oldest.
That rather diminishes the drama of responses.  I know I could move to the
end of the file and manually call up each numer, instead of just pressing
the space bar, but that's more hassle than it's worth.  Or is my problem
purely local?  --Ed White
=========================================================================
Date:         Mon, 26 Jun 1995 13:00:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: gendered language
 
Yeah, and was the test on "history" or  "herstory"?
=========================================================================
Date:         Mon, 26 Jun 1995 13:05:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BHOWARD <BHOWARD@CENTER.COLGATE.EDU>
Subject:      Letters of reference
 
Joan Livingston-Webber (hello, Joan!) remarked about being asked to write
letters of reference:  "Only rarely is the student who shows up later one I
wish
wouldn't have."
 
Just curious:  what does one do when it *is* one of "those" students?  I've
only had one case, in which a student from my first-year seminar asked for
a letter of reference to be a student advisor, and I had to turn her down,
telling her quite frankly that I had experienced enough attitude problems
with her that I couldn't in good conscience write a favorable letter.  The
next year, to my horror, she signed up for another class with me!  You can
imagine the problems I anticipated.  This story has a happy ending, though:
she worked hard, did well, and (except for chronically coming to class
late) was no "attitude problem" at all.  At the end of the semester I told
her that if in the future she needed a letter of reference, I would be
happy to write one for her--and she obviously appreciated that.
 
Just wondering what other people's experience is with such situations--the
one I just narrated is the only case in which I've ever turned down a
student's request.
 
Becky Howard
=========================================================================
Date:         Mon, 26 Jun 1995 10:19:01 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Letters of reference
In-Reply-To:  note of 06/26/95 10:08
 
In the great derby of "letters of recommendacity," a cool letter is damning.
When I can't write a great letter, I generally tell the student that the
letter I could write might not serve him/her very well. If the student
insists, I tell the student roughly what I will be able to write, and, if
that's ok with the student, I go ahead. I must confess, however, that I have
written some letters that I am not too proud of. They sound like praise but
translate into, "This student was in my class, did the work, and got a grade."
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 26 Jun 1995 10:19:14 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: gendered language
X-To:         Joe Cunningham <JoeCham@aol.com>
 
In-Reply-To: Re: gendered language, From: Joe Cunningham <Joe
 
>On gendered language: Power doesn't have a residence, some imaginary manse
>occupied by an archdeacon beckoning with a boney forefingr. If we are willing
>to forego the use of hierarchical models to describe acts of
>literacy--classrooms noted for "heterogeneity without hierarchy--then points
>of contention in the classroom are decentered, multiple and dispersed as
>well.  Power doesn't repress, it coerces.
 
Joe, the distinction between repress and coerce escapes me here, at least in
the context of this discussion of power.  Can you help me out?
 
Alice Roy
=========================================================================
Date:         Mon, 26 Jun 1995 12:22:46 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Letters of reference
 
I won't write a reference letter for any student to whom I would not
show the letter -- and I always give them a copy of the letter.  I've
turned down some by suggesting other faculty members might be in a
better position to write a more favorable reference letter.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Mon, 26 Jun 1995 12:37:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Patterson Ward <iward@KSU.KSU.EDU>
Subject:      Re: Reducing Required First-Year Courses
X-To:         Writing Program Administration
              <WPA-L%ASUVM.INRE.ASU.EDU@KSUVM.KSU.EDU>
In-Reply-To:  <33248.rmirtz@garnet.acns.fsu.edu>
 
Ruth,
 
At Kansas State, we moved the second sememster course to the second
year, largely due to pressure from administration.  That way we could
take advantage of the normal attrition of about 20%. We also hoped that
students would do better in the second course that focuses on persuasive
discourse, bacause of there increased experience with textual material.
 
I have no hard data that our assumptions about the hoped for increase in
sucess rates of students yet.  My best guess is that the failure rate
will remain the same. ???
 
Irene Ward
Director of Expository Writing
Kansas State University
iward@ksu.ksu.edu
 
On Sun, 26 Jun 1994, Ruth Mirtz wrote:
 
> The Florida State Legislature has decreed a reduction in general education
> requirements and we're considering offering up our 1102 (second semester of
> required first-year writing) to the chopping block.  We're inundated with
> students and TAs, we're not gaining anything politically or materially by
> teaching 7000 students each year, and we believe that eliminating 1102 as a
> requirement (leaving it an option) would only cut the First Year Writing
> Program by a third or so.  But before we do this radical act, I wonder if
> anyone out there has done the same, that is, reduced the required number of
> first-year comp courses from 2 to 1.  What happened?  What implications am I
> not thinking of?
>
> --------------------------
> Ruth Mirtz
> Florida State University
> rmirtz@garnet.acns.fsu.edu
>
=========================================================================
Date:         Mon, 26 Jun 1995 13:31:10 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: gendered language
In-Reply-To:  <950626.113000.CDT.STRATMAN@UMRVMB>; from "Greg Stratman" at Jun
              26, 95 11:30 am
 
'Greg Stratman' writes in an earlier message
>
> If a female student takes a test and scores 100%, has she "mastered" that
> material, or has she "mistressed" it?
 
I think she has passed it.  In other words, neither word you offer in
your humorous example is the only option. One word does come from a
patriarchial paradigm, whether that's important to some people or not,
and the other is a display of wit or, perhaps, a silly
over-correction.  The point is when one recognizes how language shapes
our view of reality and is aware of tacit implications of certain
terms, then accepting someone's 'word' that a particular term is
distrubing is not a polite thing to do.
 
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 26 Jun 1995 11:35:06 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Reducing Required First-Year Courses
In-Reply-To:  note of 06/26/95 10:42
 
Trading off a semester of composition gets really complicated for metropolitan
universities. For example, if ASU gave up a semester of first-year comp in
exchange for an upper division course, our responsibilities would INCREASE
because ASU has lots of transfer students; we have twice as many seniors as we
have first-year students. Also, our comp requirements are closely articulated
with programs at community colleges and other universities in the state. NAU
did manage to go to a one course (4 hour) requirement. But NAU has about 15K
students and a smaller proportion of transfer students (and a flat out smaller
number) than the other two universities. If ASU (the colossus of the middle),
dropped a course, it would have a staggering effect on English Departments in
community colleges all over the state but especially Maricopa CC. This is not
to say that change should not happen but that, in the current environmnet, it
needs to be carefully coordinated and systemic. We exist in a very productive
and efficient system of interdependencies in Arizona, and no one should act
unilaterally.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 26 Jun 1995 14:00:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tere Hogue <tmhogue@INDYUNIX.IUPUI.EDU>
Subject:      Peer Tutor Texts
 
As a battle-scarred, six-year veteran of peer tutor training seminars, I
am eager to pass on info about texts to Charles Schuster.
 
Rose, Mike.  Lives on the Boundary.  (Penguin Books:  ISBN 0-1401-2403-9)
 
        At IUPUI (Indiana U at Indianapolis) we select new peer tutors
in the spring and use Lives as summer reading.  Reason:  Most peer tutors
come to us from the ranks of "successful" students -- the ones from
expemplary middle-class homes who encouraged their efforts in school, the
ones familiar at navigating the academy, whose friends are successful, etc.
These folk often are bit stunned when they encounter at-risk students and
their writing.  Reading and discussing Lives softens the shock, gets
them thinking about the people they've got to connect with before they
tackle the writing.
 
 
Ryan, Leigh.  Bedford Guide for Writing Tutors.  (St.Martin's  0-312-10077-9)
 
Concise little booklet.  Covers nuts and bolts basics as practiced in
most writing centers.  Some tutors like to hold onto it early on til they
gain some confidence.
 
 
Bishop, Wendy.  The Subject is Writing.  (Boynton/Cook  0-86709-314-5)
 
Using this for the first time this fall.  Does a good job of introducing
students to process theory, etc. that especially non-comp majors may not
have been exposed to.  Both student and faculty essays.  Very assessible
reading.
 
Whatever tomes you decide on, you're in for fun.  Good luck.
=========================================================================
Date:         Mon, 26 Jun 1995 14:52:03 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irwin Weiser <va0@MACE.CC.PURDUE.EDU>
Subject:      Re: virtual comp. (was a thread of Feedback)
In-Reply-To:  <01HS5NJB7CA6IRQKB1@cc.usu.edu>; from "Christine Hult" at Jun 26,
              95 9:29 am
 
Chris,
 
Thanks for your answers.  I'm especially glad to hear that you've been
able to argue against increasing the student/instructor ratio.
 
Of course, your answers raise new questions:  you mention
facilitators/discussion leaders. These are for on-line discussions, I
assume?
 
And how will assignments be made and discussed?  By the teaching
assistants and tutors and facilitators on-line, with on-line
discussion?  Do you anticipate instructors spending more time
responding to individual students' questions than they would if the
questions were being asked in a classroom?  I guess I'm imagining
40-50 students emailing the instructor or tutor questions and the
instructor sending individual responses.  Or will students be
encouraged to post questions so everyone can read them and the
responses?
 
In some ways it sounds like the tutors will be doing most of the
in-process interaction with students and the instructors' roles will
be primarily as evaluators of the portfolios.  Is that right? Perhaps
you can say something about the relationship among and
responsibilities of the "instructional team"?
 
This sounds like quite an undertaking, and I hope you'll keep us
apprised of how the pilot works.
 
Bud
va0@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 26 Jun 1995 16:09:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Reducing Required First-Year Courses
X-To:         Chet <cpryor@DGS.DGSYS.COM>
In-Reply-To:  <Pine.SOL.3.91.950626094058.12127A-100000@DGS>
 
chet,
 
univ. of maryland also has a required 300 level writing course.  they
phased out 102, tightened up on 101, and intorduced the 300 level couses,
so they still require two writing courses.
 
judy pearce
=========================================================================
Date:         Mon, 26 Jun 1995 16:15:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Letters of reference
In-Reply-To:  <C402A17EC5@mercury.uark.edu>
 
in addition to showing the letter to the student, i actually have the
student draft the letter.  after all, it's a writing activity:  they know
the audience, the purpose, and themselves.  i then revise as necessary
for appropriate language (academic jargon) and any attributes the student
may have omitted.  this approach has worked well.
 
judy pearce
=========================================================================
Date:         Thu, 22 Jun 1995 13:19:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: gendered language
In-Reply-To:  Message of Thu, 22 Jun 1995 10:21:40 CDT from
              <STRATMAN@UMRVMB.UMR.EDU>
 
"Webmaster" seems to me to come from the language of fantasy writing, and in
that context it is clearly gendered because there are plenty of novels and
stories with "Webmistresses" and the like.  Gender is a pretty clear concern
in SciFi and Fantasy unless one is reading a particularly unconscious, often
action-oriented brand of either.  I think anyone in the Sci/Fi or Fantasy
community who tried to use "Webmaster" would get a lot of resistance from both
women and men, not simply because it seemed exclusionary but because it was
uninformed about the importance of gender to most readers and writers.  I'm
suspecting that there is a considerable carryover from SciFi/Fantasy in the
World of Web technical types, so my first response to anyone proposing
"Webmaster" would be to get as up-to-date in your language use as in your
technology.  I'm ignoring the other good arguments against the use of "Web-
master" as the sole term, including the one of simple politeness.
 
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Thu, 22 Jun 1995 13:33:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Double Response
 
I just responded to Dave Schwalm's query on gendered language using the
response key after I had read Greg Stratman's response.  My mailer indicated
a response sent to Greg and one to the list--a new kind of message from the
mailer.  Greg, did you get a personal response.  Did everyone on the list
get a response from me?  Dave, is this the problem you have been tracking?
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
=========================================================================
Date:         Mon, 26 Jun 1995 15:42:57 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Feedback to TAs
 
We need to be
>careful saying that a computer comp course will rejuvenate dead
>instruction; I think it is more likely to replace pretty good instruction
>with something rather worse.  --Ed White
 
What you said, Ed.  Faceless virtual readers and writers instead of
teachers and students?  Not in my back yard.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Mon, 26 Jun 1995 15:42:51 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Reducing Required First-Year Courses
 
What you lose by downsizing is that students write less.
 
We downsized in 1970 or so from 2 semesters to one of fy comp, for
budgetary reasons. One result is that about 2 years ago the U added a
second semester of writing, to be taken after Comp I, as a gen ed course
with an infusion of writing, an additional writing course, or a course in
the major that is writing intensive. So we have 1 semester of fy comp and a
wac semester later on.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Mon, 26 Jun 1995 15:43:01 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: gendered language
 
>Let us say, for the moment, that words dwell in a web of meaning, an almost
>infinite networked space, and they reside in this space semiotically. The
>letter "A" may refer to the first letter of the alphabet to you, but may
>bring to mind the shape of a birthmark on a lover's shoulder to me. With this
>in mind, is it farfetched to imagine that "webmaster" has absolutely no
>gendered nuance to me?
 
It is by and large men who typically insist that masculine generics are
indeed generic, that it doesn't matter what you call anybody, that the
speaker/writer has all the rights and none of the responsibilities. And
according to the latest in the NEJM or is it JAMA, we can no longer call
this blindness to linguistic communication testosterone poisoning.
 
Dennis
--
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Mon, 26 Jun 1995 15:43:05 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: gendered language
 
>Anyway, I like the term "webwright" a lot better.
>
>-- David E. Schwalm,
 
David, how about the most approrpiate term, considering the discussion:
webster?
 
After all, the suffix -ster in webster marks it as an Old English feminine
(weaver, webster; baker, baxter; spinner, spinster). -ster remains + fem.
in spinster in Modern English, but its origins are now forgot (gangster,
punster, and so on are modern post-feminine suffix coinages).  Webster and
Baxter survive only as family names (note: feminine, not patronymic, in
origin).
 
One of the early and erroneous derivations of the word 'woman' traces it to
wife + man, further analyzing wife as a deriv. of weaver, since women were
thought to favor the textile trades. However weaver is a masculine word.
What does this say about gendered division of labor?
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Mon, 26 Jun 1995 17:11:19 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MSUACAD.MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: gendered language
In-Reply-To:  <199506260348.UAA25481@pluto.calstatela.edu>
 
On Sun, 25 Jun 1995, alice roy 02-11-93 wrote:
 
> In-Reply-To: Re: gendered language, From: "David E. Schwalm"
>
> David Schwalm suggests webwright in place of webmaster.  I like webwright very
> much. My great-grandfather was a wheelwright. But my grandmother and
> great-aunts were seamstresses.  I don't think we've got it right yet.
 
But doesn't "wright" mean maker--for example a playwright?  Is wright
gendered also?
 
I see the gender in webmaster, but webwright is not the same person.
A webwright makes webs; a webmaster answers questions from users about
the www server.  I wonder what we do with postmaster (one who doesn't
necessarily make postal programs but who deals with problemas as they
arise)?
 
Some sites have a MAILDAEMON or POSTDAEMON instead of POSTMASTER.
Maybe webdaemon would work.  I'm assuming the title is mainly for ease
of email; so "Maintaner of the WWW pages locally" wouldn't necessarily
be a good choice for her title.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar  Morehead State University  r.royar@msuacad.morehead-st.edu
                     Writing Center Coordinator
   "Guns don't kill people, movies do"   -Senator Robert "ProudlyOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Mon, 26 Jun 1995 17:25:34 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet <cpryor@DGS.DGSYS.COM>
Subject:      Re: Reducing Required First-Year Courses
X-To:         Judy Ann Pearce <jpearce@umd5.umd.edu>
In-Reply-To:  <Pine.ULT.3.91.950626160805.9549A-100000@yorick.umd.edu>
 
On Mon, 26 Jun 1995, Judy Ann Pearce wrote:
 
> univ. of maryland also has a required 300 level writing course.  they
> phased out 102, tightened up on 101, and intorduced the 300 level couses,
> so they still require two writing courses.
----------------------------------------------------------------------------
        "Tightened up on 101?"  Neat-o.
 
        I believe what Ruth asked was whether or not anyone *had* changed
to a one-semester FC and what the consequences were.   I think you'll
agree with me, Judy, that Maryland's English 392 (Professional Writing)
in not FC whether required or not.
 
        Forgive my being dense, but their changing from a two semester
requirement to a one semester requirement is a bit more than "tightening
up."  I hope it works for them (and for us since we are a feeder school
to U of MD), but is it really truth in advertising?
 
                                        Chet Pryor
                                        Montgomery College (Maryland)
----------------------------------------------------------------------------
=========================================================================
Date:         Mon, 26 Jun 1995 15:18:45 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Letters of reference
In-Reply-To:  <Pine.ULT.3.91.950626161351.9549B-100000@yorick.umd.edu>
 
On Mon, 26 Jun 1995, Judy Ann Pearce wrote:
 
> in addition to showing the letter to the student, i actually have the
> student draft the letter.  after all, it's a writing activity:  they know
> the audience, the purpose, and themselves.  i then revise as necessary
> for appropriate language (academic jargon) and any attributes the student
> may have omitted.  this approach has worked well.
>
> judy pearce
>
 
 
     I have never asked a student to draft his/her own letter because I
have always detested it when I have been directed to do the same.
      First, it always makes me feel that the person I have asked for a
reference doesn't really have anything to say about me - maybe doesn't
even realize who I am.
      Second, I know that the letter I write about myself will never be
as glowing as things that others who admire and respect me will say. I
know this from having had others write letters that were embarrassingly
complimentary - let's face it, many people see things in ourselves that
we do not yet see.
 
 
 
   Then, too, I enjoy coming up with just the special thing to say about
a student in a recommendation letter.  It's true that some of the letters
end up being no more than David Schwalm's description:
    He took my class; I know him;  he passed.
 
But if that's all I can say, fine.  I won't put the student in the
position of recommending himself - presumably he/she already did that in
some sort of personal statement/resume, or whatever.
Maureen Arrigo-Ward
marrigo@cwsl.edu
=========================================================================
Date:         Mon, 26 Jun 1995 17:28:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     RFC822 error: <W> REPLY-TO field duplicated. Last occurrence was
              retained.
From:         Barbara Shwom <bshwom@CASBAH.ACNS.NWU.EDU>
Subject:      Re: ReSequencing Reading Messages
In-Reply-To:  <199506261704.AA22581@wiley.csusb.edu> from "Edward White" at Jun
              26, 95 10:04:26 am
 
Ed,
 
If you've already gotten an answer to this question, you can ignore this one:
 
there are different ways to change the order of messages, depending on your
mail reading program.  In Elm, for example, you can type "o" to get a screen
of options. When you choose "sorting criteria," you can select the order in
which you'd like the messages to be sorted. As a default, I have my messages
sorted with the oldest at the top of the list--for just the reason you
mentioned. When I really fall behind and want to read through entire threads
easily, I sort by subject line.
 
 
Hope this helps.
 
> David, and other webmasters, do you know how I could reverse the order of
> messages on my maillist file?  When I am away for a bit, I get 100 or more
> messages, and I only seem to be able to read from most recent to oldest.
> That rather diminishes the drama of responses.  I know I could move to the
> end of the file and manually call up each numer, instead of just pressing
> the space bar, but that's more hassle than it's worth.  Or is my problem
> purely local?  --Ed White
>
 
Barbara Shwom
Northwestern University
Writing Program
bshwom@nwu.edu
=========================================================================
Date:         Mon, 26 Jun 1995 18:36:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: gendered language
 
Has "WebWeaver" been suggested yet?
=========================================================================
Date:         Mon, 26 Jun 1995 15:41:24 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Letters of reference
In-Reply-To:  note of 06/26/95 15:19
 
I'm with Maureen. I sometimes ask a student for some topics to develop or some
points to stress, but I like to do the writing myself. Students are usually
too modest. Also, writing literally hundreds of these letters (WPAs tend to
write a lot of these puppies), I like to think that I have developed some
skill in slotting the letter right where I want it--high praise still within
the range of credibility etc. Letters of rec are an art form.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 26 Jun 1995 19:59:22 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Reducing Required First-Year Courses
X-To:         debaron@UIUC.EDU
In-Reply-To:  <199506262042.AA29414@ux1.cso.uiuc.edu>
 
dennis,
 
how well does the fy/wac writing sequence work?  are you all pleased with
it?  who teaches the wac course?
 
judy pearce
=========================================================================
Date:         Mon, 26 Jun 1995 20:01:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Letters of reference
X-To:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
In-Reply-To:  <Pine.PCN.3.91.950626151412.8850A-100000@[204.94.57.60]>
 
maureen,
 
i suppose one of the reasons i ask students to draft a reference letter
is because my own response to a similar request from a faculty member was
positive.  thanks for your comment; it gave me a different perspective.
 
judy pearce
=========================================================================
Date:         Mon, 26 Jun 1995 20:59:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: gendered language
 
In-Reply-To: Re: gendered language, From: JoeCham@aol.com
 
>See Lester Faigley's "Fragments of Rationality", page 151, where he quotes
>from Foucault.
 
The question, as I understand Joe's comment earlier, is whether power is
repressive or coercive.  The quotation from Foucault, through Faigley:
"power is exercised from innumerable points..."  That is, power is not
_just_ repressive, but it certainly includes both repression and coercion.
With regard to our discussion of masters, etc., I read this to say:  There is
power in naming, and that power can be either repressive or coersive, but it's
 
 
still power.
 
Alice Roy, Cal State LA
aroy@calstatela.edu
=========================================================================
Date:         Mon, 26 Jun 1995 20:59:48 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: gendered language
X-To:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
 
In-Reply-To: Re: gendered language, From: Greg Stratman <STRA
 
>So now is "seamstress" unacceptable?  What's the world coming to?  Or must I
>say "To what is the world coming?"
 
No, you must _not_ say "To what is the world coming?"  "Seamstress" is not
unacceptable, but notice we are not considering "webstress."  Well, maybe if
the stress is on the second syllable, but then we're in a whole nother
semantic domain.
 
Alice Roy
=========================================================================
Date:         Mon, 26 Jun 1995 19:27:32 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Letters of reference
In-Reply-To:  <Pine.ULT.3.91.950626200036.13141B-100000@yorick.umd.edu>; from
              "Judy Ann Pearce" at Jun 26, 95 8:01 pm
 
I agree that student input with letters of reference can be helpful to
me as I try to create a good argument for them.  While I have never
thought about asking students to write the letter, I have asked them
to help me understand the audience for the letter, to list things they
remember I should know about them that would be persusaive to the
audience, and to list what they would like the audience to know/think
about them.
 
I also give copies of the letter to the students.  If time allows, I'll
let them suggest revisions and edit the letter.
 
I also say no to students when I think my comments won't be helpful, but
I've never turned down a student teacher I've supervised because a
recommendation, in addition to the form submitted in their records,
seems part of my job.  On rare occasion I've had to write a reference for a
student teacher who did not do as good a job as was needed.
Those luke-warm recommendations are, indeed,
the hardest to write, and in those cases I usually don't feel
comfortable enough about the communications between myself and the student
to allow the process I described above and prefer . . .
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 26 Jun 1995 21:13:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: ReSequencing Reading Messages
In-Reply-To:  <199506262228.AA136335712@casbah.acns.nwu.edu> from "Barbara
              Shwom" at Jun 26, 95 05:28:32 pm
 
Thanks to Barbara, Eric, and other Websters (I am Denis's faithful
follower), I have now reconfigured ELM so the first shall be first and the
last, last.  I appreciate my friends and colleagues on this list.
                                        --Ed White
=========================================================================
Date:         Mon, 26 Jun 1995 21:20:31 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Letters of reference
In-Reply-To:  <Pine.ULT.3.91.950626161351.9549B-100000@yorick.umd.edu> from
              "Judy Ann Pearce" at Jun 26, 95 04:15:45 pm
 
I took to asking for draft letters from those requesting references about
two years ago, in sheer self-defense when finishing a book.  I was
spending enormous amounts of time on these letters.  I think it has worked
well.  It doesn't seem THAT much to ask, particularly since the details
and facts that give a letter credibility are in the front of the mind for
them but often call for a kind of research for us.  I will rewrite the
letters, often, particularly for the modest who just can't write
superlatives about themselves.  This system not only saves me great gobs
of time but is, I think, a useful exercise for those asking for letters.
                                        --Ed White
=========================================================================
Date:         Tue, 27 Jun 1995 08:28:57 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Greg Stratman <STRATMAN@UMRVMB.UMR.EDU>
Subject:      Re: Double Response
In-Reply-To:  <01HS5WMKM0F68Y6PFR@asu.edu>
 
Bob -- I received just your posting to the group.   Greg
=========================================================================
Date:         Tue, 27 Jun 1995 09:14:59 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Letters of reference
 
>On Mon, 26 Jun 1995, Judy Ann Pearce wrote:
>
>> in addition to showing the letter to the student, i actually have the
>> student draft the letter.
 
One of the hardest things for students to write are letters of application
for jobs, personal statements for apps, and so on. Selling yourself on
paper is an acquired art for most people. If you've read grad school or job
apps lately, you know how few have mastered/mistressed or even learned this
genre. So having a student write a ref. would be even more difficult, since
it would not only involve self promotion but ventriloquism. I'd stay away
from that as cruel and unusual, and I always teach a unit on how to write
applications.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 27 Jun 1995 09:52:48 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Letters of reference
 
Many of the same results garnered from student-drafted rec letters
can be obtained by asking the student for a copy of whatever letter
the student has to submit for the position/program/whatever.
Students then tend to write better letters (and to even ask for help
with the letter) and the faculty member's rec letter fits better with
what the student sees (and proclaims) as his or her strengths.  I
often ask the student to supplement the information and tell me or
write out anything he or she thinks would help me write a better
letter -- those two sources of information, I think, have helped me
write more tailored and more effective letters.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Tue, 27 Jun 1995 07:59:40 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Time on our hands
 
Congratulations, WPA-ers! Yesterday, for the first time in the long history of
WPA-L, we achieved LISTLOCK! That is, we exceeded 50 messages in a single day.
  Those of you who are new to the list shouldnot panic, however. I ran the
statistics on the list, and, overall, we average three messages a day. Anyway,
the list is unlocked and ready to go. It'll be 108 in Phoenix today, just in
case anyone feels chilly. Twas 92 at 7:00 am.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 27 Jun 1995 09:22:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Economies of Distance Ed
 
Dave, On recruiting out-of-state students from Arizona to Utah:  Go
Figure.  I don't have any idea what they're thinking of when they go
courting students.  Or even who "they" are.  All I know is the kindergarten
classes in the state of Utah are TWICE the size of the senior classes.
Yikes. Are we in for it!  CH
=========================================================================
Date:         Tue, 27 Jun 1995 09:34:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: virtual comp. (was a thread of Feedback)
 
Bud, your questions about interactions among instructors, tutors,
students, etc, are good ones.  The answer is, we really don't know how
all of this will work.  Hence the pilot.  We want to take a close look
at instructional models as we work this out.  Our first effort in the
fall will entail a working out of peer groups across school boundaries,
but keeping students in their individual classes at the various colleges.
A peer tutor will work with each group online.  Certainly, I'll be back
many time to this list for advice.  CH
=========================================================================
Date:         Tue, 27 Jun 1995 10:29:01 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         rick batteiger <BATTEIG@OSUVM1.BITNET>
Organization: Oklahoma State University
Subject:      letters of reference
 
I agree with Denis Baron that asking students to write drafts of their own lett
ers of ref. may be cruel and unusual punishment.  I have written many as both a
 department chair and WPA, and frustration finally brought me to a few rules fo
r myself.  First, I won't write any letter that I can't give to the student (su
bject), and I always give a copy to the student.  Second, I always ask for a cu
rrent resume and a description or list of the places/kinds of jobs being applie
d to/for.  Third, I have learned that it is better to refuse to write a letter
than to struggle with one that will ultimately do more harm than good.  General
ly, however, I find that students who would not get good letters from me tend n
ot to ask.  I guess they figure it out.  I like the approach suggested here on
the list of steering the stukdent to colleagues who might be able to write a mo
re positive letter.
BTW: I have no way of knowing if these notes I write are getting posted.  Will
someone please acknowledge me privately at batteig@vm1.ucc.okstate.edu  Thanks.
Richard Batteiger, Oklahoma State Univ., Stillwater, OK
=========================================================================
Date:         Tue, 27 Jun 1995 08:43:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Letters of reference
In-Reply-To:  <199506271414.AA00822@ux1.cso.uiuc.edu> from "debaron@UIUC.EDU"
              at Jun 27, 95 09:14:59 am
 
Dennis, I think your argument supports Judy's position rather than the
reverse.  I generally use the student's draft, with the student sitting
right next to me, to shape my own letter; this then becomes a kind of
pointed learning experience in how to do the job.  Collaboration in a
way.  --Ed White
 
>  > >On Mon, 26 Jun 1995, Judy Ann Pearce wrote: > >
> >> in addition to showing the letter to the student, i actually have the
> >> student draft the letter.
>
> One of the hardest things for students to write are letters of application
> for jobs, personal statements for apps, and so on. Selling yourself on
> paper is an acquired art for most people. If you've read grad school or job
> apps lately, you know how few have mastered/mistressed or even learned this
> genre. So having a student write a ref. would be even more difficult, since
> it would not only involve self promotion but ventriloquism. I'd stay away
> from that as cruel and unusual, and I always teach a unit on how to write
> applications.
>
> Dennis
> --
>
> Dennis Baron                                           debaron@uiuc.edu
>
> Department of English                         office: 217-333-2392
> University of Illinois                                fax: 217-333-4321
> 608 South Wright Street                       home: 217-384-1683
> Urbana, Illinois 61801
>
=========================================================================
Date:         Tue, 27 Jun 1995 09:40:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Feedback to TAs
 
Dennis & Ed, I appreciate your concerns about "faceless virtual readers
and writers," but really I think we need to give these new models a chance.
I had one of the most stimulating teaching experiences in my career last
year with virtual discussions in my sophomore writing seminars.  I met
these students once a week, but we really got to know each other online.
Our conversations about writing, about texts and textuality, about what
they were encountering on the internet, etc, etc, were wonderful.  They
rarely took a back seat to the "in-class" work, which ended up being more
workshopy in the computer lab.  And the in-class work, I think, could have
been handled as well through tutoring sessions and lab time, with the
real business of the class happening online.  Anyway, I'm game to give it
a try, and I know others have been doing this quite successfully already.
Barry?  Your reactions?  Christine
=========================================================================
Date:         Tue, 27 Jun 1995 12:43:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: Time on our hands
 
Yikes David!  95 in good ol El Paso -- that's right,  I'm a lasso from El
Paso!
=========================================================================
Date:         Tue, 27 Jun 1995 11:47:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      gendered language
 
Oh, for pity's sake -- why not just "spider"?
 
Keith Rhodes, who thought he might have time to moniter this list
over the summer, but clearly was wrong
=========================================================================
Date:         Tue, 27 Jun 1995 11:14:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@WSUNIX.WSU.EDU>
Subject:      Re: getting to know students, virtually
In-Reply-To:  <01HS72H9Y3PWIU335A@cc.usu.edu>
 
Here at WSU we run a distance ed. degree completion program in which
students take courses via video & e-mail & voice mail, never seeing their
instructors face to face until graduation (most of them come to walk
through the ceremony).  The teachers' experience is interesting and may
have some bearing on what you are planning, Christine--one teacher who
uses learning logs extensively in an Anthro. class reports that while she
has never met her students, she feels she knows them better than some of
the students in her on-campus classes because of the extensive
interaction she has with them through the logs.  The difference with our
program here is that there is a beginning & and ending date for our
classes.  We teach one writing class so far (technical writing) this way,
and so far, so good.  We do find, however, that the rate of completion,
while higher than for correspondence courses, is not as good as on-campus
courses.  The clientele for our program is mostly working adults, which
may explain that fact.  Sue McLeod
 
On Tue, 27 Jun 1995, Christine Hult wrote:
 
> Dennis & Ed, I appreciate your concerns about "faceless virtual readers
> and writers," but really I think we need to give these new models a chance.
> I had one of the most stimulating teaching experiences in my career last
> year with virtual discussions in my sophomore writing seminars.  I met
> these students once a week, but we really got to know each other online.
> Our conversations about writing, about texts and textuality, about what
> they were encountering on the internet, etc, etc, were wonderful.  They
> rarely took a back seat to the "in-class" work, which ended up being more
> workshopy in the computer lab.  And the in-class work, I think, could have
> been handled as well through tutoring sessions and lab time, with the
> real business of the class happening online.  Anyway, I'm game to give it
> a try, and I know others have been doing this quite successfully already.
> Barry?  Your reactions?  Christine
>
=========================================================================
Date:         Tue, 27 Jun 1995 11:46:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Musgrove, Laurence E." <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Remove subscriber
 
Please remove me from list until further notice.
 
 
 
Laurence E. Musgrove
 
Director of Composition
 
Department of English
 
University of Southern Indiana
 
(812) 465-7143
 
lemusgro.ucs@smtp.usi.edu
=========================================================================
Date:         Tue, 27 Jun 1995 14:19:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BMMAID@UALR.EDU
Subject:      Re: Feedback to TAs
 
Christine--
 
How can I resist an invitation?
 
The experience Jennifer Jordan-Henley and I have had is that those who choose
to operate in virtual environments *must* be aware of the potential of students
and teachers responding negatively because they think they're interacting with
computers and not other humans.  We did have the advantage in that we were
working with students and peer tutors in a one-on-one situation rather than
bringing a whole class in at the same time.  In training my cybertutors I
stressed the need for them to make the virtual environment as comfortable as
possible for the students they were tutoring.
 
There will be some folks who resist using the technology, but my sense is those
will be the same folks who will resist anything new.  I think virtual writing
classes offer some exciting possibilities.  They offer opportunities to folks
who may not have them because they are place-bound.  However, I do think all
of us who are using these new teaching environments must always remember that
we're dealing with humans who need and deserve human contact.  The computer
is a medium for that contact.  It's not the same as f2f.  Some times it won't
work, sometimes it will work as well, and sometimes it will work even better.
 
As long as we make sure we're using the technology to serve student needs and
not using it just because it's there, I think we'll be fine.  We just need more
folks willing to experiment with how best to use the technology for different
pedagogical purposes.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Tue, 27 Jun 1995 15:11:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KEITH RHODES <0100710@ACAD.NWMISSOURI.EDU>
Subject:      pre-convention chat?
 
As long as this list is actively chatty anyway, would anybody like
to preview what they think will be the big goings-on at the WPA
conference?  Anybody interested in bouncing ideas-in-progress
around?  BTW, I'm not complaining in the abstract about the
volume, I'm just buried by it personally in the short weekly space
I have for reviewing it.
 
In light of "artic ice," I'm still recovering from seeing, listed
just under the listing for "multicultural" in the index to Western
Washington locations on the campus map, an office for "new student
pograms" (ok, so it would be misspelled either way).
=========================================================================
Date:         Tue, 27 Jun 1995 16:27:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: Feedback to TAs
 
>Thanks, Kim, for pointing out the imprecision.  I had in mind the kind of
>course meeting general approval recently on this list, one which actually
>replaces human contact with email and other electronic communication. --Ed
>
 
Ed, you are juxtaposing "human contact" with "email and other electronic
communication," assuming the two to be in opposition.  I think, as this
list and many other experiences indicate, electronic technologies carry a
great deal of "human contact," and in ways that, many argue, are an
improvement on the traditional classroom structure.
 
In any case, what I would envision as a real improvement over most of what
goes under the name of freshman composition (granting that some classes are
indeed successful) wouldn't exclude face-to-face interaction, but simply
the "1 teacher, 25 students" fixed schedules and forced meetings in the
classroom. I can imagine a number of quite flexible arrangements whereby
pairs and groups could meet together or with tutors/teachers, supplemented
primarily by much on-line brainstorming, drafting, and critiquing activity.
We shouldn't fall into "either/or" assumptions about the types of writing
and social interaction possible using computer-mediated-communication.
 
And David, I think that there will indeed be dropouts and miserable
instruction and some discouraging numbers initially as people explore
various forms of open-ended instruction based on CMC contact.  No shift
like this occurs as a full-blown success from the head of Zeus, and we are
asking a bit much if we expect otherwise.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Tue, 27 Jun 1995 17:08:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: computer (aided) comp courses
 
David says,
 
>Usually when
>we demonize computer or distance courses, we invision the worst case as
>typical.
 
Excellent point.  And I must admit (head bowed) that when I demonize the
"usual" freshman comp, I tend to do the same thing.
 
>I gotta tell you, when I think about some of these things, I often find the
>financial ethics more troubling than the educational quality.
 
Now, again, you're looking at the worst case.  "Exploitation" comes in many
colors, most of which we should well recognize as what we ourselves are
combating in the presumably tried and true situations on our own campuses.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Tue, 27 Jun 1995 15:38:48 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Schwalm <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: computer (aided) comp courses
 
>David says,
>
>>Usually when
>>we demonize computer or distance courses, we invision the worst case as
>>typical.
>
>Excellent point.  And I must admit (head bowed) that when I demonize the
>"usual" freshman comp, I tend to do the same thing.
>
>>I gotta tell you, when I think about some of these things, I often find the
>>financial ethics more troubling than the educational quality.
>
>Now, again, you're looking at the worst case.  "Exploitation" comes in many
>colors, most of which we should well recognize as what we ourselves are
>combating in the presumably tried and true situations on our own campuses.
>
>Fred Kemp
>Texas Tech
>ykfok@ttacs.ttu.edu
>
 
I'm not really thinking about exploiting the instructors in this case.  I
talking about a tendency of some people in the university to view distance
ed and on-line courses as some sort of cash cow.
_______________________________________________________
David Schwalm
Vice Provost of Academic Programs
Arizona State University West
=========================================================================
Date:         Tue, 27 Jun 1995 15:46:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Schwalm <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Eudora
 
If my messages take on a new look it's because I just got Eudora. For some
of you that sounds like I'm claiming to have discovered WordStar or
something. But our network folks never told me that Eudora would work as a
front end for PROFS.  It will.  I feel like I've been locked in a closet or
something.  I'm pumped (as would be anyone who's been struggling with the
PROFs editor.
_______________________________________________________
David Schwalm
Vice Provost of Academic Programs
Arizona State University West
=========================================================================
Date:         Wed, 28 Jun 1995 00:18:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Quit
 
WPa-L Quit list Joe Cunningham
=========================================================================
Date:         Wed, 28 Jun 1995 08:52:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: virtual comp. (was a thread of Feedback)
In-Reply-To:  <01HS729YVVQMIU335A@cc.usu.edu> from "Christine Hult" at Jun 27,
              95 09:34:50 am
 
Chris, I have no problem at all with maillist supplements to teaching; I
used this very successfully last fall as part of a grad course I taught at
the U of AZ, for instance.  I am trying to make this part of every course
I teach, despite an unwilling computer center, and I agree that it adds a
valuable dimension--not just for comp. The issue for me is that the
maillist activities must SUPPLEMENT rather than replace the important
human interaction of the class.  How can we teach tone, or voice, for
instance, without that human presence behind the screen?  Now I know you
see this indeed as a supplement or complement, that you are not advocating
the abolition of teacher/student/student offscreen interaction.  But we
have already seen how administrators, desperate for cost savings, can turn
such an idea into a device for boosting "faculty productivity" at the
expense of instruction.  I'm worried.  --Ed White
=========================================================================
Date:         Wed, 28 Jun 1995 09:25:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Schwalm <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: virtual comp. (was a thread of Feedback)
 
>Chris, I have no problem at all with maillist supplements to teaching; I
>used this very successfully last fall as part of a grad course I taught at
>the U of AZ, for instance.  I am trying to make this part of every course
>I teach, despite an unwilling computer center, and I agree that it adds a
>valuable dimension--not just for comp. The issue for me is that the
>maillist activities must SUPPLEMENT rather than replace the important
>human interaction of the class.  How can we teach tone, or voice, for
>instance, without that human presence behind the screen?  Now I know you
>see this indeed as a supplement or complement, that you are not advocating
>the abolition of teacher/student/student offscreen interaction.  But we
>have already seen how administrators, desperate for cost savings, can turn
>such an idea into a device for boosting "faculty productivity" at the
>expense of instruction.  I'm worried.  --Ed White
 
One thing that is becoming pretty clear is that the cost savings of on line
courses may be illusory.  Certainly a teacher teaching on line cannot teach
any more students than a teacher in a traditional classroom.  If anything,
on line teaching is more labor intensive than F2F teaching.  The savings may
be, as Chris suggests, in bricks and mortar, but modems, networks, hardware,
and fiber optic cable are neither free nor cheap.  The main advantage of
on-line courses is that they 1) provide access to higher ed for student who
might not otherwise have access and 2) they increase the repertoire of
learning choices for students. I don't worry much about totally on-line
courses displacing other kinds of instruction in terribly significant ways.
It's not for everyone, and it will find its place among educational options
once people realize that it will not really produce or save much loot. But
as we experiment with it, we will rethink a lot of what we do in the
traditional classroom, which can bear some rethinking.
_______________________________________________________
David Schwalm
Vice Provost of Academic Programs
Arizona State University West
=========================================================================
Date:         Wed, 28 Jun 1995 12:41:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <ykfok@TTACS.TTU.EDU>
Subject:      Re: virtual comp. (was a thread of Feedback)
 
David says,
 
>One thing that is becoming pretty clear is that the cost savings of on line
>courses may be illusory.  Certainly a teacher teaching on line cannot teach
>any more students than a teacher in a traditional classroom.  If anything,
>on line teaching is more labor intensive than F2F teaching.
 
I agree completely.  The only reason that one would adopt online processes
is for the benefit of the instruction.  It certainly doesn't relieve the
teacher of any burden, although most teachers report greater enthusiasm,
renewed dedication to teaching, etc.  I think that most of the schools that
experimented with broadcast TV lectures and satellite uplinks haven't found
much in cost savings and probably some dissatisfaction from students, since
those things simply duplicate electronically correspondence courses, which
are notoriously coldblooded.
 
And this is exactly why I'm not worried about the possibility that Paul
Leblanc has just this morning argued eloquently on RHETNT-L, that we're in
for some sort of major labor realignment as administrators buy into what
they see as the cheaper automation option.  It simply ain't cheaper and it
sure ain't automated.  And I also don't see any wholesale replacement of
traditional instruction by flexible new online/F2F combinations.  What I do
see is a gradual move by more adventurous sorts into using the
communication capabilities that appear to be sweeping other elements of
society, and this becoming more and more interesting and effective as more
and more of our students develop their own skills with telecommunications
and carry around their own powerbooks, etc. I think, as David says, that
what we learn through online efforts will indeed affect concepts and
practices relating to the traditional classroom, but I also believe that a
completely new kind of instruction, not supplemented by but based upon
computer-mediated communication, will evolve, separate itself from the
classroom (though not from various F2F arrangements), will be highly
interactive and personal, and will prove a very effective way for some
students to learn to write better.
 
As for tone or voice, Ed, I think that a week on NetNews probably teaches
the effects of both better than any explanation in the classroom.
 
This is a good discussion, and a necessary one for WPAs.  We will all be
having to take firmer and firmer stands as time goes on regarding
technology.  Unfortunately, I have to drive to Florida and then fly to
Hawaii (pity me, pity me) and will be off line for several weeks.  I've
appreciated the frank remarks and contrasting opinions (which no doubt
helped build to that 50 limit, eh David?  Thus be the dynamics of email
lists.)  I'll look forward to catching up later.
 
Fred Kemp
Texas Tech
ykfok@ttacs.ttu.edu
=========================================================================
Date:         Wed, 28 Jun 1995 13:48:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BMMAID@UALR.EDU
Subject:      Re: virtual comp. (was a thread of Feedback)
 
Folks--
 
FWIW my experience with our Cyberspace Writing Center Project is exactly what
Dave and Fred have suggested.  It is not cheaper nor more cost effective.
 
But it does provide services to students who would not otherwise be reached.
 
Since we are now all being held more accountable, especially to meeting externalneeds, that is not an inconsequential result.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Wed, 28 Jun 1995 14:08:17 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Accreditation Process
 
For your information:
 
The American Bar Association and the U.S. Justice Dep't agreed to
change the law school accreditation process in ways that do not bode
well for status and salary improvements for legal writing teachers.
This settlement of a possible antitrust case has grave consequences
for all college and university teachers, particularly those with low
status, high workloads, and low salaries.  Guess who fits that
description!  The New York Times has a brief summary article in
Wednesday's issue, June 28, on pages A1 and A17, titled "Justice
Dept. Forces Changes in Law School Accreditation."  One of the major
parts of the agreement calls for the ABA to stop collecting
professors' salary data and to stop using salary equity as an
accreditation issue.  The ramifications of this go well beyond the
law school arena.
 
The consent decree, the agreement between the ABA and the Justice
Department, is a public document and should be widely disseminated
soon.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Wed, 28 Jun 1995 13:35:20 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Accreditation Process
In-Reply-To:  note of 06/28/95 12:07
 
That salary equity business is really bothersome. When I look over our faculty
salaries and note the differences between, say, accounting and fine arts
faculty both in starting salaries and high end salaries, I get really steamed.
The argument is that we couldn't get the accountants to teach in a university
if we paid them what we pay English teachers. There are some days when I would
like to test that hypothesis. This is not a criticism of our accounting
faculty, who are a fine bunch of folks. But so are our fine arts faculty. And
this is before we get to the inequities between tenure line and adjunct
faculty.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 28 Jun 1995 20:04:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReSalary Inequities
In-Reply-To:  <WPA-L%95062813352126@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Jun 28, 95 01:35:20 pm
 
David's point about the difference in salary between, say, accountants and
English teachers is one more dirty little secret in academe.  When I began
traveling around evaluating writing programs, I found out that sometimes
the TAs in English were making half the salary of TAs in other fields,
even when they were teaching the same courses!  This is not called bias or
exploitation, Dennis will be amused to notice, but rather "using market
salary procedures."  I wonder if this practice is limited to public
universities, or if it is even worse in the prestige privates.
                                        --Ed White
=========================================================================
Date:         Thu, 29 Jun 1995 00:25:51 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         r batteiger <BATTEIG@OSUVM1.BITNET>
Organization: Oklahoma State University
Subject:      salary inequities
 
Ed.  I wasn't aware that salary inequities were a secret, dirty or otherwise.
But I think the market forces argument is really used to justify high salaries
for administrators.  On our campus, deans of colleges make about 100k, and we r
ecently hired a new business dean for 143k (the president makes 153).  I am sur
e the argument is that administrators will not work for lower salaries.  Meanwh
ile, our faculty are about 18% below peer averages, while administrators are 8
to 10 % above those same averages.  And I have TAs who use chairs and desks tha
t should have been discarded (make that burned) twenty years ago.  Finally, you
 guessed it, this year there may be a mid-year salary program, but I suspect it
 will be small if it is anything at all.
=========================================================================
Date:         Thu, 29 Jun 1995 09:34:14 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: ReSalary Inequities
 
The loss of external salary review accreditation mechanisms will help
no one teaching at any college or university.  The worst off will be
every faculty member at the medium- and lower-ranked institutions.
 
I trust no one is so naive to think that state legislators,
university administrators, and the like are going to do anything but
act in their own interests -- to lower salaries as much as they can,
and raise workload, all in the name of "free market forces,"
particularly in these times of distrust of all higher education.
Internal inequities within departments, or among different
departments, are surely not going to be resolved by raising the
salaries of those now receiving less money, or by asking us to teach
fewer students!
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Thu, 29 Jun 1995 10:04:04 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: ReSalary Inequities
 
The prestige privates don't use TAs much, so far as I know. Last week I
found a commerce associate prof making 125K, which shocked even the
engineers, and which is 6k more than the governor. And that's low. I guess
salaries don't amuse me after all.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 29 Jun 1995 10:58:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     RFC822 error: <W> REPLY-TO field duplicated. Last occurrence was
              retained.
From:         Barbara Shwom <bshwom@CASBAH.ACNS.NWU.EDU>
Subject:      Re: ReSalary Inequities
In-Reply-To:  <199506290304.AA02910@wiley.csusb.edu> from "Edward White" at Jun
              28, 95 08:04:13 pm
 
Speaking from Northwestern University, which would like to count itself among
the "prestige privates," I can attest that market salary procedures are
certainly the practice here -- for TAs and for writing faculty.
 
Our faculty spend a lot of rhetorical energy each year "helping" the
administration find other ways to calculate the market value of our services.
 
 
 
Barbara Shwom
Northwestern University
Writing Program
bshwom@nwu.edu
 
> David's point about the difference in salary between, say, accountants and
>English teachers is one more dirty little secret in academe.  When I began
>traveling around evaluating writing programs, I found out that sometimes
>the TAs in English were making half the salary of TAs in other fields,
> even when they were teaching the same courses!  This is not called bias or
>exploitation, Dennis will be amused to notice, but rather "using market
>salary procedures."  I wonder if this practice is limited to public
>universities, or if it is even worse in the prestige privates. > --Ed White >
=========================================================================
Date:         Thu, 29 Jun 1995 10:03:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Schwalm <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: salary inequities
 
>Ed.  I wasn't aware that salary inequities were a secret, dirty or otherwise.
>But I think the market forces argument is really used to justify high salaries
>for administrators.  On our campus, deans of colleges make about 100k, and we r
>ecently hired a new business dean for 143k (the president makes 153).  I am sur
>e the argument is that administrators will not work for lower salaries.  Meanwh
>ile, our faculty are about 18% below peer averages, while administrators are 8
>to 10 % above those same averages.  And I have TAs who use chairs and desks tha
>t should have been discarded (make that burned) twenty years ago.  Finally, you
> guessed it, this year there may be a mid-year salary program, but I suspect it
> will be small if it is anything at all.
 
Needless to say, I'm a little sensitive about administrative salaries. I
must confess that my administrative salary is somewhat higher than a
"fiscalized" (12 month) version of my faculty salary (I got my faculty
salary fiscalized when I was WPA at Main).  I probably would do this job for
less money, although I am not volunteering to take a cut.  And I still earn
less than half the Business faculty earn for 9 months. Usually, the highest
paid person on any large university campus is either the football or
basketball coach, and the next highest is the other coach.  Then come the
medical school faculty, if you are blessed with a medical school, and then
the business and law school faculty, although the president (if you include
fringes) may be ahead of some of those folks.  Then the provost, the deans,
the vice provosts (on a par with some of the better paid department chairs),
and so on. Administrators are generally not the highest paid folks on
campus. They do work 12 months a year, nominally 8-5 but usually 7-7 and
some weekends.  There is some question, I suppose, whether all the work we
do is worth doing. . .  But That same question can be asked of the faculty too.
_______________________________________________________
David Schwalm
Vice Provost of Academic Programs
Arizona State University West
=========================================================================
Date:         Thu, 29 Jun 1995 13:48:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan Mondschein <MONDSCSR@SNYBUFAA.CS.SNYBUF.EDU>
Organization: from SUNY College at Buffalo, NY 14222
Subject:      Re: Quit
 
      I need to quit for a month, also.  WPA-L QUIT SUSAN
MONDSCHEIN "MONDSCSR@SNYBUFAA.CS.SNYBUF.EDU"
=========================================================================
Date:         Thu, 29 Jun 1995 14:49:37 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Cunningham <JoeCham@AOL.COM>
Subject:      Re: ReSalary Inequities
 
Barbara, can you tell me anything about Dr. Schanks's media program--I think
that his name.
=========================================================================
Date:         Thu, 29 Jun 1995 18:12:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: Letters of reference
In-Reply-To:  <Pine.PCN.3.91.950626151412.8850A-100000@[204.94.57.60]>
 
Here at UNH we give the following statement to our students about letters=
=20
of reference.
 
HOW TO ASK A PROFESSOR FOR A LETTER OF REFERENCE
=20
=20
      The proper form to use when asking one of your teachers--or,=20
indeed, any person
who might be a reference for you--for a letter is not "Would you write me=
=20
a letter of
reference?"  Nearly always, the person *will* write you a letter. That is=
=20
part of our job.  We
consider it our duty.  What we cannot always tell you is what kind of a=20
letter we will write.=20
Very seldom will any professor write an actively negative letter, or=20
letter of warning, but
there are a thousand tiny signals that reference=A9letter writers (and=20
readers) know thatare
nearly as damaging to a candidate's chances.  Lukewarm letters filled=20
with tentativeness and
"inability to judge" are perhaps even more damning than outright=20
condemnations.  Here is
how to avoid them.
=20
1.  The best question to ask is this: "Do you feel you know my work well=20
enough to write
me a good letter of recommendation?"  This way of putting the question=20
lets both you and
the professor off the hook.  If the professor does not clearly recollect=20
or does not
particularly like the work he/she has seen from you, it's always possible=
=20
to say that he/she
simply doesn't know your work well enough.  That relieves you of=20
embarrassment and of a
lukewarm letter.  By asking the question this way, you'll be certain that=
=20
only professors who
are enthusiastic about your work will write letters for you.
=20
2.  Always consider signing the waiver of right to read your letters.  By=
=20
asking the question
as stated above, you can be certain that you won't have to worry about a=20
bad letter.  Some
students do not waive their rights to read letters,and the letters=20
written for them, no matter
how glowing, are often heavily discounted by readers.  The general=20
assumption is that no
professor will write a bad or even a very lukewarm letter if the student=20
is likely to read it.
Letters without waiver simply do not carry as much weight.
=20
3.  Always provide the necessary forms, completely filled out, along with=
=20
a stamped and
addressed envelope that the professor can simply send.  Although some=20
professors are
generous about these protocols, remember that the writers of your letters=
=20
are doing you a
favor, often at considerable expense of timeand energy.  Make their job=20
as easy and as little
filled with secretarial workas possible.
=20
4.  Include with the forms and envelopes any information about yourself=20
and your work that
may be useful to the professor when he/she is writing.  Don't assume that=
=20
professors will
always remember each detail of your work in class two years ago.  Dig out=
=20
the papers from
the course and provide copies, and include a current vita or resume that=20
covers all of your
activities and interests.  If you give your writers material with which=20
to work, the resulting
letters will be more detailed and far more effective.
=20
5.  Finally, after the whole application process is over, take the time=20
to contact your
references, let them know how it came out, and thank them.  Not only is=20
taking such trouble
simple generosity of spirit, but it will let your writers know whether=20
their rhetoric was
successful, whether the letters accomplished their task.  You will make=20
your writers feel
good and will be helping them to write better letters for other students.
 
**********
 
(I hope this format is not as bad as it looks now.  Oh, well, the rigors=20
of uploading from WP formats.  Please forgive.
 
Bob C.
=========================================================================
Date:         Fri, 30 Jun 1995 09:47:23 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Marx <mmarx@SKIDMORE.EDU>
Subject:      Re: Letters of reference
 
Bob,
    I really like the frankness and comprehensiveness of the information
sheet UNH gives out to students.  Do you have any objections if we at
Skidmore use it (with some modifications)?
     Thanks.
      Michael Marx
 
>Here at UNH we give the following statement to our students about letters=
=20
>of reference.
>
>HOW TO ASK A PROFESSOR FOR A LETTER OF REFERENCE
>=20
>=20
>      The proper form to use when asking one of your teachers--or,=20
>indeed, any person
>who might be a reference for you--for a letter is not "Would you write me=
=20
>a letter of
>reference?"  Nearly always, the person *will* write you a letter. That is=
=20
>part of our job.  We
>consider it our duty.  What we cannot always tell you is what kind of a=20
>letter we will write.=20
>Very seldom will any professor write an actively negative letter, or=20
>letter of warning, but
>there are a thousand tiny signals that reference=A9letter writers (and=20
>readers) know thatare
>nearly as damaging to a candidate's chances.  Lukewarm letters filled=20
>with tentativeness and
>"inability to judge" are perhaps even more damning than outright=20
>condemnations.  Here is
>how to avoid them.
>=20
>1.  The best question to ask is this: "Do you feel you know my work well=20
>enough to write
>me a good letter of recommendation?"  This way of putting the question=20
>lets both you and
>the professor off the hook.  If the professor does not clearly recollect=20
>or does not
>particularly like the work he/she has seen from you, it's always possible=
=20
>to say that he/she
>simply doesn't know your work well enough.  That relieves you of=20
>embarrassment and of a
>lukewarm letter.  By asking the question this way, you'll be certain that=
=20
>only professors who
>are enthusiastic about your work will write letters for you.
>=20
>2.  Always consider signing the waiver of right to read your letters.  By=
=20
>asking the question
>as stated above, you can be certain that you won't have to worry about a=20
>bad letter.  Some
>students do not waive their rights to read letters,and the letters=20
>written for them, no matter
>how glowing, are often heavily discounted by readers.  The general=20
>assumption is that no
>professor will write a bad or even a very lukewarm letter if the student=20
>is likely to read it.
>Letters without waiver simply do not carry as much weight.
>=20
>3.  Always provide the necessary forms, completely filled out, along with=
=20
>a stamped and
>addressed envelope that the professor can simply send.  Although some=20
>professors are
>generous about these protocols, remember that the writers of your letters=
=20
>are doing you a
>favor, often at considerable expense of timeand energy.  Make their job=20
>as easy and as little
>filled with secretarial workas possible.
>=20
>4.  Include with the forms and envelopes any information about yourself=20
>and your work that
>may be useful to the professor when he/she is writing.  Don't assume that=
=20
>professors will
>always remember each detail of your work in class two years ago.  Dig out=
=20
>the papers from
>the course and provide copies, and include a current vita or resume that=20
>covers all of your
>activities and interests.  If you give your writers material with which=20
>to work, the resulting
>letters will be more detailed and far more effective.
>=20
>5.  Finally, after the whole application process is over, take the time=20
>to contact your
>references, let them know how it came out, and thank them.  Not only is=20
>taking such trouble
>simple generosity of spirit, but it will let your writers know whether=20
>their rhetoric was
>successful, whether the letters accomplished their task.  You will make=20
>your writers feel
>good and will be helping them to write better letters for other students.
>
>**********
>
>(I hope this format is not as bad as it looks now.  Oh, well, the rigors=20
>of uploading from WP formats.  Please forgive.
>
>Bob C.
>
>
 
=20
=========================================================================
Date:         Fri, 30 Jun 1995 07:49:31 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      Re: That first year course
X-To:         Writing Program Administration
              <WPA-L%ASUVM.INRE.ASU.EDU@uga.cc.uga.edu>
In-Reply-To:  <71922.shamoon@uriacc.uri.edu>
 
On Sat, 24 Jun 1995, Linda K. Shamoon wrote:
 
> Sue and Christine,
>
> We at URI are edging in some of the same directions (although our effort is
> not based on an e-mail course). While URI is pilot testing new gen. ed.
> arrangements and requirements, we are pilot testing a WI/portfolio
> arrangement which would replace our current writing course requirement. We
> see this move as a way to revise the writing program.
>
>  At URI first and second year  students are being encouraged to take a
> variety of WI gen. ed. courses, accumulating writing credits as they
> complete their gen. ed. requirements. (At first we saw in this the end of
> the writing program but now we think that this creates opportunities for
> us.) Firstly, we see that we can ask students to assemble a portfolio from
> their WI writing to complete their writing requirement.  Similar to
> Christine's model, students may complete the portfolio any time during the
> first two years of WI courses, and they may work on that portfolio via
> e-mail in consultation with a writing instructor in the Writing Center.
> (Ideally, this would be the same instructor for several semesters --thus
> establishing a long term writing mentor). Students sign-on for their
> writing credit **during the semester they intend to complete their
> portfolio,** in the same manner they sign-up for any course; they work with
> a writing instructor to complete the portfolio and receive their grade,
> just as in any other course.
>
> Secondly, since the writing in  WI courses is based on drafting and
> revising (ideally, I know) and since much of the writing skills instruction
> is delivered via WI courses and Center tutoring, and since the writing
> program is relieved of the basic course, writing instructors  would offer
> WI rhetoric courses in the gen ed program on a variety of themes and
> concerns of interest to them (i.e.: the rhetoric of the environmental
> movement; public discourse on the internet; argumentation and the talk
> show).  Our aim here is to get writing courses --WRT designation
> courses--into other university curriculum categories, such as into the
> "arts/letters" and "humanities" categories. (Now we are restricted to the
> "communications skills" category.)
>
> Thirdly, if all of these curriculum changes occur (and we are in that
> process now), we see our program as resituated in the institution.  On the
> one hand we would be offering more individualized skills instruction
> through the Writing Center and through WAC. On the other hand, we would be
> more content-oriented and aligned with subject-oriented disciplines in
> arts/letters and the humanities. In fact,if the whole gen.ed. reform
> effort succeeds at URI,  we expect the numbers of courses that we offer in
> these gen. ed. categories to grow very quickly.  This change, more than
> anything, we believe, would revise the nature of our program.
>
> Linda Shamoon                         Tel. 401-792-4203
> Director                              Fax. 401-792-2580
> College Writing Program               e-mail: Shamoon@uriacc.uri.edu
> Dept. of English
> Independence Hall
> Kingston, R. I. 02881
>
=========================================================================
Date:         Fri, 30 Jun 1995 10:46:09 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: Letters of reference
In-Reply-To:  Message of Thu, 29 Jun 1995 18:12:31 -0400 from
              <rjc4@HOPPER.UNH.EDU>
 
The UNH procedure/form for recommendations looks really good, honest, and
helpful.
Bob Schwegler
=========================================================================
Date:         Fri, 30 Jun 1995 11:23:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Letters of reference
In-Reply-To:  <Pine.OSF.3.91a.950629180836.1880B-100000@hopper.unh.edu> from
              "Robert J Connors" at Jun 29, 95 06:12:31 pm
 
Bob, even though the UNH form came out strange, I intend to copy it for my
bulletin board (after I make it all neat again) and recommend it to the
department.  Thanks very much for letting us see and use it.  --Ed White
=========================================================================
Date:         Fri, 30 Jun 1995 11:47:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Schwalm <SCHWALM@GC.MARICOPA.EDU>
Subject:      The proper use of archived discussions
 
I have a policy question.
 
I would like to take the archives of the "Webmaster" discussion and make
them available to people locally (probably by editing out the entries on
other topics, HTMLing the ones that remain, and placing them on a Web page)
.  There was a similar discussion on ACW-L at the same time that I'd also
like to include.
 
This is really as a convenience to people on this committee I'm on.  I
don't really want to summarize the discussion, although I suppose I could
write one as an introduction on the page.  And while I have told people how
to get the archives, I don't think many people know how to do that.
Joining the list after-the-fact obviously won't work.
 
I know the MOO logs are available, and this is similar to what Eric is
doing with the Rhetnet discussions, but this is a little different because
it is occurring after the fact.  Does anyone see a problem with taking an
archived discussion, changing the format (but none of the content) and
making it available on a Web page?
 
Thanks.
 
Karen
 
--Karen T. Schwalm              Department of English
--Glendale Community College    Maricopa Community College District
--6000 West Olive Avenue        Voice: (602) 435-3651
--Glendale, Arizona  85302      Internet: schwalm@gc.maricopa.edu
                          --<>--
       HomePage:  http://www.gc.maricopa.edu/~schwalm/
=========================================================================
Date:         Fri, 30 Jun 1995 19:12:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         alice roy 02-11-93 <aroy@CALSTATELA.EDU>
Subject:      Re: Letters of reference
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>
 
In-Reply-To: Re: Letters of reference, From: Edward White <ewhit
 
>Bob, even though the UNH form came out strange, I intend to copy it for my
>bulletin board (after I make it all neat again) and recommend it to the
>department.  Thanks very much for letting us see and use it.  --Ed White
 
me too--
Alice Roy, Cal State LA
